SOCI 497:

Sociology Research

Fall 2006

Dr. Jodi Cohen

340 Hart Hall

ext. 2029

e-mail: jhcohen@bridgew.edu

Office Hours: MWF 9:15-10:00; W 12:05-1:05 & by appointment

Texts:

The Sociology Student Writer's Manual 4th Ed. 

(Johnson, Rettig, Scott, Garrison)

A Good Book, in Theory (Alan Sears) 

The Qualitative Research Experience (Deborah Padgett)

Additional Readings:

All additional materials are up to your discretion.  A big part of this course is developing your own research, which means that you will each be looking for different sources to support your hypotheses and the data that we collect as a group.  I encourage you to rely mainly on academic articles and books written about your chosen area or theories that relate (not textbooks, but books that are less general and more focused).  You will collect articles and maintain a research portfolio.  Besides putting these articles into a folder you also need to keep an annotated bibliography, this will make it easier to remember what you’ve read.

Schedule:
Week 1: 9/6 – 9/8

• Get matched up with partners for the project

• Discuss how to go about collecting data

• Review proper procedures for keeping IRB compliance

Read: Begin Padget’s book, and find at least 2 academic articles.  Make a copy of them for your portfolio.

Week 2: 9/11 – 9/15

• Begin preliminary classroom observations of participation

• Begin writing your research proposal

Read: Keep reading Padget, and find 2 more articles for your portfolio.

Week 3: 9/18 – 9/20

• Start collecting data while observing in classrooms

• Complete survey 1 & 2 in your classrooms

Read: Keep reading Padget and begin reading Sears.  Add 2 more articles to your portfolio.

Week 4: 9/25 – 9/29

• More classroom observations

• Hand in your research proposal (plan to meet with me!).

• Start to think about entering your data collection results into SPSS (we’ll do a group session on this)

• Practice your focus group with another pair – plan a day and time to hold your first focus group in two weeks

Read: Keep reading Sears.  Add 1 Social Theorist’s work (article, chapter in a book, a whole book) to your portfolio.  How does this person help explain what you think you are going to find?

Week 5: 10/2 – 10/6

• More classroom observations

• Edit your research proposal 

• Complete surveys 3 & 4 in your classrooms

Read: Keep reading Sears.  Add 2 articles to your portfolio.

Week 6: 10/9 – 10/13

• More classroom observations

• Enter data from surveys 3 and 4 into SPSS

• Write 1 full page discussing the ideas from the articles in your portfolio (including the two theorists)

Read: Keep reading Sears and begin Johnson.  Add 1 Social Theorist’s work to your portfolio

Week 7: 10/16 – 10/20

• More classroom observations

• Hold your first focus group this week 

• Enter data from survey 4 into SPSS

• Write 1 full pages discussing ideas from the articles in your portfolio and explain how your research does something different from what they have done.

• Abstract writing session with me (whole group)

Read: Keep reading all books.  Add 2 more articles and 1 book to your portfolio.

Week 8: 10/23 – 10/27

• Hold your second focus group this week

• Start to look at SPSS data – run some ANOVAs to test out ideas

• Write one paragraph for each table you have run to explain the results that you have found

• Finish your abstract for Eastern Sociology Society meeting!!! (Due by Friday)

Read: Keep reading Johnson in particular.  Add 1 more Theorist and 2 more articles.

Week 9: 10/30 – 11/3

• Transcribe your focus group notes!

• Compare answers between your subjects and begin to look for patterns

• Finish writing literature review

• Begin writing your methods pages

• Abstract due no later than Oct. 31!

Read: Keep reading.  Add 2 more articles.

Week 10: 11/6 – 11/10

• Finish up with transcribing focus groups

• Finish off any left over SPSS data entry (this is important for the whole group!)

• Finish writing methods pages

• Run SPSS tables that you will use for your paper

Read: Keep reading, use Johnson to help you refine your writing.

Week 11: 11/13 – 11/17

• Start to write the explanation of your results

• Workshop: how to write-up your results

Read: Keep reading Johnson.

Week 12: (Thanksgiving week) 11/20 – 24 

• Keep writing and running SPSS data.

