READ 545 - Global Literacies: 

Discovering the World in the Elementary School Classroom
3 Credits; may not be audited

Course Description

Master’s candidates who are practicing teachers continue to prepare for their role in the Massachusetts classroom by considering, examining, practicing, and planning for effective teaching and learning environments. Through the application of an inquiry-based, cross-curricular approach to literacy instruction they will discover that a focus on the human world can be a central feature of the language arts plan. The course is designed to provide practical approaches, materials, and plans for engaging children in the discovery of the nature of the planet earth, the nature of human beings as a species, and the nature of global social structures, all in the context of the immediate world of their neighborhood.

Rationale

While the mission of the college is to serve the needs of the region, it is increasingly evident that the needs of the region cannot be approximated without an understanding of the impact of globalization on all aspects of life in this region. The students emerging from elementary classrooms are already members of a global community.  Teacher education programs have an obligation to prepare the teachers and these students for an entry into a global workforce that will demand a high level of sophistication in terms of both knowledge and capacity towards understanding the world as a whole. At the same time, high stakes standardized testing has created a situation in which time has become the most precious resource for a classroom teacher.  To provide teachers with a coherent strategy to maximize the use of instructional time, this course will provide concrete skills and strategies in the use of an inquiry-based perspective and cross-curricular approach to the planning of literacy instruction at the elementary level. Using a curriculum model developed by James Banks (2004), the course will encourage a critical literacy stance in the planning for cultural competencies at the global level. The course is situated within the overall field of international education (Sylvester 2002, 2003, 2005) through the expression of a global education curriculum.  The course is further informed by the emerging field of critical literacy (Pahl and Rowsell, 2005).  

Mission of the School of Education and Allied Studies

The specific mission of the School of Education and Allied Studies eloquently testifies to the need for a global perspective in our teacher education programs. “Our candidates design classrooms and schools that are places of inquiry, where their students value learning and place their knowledge in the context of our global society.”
Goals of the Course

Employing a writer’s workshop environment, this course has been designed to demonstrate and practice a number of ways in which a global education approach can be used in an elementary literacy program as a tool for the discovery of the world, in a local context.  By the end of the course, participants will be able to create a media product on the theme of discovering the world in their own town.  The participants will also be able to select and adapt learning activities for use in a writer’s workshop environment that are, at the same time, suitable for a variety of global education themes.  Research into a number of contemporary global themes will also be undertaken by the participants in an effort to develop the five dimensions of a global perspective as described by Hanvey (2004).
Course Objectives and Outcomes 

Upon completion of this course the candidate will:

Demonstrate an understanding of the theories of globalization and how global systems are increasingly affecting local lives.  

Demonstrate ways reading, writing, listening and speaking relate to each other and are incorporated into all elementary subjects within the Massachusetts Language Arts Curriculum Frameworks. 

Design and implement developmentally appropriate multi-modal classroom literacy activities that promote thinking and expression as through storytelling, drama, choral/oral reading and imaginative writing designed for use in a writer’s workshop environment.

Develop interest in and disposition towards an inquiry-based, cross-curricular approach to literacy instruction and the integration of global literacy goals expressed in the IRA/NCTE Standards for the Language Arts.

Develop a skill base towards identifying points of integration between the Massachusetts Language Arts Frameworks and the several content area Frameworks that could be employed in a global literacies approach to teaching and learning.

The Central Question

The central question to be answered by the candidate in this course is; “Can you strategically exploit the natural connection between Language Arts and the several disciplines denoted as the Content Areas, and, if so, can you then infuse a line of inquiry suitable for elementary students with a global perspective?”

Methods of Instruction

This advanced-level course requires extensive reading and analysis of issues related to global literacies. Candidates critically read and highlight the reading selections in preparation for synthesizing ideas in class. Candidates engage in regular curriculum development exercises to examine these issues from varying points of view. As a field experience, candidates engage in the development of a multi-modal presentation that combines visual, textual, musical and narrative elements as an example of the use of electronic software in a writing workshop environment. Some lectures supplement the otherwise participatory activities. Presentations will include lectures by the instructor and by visiting lecturers. The learning environment will be teaching and learning-centered in which cooperative group work is highly valued and reflective practice is an ongoing concern.

IRA/NCTE STANDARDS FOR THE ENGLISH LANGUAGE ARTS

The vision guiding these standards is that all students must have the opportunities and resources to develop the language skills they need to pursue life's goals and to participate fully as informed, productive members of society. These standards assume that literacy growth begins before children enter school as they experience and experiment with literacy activities--reading and writing, and associating spoken words with their graphic representations. Recognizing this fact, these standards encourage the development of curriculum and instruction that make productive use of the emerging literacy abilities that children bring to school. Furthermore, the standards provide ample room for the innovation and creativity essential to teaching and learning. They are not prescriptions for particular curriculum or instruction. 

Although we present these standards as a list, we want to emphasize that they are not distinct and separable; they are, in fact, interrelated and should be considered as a whole. 

1. Students read a wide range of print and non-print texts to build an understanding of texts, of themselves, and of the cultures of the United States and the world; to acquire new information; to respond to the needs and demands of society and the workplace; and for personal fulfillment. Among these texts are fiction and nonfiction, classic and contemporary works.

2. Students read a wide range of literature from many periods in many genres to build an understanding of the many dimensions (e.g., philosophical, ethical, aesthetic) of human experience. 

