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Credits:  Three (3) Hours

Class information: 

Information/updates on this course can be found on Blackboard. You are responsible for checking the announcements page at least once a week for updates/changes to the course readings and assignments.  You are also responsible for checking your BSC email account. Your BSC email account is an official means of communication.
Changes in course syllabus:
We reserve the right to change the syllabus at any time.  We will make every effort to post these changes clearly (in class and on the Blackboard site) and in a timely manner. 

Honor Code:

I affirm that I have read and agree to abide by the NASW Code of Ethics, and the Bridgewater State College Dismissal Policy.  Violations of academic integrity will not be tolerated.  Refer to your student handbook for details.

Accessibility Statement:
In compliance with Bridgewater State College’s policy and equal access legislation, I am available to discuss appropriate accommodations that you may require as a student with a disability.  Requests for academic accommodations should be made during the add/drop period, unless there are unusual circumstances, so that appropriate arrangements can be made.  Students who are seeking accommodations must register with the Disability Resources Office in the Academic Achievement Center for disability verification and determination of reasonable academic accommodations.

Required Texts:

National Research Council and Institute of Medicine (2000). From Neurons to Neighborhoods: The Science of Early Childhood Development. Committee on Integrating the Science of Early Childhood Development. Jack P. Shonkoff and Deborah A. Phillips, eds.  Board on Children, Youth and Families, Commission on Behavioral and Social Sciences and Education. Washington, D.C.: National Academy Press.

Required Reading Packet:

Available on Blackboard under the Course Documents Section and/or available through the BSC Library website.  See each week’s assignments for more information. Check the Blackboard site regularly for updates and changes to these readings. 

Supplemental Readings:
We will post links and PDF files on the Blackboard site for additional readings that relate to course material.  These will be listed in a sub-folder under the Course Documents Section.  Check the Blackboard site regularly for updates and changes to these readings. 

Course Description:  This course is designed for students in the master of social work program. 

Over the course of a semester, student’s will read and critically evaluate selected works focusing on “the science of early childhood development,” (Shonkoff & Phillips, 2000). This course will provide students will an overview of the latest research on early childhood education, child care, and child welfare, as it relates to early childhood experiences in families, schools, and communities. Students in this class will also be asked to explore the implications of this research on social work policy and practice.  

Course Objectives:  

Upon successful completion of this course, the student will: 

(1) Compare and contrast developmental theories

(2) Examine the role of proximal and distal influences of child development, including a deconstruction of the zero to three literature on the emphasis of family factors;

(3) Examine the science behind the nature/nurture debate;

(4) Investigate programs and practices that combine ecologically driven prevention, interventions, and treatments programs that foster child, family, and community resilience.

a. Specifically students will: 

i. Understand the impact of effective child abuse and neglect prevention programs on family well-being and child development.

ii. Understand the impact of effective family support programs on family well-being and child development.

iii. Understand the key elements of programs to engage communities and neighborhoods in preventing child maltreatment and increasing family support.

Course Assignments:  

Rationale: Course Assignments cover three main categories 1. online discussion board participation, 2. targeted writing on the theory, research, and applications of the course material, and 3. student powerpoint presentations on selected topics.

1. Class Participation:  20%

Students are expected to attend class, to be prepared, to participate in class discussions and activities, and to conduct themselves as aspiring professional social workers.  The final course grade may be affected by the student’s attendance and participation. 

Class participation will also include weekly updates to the Class Contributions Discussion Board found on the course Blackboard site.  Each week, you will be require to post at least one course content related question or comment about the months readings.  You are also expected to respond to classmate’s questions and comments and add to the learning environment of the virtual classroom. 

2. Instructor Directed Blackboard Discussion Groups: 30%

Using your text and course readings, respond to at least two (2) monthly discussion questions on Blackboard.  Your posting should also include additional research, newspaper, or program/policy references that highlight how the research writings and theory apply to social work practice with children, families, schools and/or communities.  See your course syllabus and the blackboard website for the specific discussion questions.  

3. Student PowerPoint “Presentation”: 50%

Create a formal presentation using Powerpoint.  Chose a topic relevant to early childhood development (i.e. low birth weight, maternal AODA abuse, childhood disabilities, poor housing quality, neighborhood violence, child abuse and neglect).  Create PowerPoint slides with accompanying note pages that examines this social problem in context and provides research support for programs or policies that serve to prevent, intervene, or treat this problem. 

The presentations should have at least one slide that addresses the following issues:

1. Title (Include title, subtitle, your name, date, course number)

2. Topic area definition (Describe the problem nationally and locally.  Clearly state the magnitude of the problem and explain specifically why and how this problem is important and relevant to the discussion of early childhood development.)

3. Program/Policy (Identify a national or local program that targets this problem. Describe the program mission and goals.)

4. Evidence of program success or failure (Summarize the effects of the program on the selected outcome.  Include information about the scale of the program (pilot, small-scale, large-scale)  

5. Recommendations for program improvement (What are the next steps in program implementation and evaluation?  What kinds of support does this program need to increase or maintain its effectiveness?)