Week 13: 11/27 – 12/1

• Keep writing and editing

• Individual meetings with me

Week 14:  12/ 4 – 12/8

• Final editing of paper

Week 15: 12/11 – 12/13

• Present papers to the group

• Final paper due Dec. 14

About this course:

This course is unique in that it is both highly individual and highly collaborative.  You will be collecting data for the group, which means relying on each other.  You will also be collecting your own research, I recommend sharing articles that you think will help others in the group.  If someone gives you an article, you should include it in your portfolio, but don’t use this as an excuse not to find articles of your own as well – some of the articles you collect may end up not being that useful and you would not want to find yourself without enough sources.


You will be partnered with another person in this class, this person will be your biggest assistant, and you theirs.  You will do observations together, you will practice focus groups with each other, and help each other out.  You should plan to read each other’s work as well.  Besides meeting as partners, you will also meet up with other pairs for mini-groups.  Mini-groups will change every meeting, this gives you the opportunity to work with everyone in the class.  Finally, we will have whole class meetings about 4 times during the semester.  We will use these meetings to go over methods of data collection, how to log your data into SPSS, and various other tasks.  Meetings with mini-groups and partners maybe also be with me from time to time.  My office is always open, stop by for help any time!


The goal of this course is to give you real research experience.  Perhaps you will think about graduate school – this is a first glimpse into what being a graduate student is like.  This work is very self-motivated and can pile up fast, you need to keep on top of it.  A second goal of the course is to present your work at a regional Sociology Conference this Spring.  In the syllabus I have requested abstracts from you, these are for submission for the conference.  You will present your work in panels.  I will group your work based on commonalities.  Also, I would like each of you to present your work at the BSC Spring Tinsley research forum.  It’s a great experience!  Finally, if you are interested, you may choose to submit your work to the National Conference on Undergraduate Research, which will take place in California this year.  If your paper is accepted to NCUR, the Tinsley program will pay all of your expenses to go: flight, hotel, food, and conference fees.  There are lots of opportunities awaiting you!


I am really excited about this research and believe that there is a lot that you will be able to do with it.  The sky really is the limit!  

SOCI 497: Research

Explanation of research topic for Fall 2006:

The purpose of this research is to examine students’ perceptions of achievement.  Studies have found that students' perceptions of the classroom environment can have a direct impact not only on their achievement but also on their personal-social behaviors (Vasquéz, 1988). Furthermore, depressed rates of student classroom participation predict lowered achievement and lower levels of learning (Finn & Cox cited in Cohen & Lotan, 1995). Scott-Jones and Clark (1986) explain that "academic achievement is dependent on more than individual abilities and aspirations. The social environment in which learning takes place can enhance or diminish the behaviors that lead to achievement" (p. 523).  This project examines student perceptions of achievement using three methods: classroom observation, surveys, and focus groups.  These methods of data collection allow for the use of both qualitative and quantitative research in a mixed-methods design. 

In this study the student researchers will commit to analyzing one part of the data collected, focusing on different aspects of the research.  Some may choose to examine the intricacies of gender, while others may look at age, race, ethnicity, extra curricular participation, or self concept as an indicator of attitudes about achievement.  Depending on the individual focus of each student’s research there will be a slightly different purpose of research, with differing foci within the text-based research guiding her or his writing.
Instruments:

The student researchers will carry out a series of surveys that will be marked by number, and each participating subject will hold a card designating his or her participation numerical code.  Each survey will then be administered linked only to the subject by the assigned code.  The surveys to potentially be used in this study are as follows:

1. Background Survey: The background survey provide information on socio-economic status, birth order, participation in extra-curricular activities in and outside of school, parental education levels and parental occupational status, as well as the subject’s career aspirations. It requests additional information about families, including questions about: the ages and genders of siblings, whom she has resided with for the majority of her life, as well as parents/guardians occupations, whether or not they are currently employed, the highest level of education each parent/guardian completed, and where they attended school.  This survey also requests information about personal feelings about the future: (potential) college major, future career aspirations, as well as current extra-curricular activity involvement, current employment and plans for future involvement.  The data collected about living situation and family structure, as well as parental employment provide the information used to calculate the socio-economic status of each subject.
2. Rosenberg Self-Esteem Survey: Among the most popular and well-utilized measures of self-esteem is the Rosenberg Self-Esteem Scale (RSE) (1965).  Rosenberg's scale was originally developed to measure adolescents' global feelings of self-worth and self-acceptance.  It is generally considered the standard against which other measures of self-esteem are compared.  RSE includes 10 items that are scored using a four-point response ranging from strongly disagree to strongly agree.  The items are face valid, and the scale is short, easy, and fast to administer.  Extensive and acceptable reliability (internal consistency and test-retest) and validity (convergent and discriminant) information exists for the RSE.   This test is acknowledged as public domain by the widower Rosenberg and is available the University of Maryland where Rosenberg was a member of the faculty.  The biggest limitation of all measures of self-esteem is their susceptibility to socially desirable responding.  Most measures are self-report, and it is difficult to obtain non-self-report measures of such a personal and subjective construct.