6. Conclusion

Writing quality: The quality of all your writing is important.  All work must be typed, well organized, grammatically correct, and have proper spelling and punctuation.  Read over all of your work before you hand it in.  BSC has a Writing Center if you have any concerns about the quality of your work. I am available for consultation during my office hours or by appointment. 

Standards for Grading:
The grade of “A” is reserved for those students who show clearly superior and consistently active participation in class performance; the student goes above and beyond course expectations.  Active participation in class means interactions which facilitate understanding and is grounded in a mastery of the assigned readings.  Written work reflects mastery of material, originality of thought and creativity.

The grade of “B” is reserved for students who meet all the requirements of the course and who turns in written work that is satisfactory at a graduate level though lacks creativity and synthesis of course materials.  Rather than being an active participant, the student attends class and completes assigned readings, but does not demonstrate consistent involvement and active participation.  

The grade of “C” is reserved for students who barely meet the requirements of the course and who turn in written work that is not at a graduate level.  The student’s classroom participation demonstrates a minimal understanding of course material and assigned readings.

Course Schedule:

JANUARY: Section I: Introduction

Selected Discussion Questions

· What factors should be considered in studying child development?

· What theoretical models best explain child development?

· Are there any developmental patterns that are consistent for ALL children regardless of race, ethnicity, income level, and family structure?  What are they?

· What matters most: genes or environment?

· What is the history of the nature or nurture movement?

· How can we measure or evaluate the contribution of genes and environment on child development?

· Is the study of child development art or science?

Reading Assignment
NtN: Chapters 1-4

Conley, D. and Bennett, N.G. (2000). Is Biology Destiny? Birth weight and life chances.

American Sociological review, 65, 458-467. 

Asbury, K., Dunn, J.F., Pike, A., Plomin, R. (2003). Nonshared environmental influences on

individual differences in early behavioral development. Child Development, 74, 933-943.

Rutter, M. (2002). Nature, nurture, and development: From evangelism through science toward

policy and practice. Child Development, 73, 1-21.

Dubner, S.J. & Levitt, S.D. ( May 7, 2006). Freakonomics: A Star is Born. NYTimes.com

Wade, N. (March 30, 2006). Scans show different growth for intelligent brains. NYTimes.com

Allen, A. (1998). Nature and Nurture: When it comes to twins it’s hard to tell the two apart. 
Washington Post (http://www.washingtonpost.com/wp-srv/national/longterm/twins/twins1.htm).

FEBRUARY: Section II: The Nature and Tasks of Early Development

Selected Discussion Questions
How do children learn social and academic skills?

What is the role of peer socialization on academic and social development?

How does brain development impact social and academic development?

Reading Assignment
NtN: Chapters 5-8 

Morrison, F. J., Griffith, E., & Alberts, D. M. (1997). Nature-nurture in the classroom: Entrance

age, school readiness, and learning in children. Developmental Psychology, 33, 254-262.

Morrison, F.J., Smith, L., & Dow-Ehrensberger, M. (1995). Education and cognitive

development:: A natural experiment. Developmental Psychology, 31, 789-799. 

Sénéchal, M., & LeFevre, J. (2002). Parental involvement in the development of children’s

reading skill: A five-year longitudinal study. Child Development, 73, 445-460.

Tallal, P. (2003). Language learning disabilities: Integrating research approaches. Current
Directions in Psychological Science, 12, 206-211.
Beckett, C. et al. (2006). Do the effects of early severe deprivation on cognition persist into early

adolescence?  Findings English and Romanian Adoptees Study. Child Development, 77(3), 696-711.

Video Assignments:

Sex: Unknown or Inside the Teenage Brain

MARCH: Section III: The Context for Early Development

Selected Discussion Questions
What is good parenting?  What do we know about the factors that foster positive parenting practices and positive family dynamics?

What is the role of attachment or maternal bonding on the child-parent relationship? 

What is the role of family relationships and structure (i.e. divorce, parent death, parent depression, parent employment) on child development?  

What are the risks and protective factors associated with the occurrence of child maltreatment and its prevention?  Are these factors primarily associated with the child, parent, family, or environment?

Do parents or peers influence child development outcomes? Who or what influences child outcomes the most (parents, siblings, peers, child care and school settings)?

How are developmental outcomes influenced by poverty, social context, and ethnic identity?

What works to promote social and academic success in children?  What programs and policies are best, for whom, and when?  What are the costs and benefits of early childhood intervention?

Reading Assignment
NtN: Chapters 9-13

Supplemental Reading List on role of FAMILY (maybe a choice of additional readings)
Bolling, B.L., McElwain, N .L., Miller, A.L. (2002). Emotion regulation in context: The jealousy
complex between young siblings and its relations with child and family characteristics. Child Development, 73, 581-600.

Ellis, B.J., Bates, J.E., Dodge, K.A., Fergusson, D.M., Horwood, L.J., Pettit, G.S., Woodward,
L. (2003). Does father absence place daughters at special risk for early sexual activity
and teenage pregnancy? Child Development, 74, 801-821.

Ellis, B.J., McFadyen-Ketchum, S., Dodge, K.A., Pettit, G.S., & Bates, J.E. (1999). Quality of

early family relationships and individual differences in the timing of pubertal maturation

in girls: A longitudinal test of an evolutionary model. Journal of Personality and Social Psychology, 77,387-401.

Repetti, R.L., Taylor, S.E., Seeman, T.E. (2003). Risky families: Family social environments,

and the mental and physical health of offspring. Psychological Bulletin, 128, 330-366.

Strassberg, Z., Dodge, K.A., Pettit, G.S., & Bates, J.E. (1994). Spanking in the home and
subsequent aggression toward kindergarten peers. Development and Psychopathology, 6, 445-461.

Mize, J. & Pettit, G. S. (1997). Mothers’ social coaching, mother-child relationship style, and
children’s peer competence: Is the medium the message? Child Development, 68, 312-332.

Gomby, D., Curloss, P. & Behrman, R. (1999) Home visiting: Recent program evaluations –

Analysis and recommendations. In The Future of Children:  Home Visiting: Recent Program Evaluations, 9, (1) 14-26.  [On-line] Available: http://www.futureofchildren.org/usr_doc/vol9no1Art1.pdf
Olds, D. ; Henderson, C.; Kitzman, H.; Eckenrode, J.; Cole, R. & Tatlebaum, R. (1999) Prenatal

and infancy home visiting by nurses: Recent findings. In The Future of Children:  Home Visiting: Recent Program Evaluations, 9 (1) 44-65.  [On-line] Available:   http://www.futureofchildren.org/usr_doc/vol9no1Art3%2Epdf
Tufts University Healthy Families Program Evaluation: Executive Summary, 2005. [On-line]

Available: http://www.mctf.org/eblast/exec%20summary.pdf
Supplemental Reading List on role of CULTURE, NEIGHBORHOOD
Steinberg, L., Dornbusch, S. M., & Brown, B. B. (1992). Ethnic differences in adolescent

achievement. American Psychologist, 47, 723-729. 

Deater-Deckard, K., Dodge, K.A., Bates, J. E., & Pettit, G. S. (1996). Physical discipline among

African- American and European-American mothers: Links to children’s externalizing

behaviors. Developmental Psychology, 32, 1065-1072. 

Pettit, G.S., Bates, J.E., Dodge, K.A., & Meece, D. (1999). The impact of after-school peer

contact on early adolescent externalizing problems is moderated by parental monitoring,

perceived neighborhood safety, and prior adjustment. Child Development, 70, 768-778. 

Greenberg, M.T., Lengua, L.J., Coie, J.D., Pinderhuges, E.E., and the Conduct Problems

Prevention Research Group. (1999). Predicting developmental outcomes at school entry using a multiple-risk model: Four American communities. Developmental Psychology, 35, 403-417. 

Omang, J. & Bonk, K. (December 1999) Family to Family: Building bridges for child welfare

with families, neighborhoods, and communities. Policy and Practice. Journal of the American Public Human Services Association.  [On-line] Available:  http://www.aecf.org/initiatives/familytofamily/tools/family-family.pdf
Sampson, R.J., Raudenbush, S.W., & Earls, F. (1997). Neighborhoods and violent crime: A

multilevel study of collective efficacy. Science. 277, 918-924. 

APRIL: Section IV: Conclusions and Recommendations

Reading Assignment
NtN: Chapter 14 

New America policy briefs (two articles located in Readings/Preschool/Large-scale programs file on Blackboard) discuss policy and practice implications for early educational intervention. 

New York Times website articles on social and ethical implications

Harmon, A. (November 20, 2005). The problem with an almost-perfect genetic world.

NYTimes.com {Implications of pre-natal genetic tests on the lives, rights, and research of individuals with disabilities}

Dreifus, C. (October 18, 2005). A conversation with; Troy Duster; A sociologist confronts ‘the

messy stuff’ of race, genes, and disease. NYTimes.com. {Implications of investigating the human genome for race specific drugs.}

Cost-benefit of early childhood education 
(Heckman, 2000)http://www.ounceofprevention.org/downloads/publications/Heckman.pdf.

Massachusetts Citizens for Children. (April 2001)  Family support: The critical paradigm shift.  In A State Call To Action: Working to End Child Abuse and Neglect in Massachusetts.  [On-line] Available:  http://www.masskids.org/cta/cta_v_16.html
Massachusetts Citizens for Children. (April 2001) Child abuse prevention: Within our reach. In A State Call To Action: Working to End Child Abuse and Neglect in Massachusetts.  [On-line] Available: http://www.masskids.org/cta/cta_v_17.html

(Rolnick, 2003) http://www.minneapolisfed.org/pubs/fedgaz/03-03/earlychild.cfm.

Reynolds, A.J., Temple, J.A., Robertson, D.L., & Mann, E.A. (2002). Age 21 Cost-Benefit
Analysis of the Title I Chicago Child-Parent Centers. Educational Evaluation and Policy

Analysis, 24, 267-303.
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