3. Learning Inventory: The Learning Inventory is a hybrid of two distinct surveys.  The Self-Efficacy Inventory was developed by Schwarzer & Jerusalem (1995). Schwarzer and Jerusalem found that SEI, part of their General Self-efficacy Survey (GSES).  The questions are conducive to understanding  students’ beliefs in their study skills, exam taking skills, and overall measures that can be understood to predict classroom success. The Motivated Strategies for Learning Questionnaire (MSLQ) has generally been used in post-secondary settings as an assessment of, and predictor for, post-secondary students' motivational orientations and their use of different learning strategies for a college course.  This instrument has careful construction of questions pertaining to beliefs about test taking, studying styles, and self-comparison beliefs with other students in the class.  These questions test both cognitive and motivational beliefs of the students.  The portions of the MSLQ used here examine subjects’ beliefs about their extrinsic goal orientation, task value, self-efficacy for learning and performance, test anxiety, organization, effort regulation, and help seeking.

4. Academic Perceptions Inventories: This survey was developed by Drs. Soares (1973, 1986, revised 2000).  We use two edited parts of this large survey in this study: Student Self and Campus Perceptions.  Student Self asks questions which allow the researchers to look at the different ways in which students think about the different roles that they have.  This portion of the survey provides information about students’ self-perceptions of their campus experience as it relates to their learning.  The Campus Perceptions survey examines students’ perceptions of their classroom experiences.  This provides information about students’ feelings about their interaction with their professors as well as their overall classroom experience.  The information in this survey provides insight into student’s overall feelings about the academic infrastructure and how it serves to teach them. 

5. Primary Self-Concepts Test:  This test was developed by R. J. Andrews (1970). This survey provides data to investigate the influence of self-concept on student academic achievement and student motivation to learn and achieve.   For this study we use only a portion of part 2 of this survey consisting of 20 statements allowing subjects to record answers relating how well each statement describes him or her. In this test there are six self-concept subscales: self as striving for success, self as tense, self as socially adequate, self as aggressive, self worth, and self as conforming. 

6. Individualized Classroom Environment Questionnaire: This survey was developed by B. Fraser (1979) to measure psychosocial characteristics of the classroom environment.  For this study we use the short form of this survey, containing 25 items.  The questionnaire is used to assess five dimensions of the classroom environment: personalization, participation, independence, investigation, and differentiation.  This survey will only be completed by students participating in the Focus Groups as the ICEQ is suitable for group administration.  This instrument has been extensively field tested, used widely in research and shown to be reliable.

7. Goal Orientation and Planfulness Scale:  The GOPS was developed by M. Frese (1987), This scale measures action styles in planning, looking at goal development, plan development, and execution of plan.  It consists of 24 questions each rated on a 5-point Likert-type scale.  Action styles refers to how people make plans and select goals.  In examining achievement, this scale allows for the collection of data pertinent to the basic understanding of the pursuing of achievement as a goal.  

8. Student Self-Rating Scale of Excellence: This survey was developed by Gadzella and Fournet (1975) and designed to assess differences in student’s perceptions of themselves as quality students.  This survey was originally designed to measure these perceptions over time, looking at changes between the beginning of an academic calendar and then middle and end.  Instead we will use this survey as a measure of attitudes about self-claimed quality as students at one fixed point in time.  The portion of the survey that we use in this study is Part B, a list of characteristics describing a good student, which were suggested by students.  Subjects are asked to rate themselves on each of the characteristics.

Subjects:
Bridgewater State College students enrolled in SOC 102 in the Fall 2006 semester will be recruited for participation as subjects in this study.  Students under the age of 18 will not be permitted to participate in this study as subjects.  Participation is voluntary, and participating subjects may choose to answer all, some, or none of the survey questions or focus group questions.  Each participating subject will sign an informed consent form before completing any surveys or focus groups.  