3. Students apply a wide range of strategies to comprehend, interpret, evaluate, and appreciate texts. They draw on their prior experience, their interactions with other readers and writers, their knowledge of word meaning and of other texts, their word identification strategies, and their understanding of textual features (e.g., sound-letter correspondence, sentence structure, context, graphics). 

4. Students adjust their use of spoken, written, and visual language (e.g., conventions, style, vocabulary) to communicate effectively with a variety of audiences and for different purposes.  

5. Students employ a wide range of strategies as they write and use different writing process elements appropriately to communicate with different audiences for a variety of purposes. 

6. Students apply knowledge of language structure, language conventions (e.g., spelling and punctuation), media techniques, figurative language, and genre to create, critique, and discuss print and non-print texts. 

7. Students conduct research on issues and interests by generating ideas and questions, and by posing problems. They gather, evaluate, and synthesize data from a variety of sources (e.g., print and non-print texts, artifacts, people) to communicate their discoveries in ways that suit their purpose and audience. 

8. Students use a variety of technological and information resources (e.g., libraries, databases, computer networks, video) to gather and synthesize information and to create and communicate knowledge. 

9. Students develop an understanding of and respect for diversity in language use, patterns, and dialects across cultures, ethnic groups, geographic regions, and social roles. 

10. Students whose first language is not English make use of their first language to develop competency in the English language arts and to develop understanding of content across the curriculum. 

11. Students participate as knowledgeable, reflective, creative, and critical members of a variety of literacy communities.

12. Students use spoken, written, and visual language to accomplish their own purposes (e.g., for learning, enjoyment, persuasion, and the exchange of information).

Selected IRA/NCTE Standards for the Language Arts related to Global Literacies and incorporated into this course:

· Elementary students will be able to read a wide range of print and non-print texts to build an understanding of texts, of themselves, and of the cultures of the United States and the world.
· Elementary students will be able to read a wide range of literature from many periods and genres to build an understanding of the many dimensions of human experience.
· Elementary students will be able to apply a wide range of strategies to                               comprehend, interpret, evaluate and appreciate texts.

· Elementary students will adjust their use of spoken, written and visual language to communicate effectively with a variety of audiences.

· Elementary students will be able to employ a wide range of strategies as they write and use different writing process elements.

· Elementary students will be able to discuss print and non-print media.
· Elementary students will be able to conduct research on issues and interests [and] communicate their discoveries in ways that suit their purpose and audience.

· Elementary students will use a variety of technological and informational resources in communicating their ideas.

· Students develop an understanding of and respect for diversity in language use, patterns, and dialects across cultures, ethnic groups, geographic regions and social roles.
Proposed Schedule of Major Topics

· Massachusetts Language Arts Curriculum Frameworks
· Language Arts Curriculum in the Content Areas
· Inquiry-based Learning (Theory and Practice)
· Writing to Learn / Learning to Write
· Writing in the Content Areas
· Defining Literacy in the 20th Century
· Defining Critical Literacy
· Theories of Globalization
· Defining International Education and Global Education
· Defining Global Literacies
· Ernest Boyer’s Model of Human Commonalities
· James Banks’ Model of Global Competencies
· Robert Hanvey’s Model of Global Education
· Biological Principles of Human Genetic Unity
· Creating Multi-modal projects

· The Nature of Human Interdependence
Accessibility Statement 

In compliance with the American with Disabilities Act of 1990 and Section 504 of the Rehabilitation Act of 1973, Bridgewater State College instructors offer certain reasonable academic accommodations to students with documented disabilities who are registered with the Disabilities Resource Office in the Academic Achievement Center.  Candidates who qualify for reasonable accommodation or who have extenuating circumstances that might interfere with the coursework assigned should meet with the instructor(s) at the beginning of the course. In accordance with College policy, BSC staff members are available to discuss appropriate accommodations that you may require as a student with a documented disability.  Requests for accommodations should be made during the drop/add period so that proper arrangements can be made.  Students should register with the Disabilities Resources Office in the Academic Achievement Center for disability verification and determination of reasonable academic accommodation.

Academic Misconduct

At Bridgewater State College, academic integrity is expected of all students; plagiarism and cheating are not condoned and are subject to academic penalty, which may result in a failure for the course in which the violation took place. A violation record is kept and may result in suspension or dismissal from the college. Academic misconduct includes, but is not limited to plagiarism, cheating, disruption of teaching or research, dishonest practices in connection with examinations, and disruptive classroom behavior. Further details can be found in the BSC  Graduate Student Handbook.

Required Texts

Fletcher, R. & Portalupi, J. (2001). Writing workshop: The essential guide,  

Portsmouth, N.H: Heinemann.

Friedman, T. (2005). The world is flat: A brief history of the twenty-first century.

 
New York: Farrar, Strauss and Giroux.

Kindersley, B. & Kindersley, A. (1995). Children just like me. New York: Doris

 Kindersley Publishing.

Smith, D. (2002). If the world were a village: A book about the world’s peoples.

 Tonawanda, N.Y: Kids Can Press.

Spier, P. (1980). People. New York: Doubleday.

Wells, S. (2002). The journey of man: A genetic odyssey. New York: Random House.

Required Readings (Articles and Chapters)

Banks, J. (2004). Teaching for social justice, diversity, and citizenship in a global world,

The Educational Forum, 68, 296-305.

Diaz, C., Massialas, B., & Xanthopoulos, J. (1999). Global perspectives for educators. 

Boston: Allyn and Bacon.

Hanvey, R. (2004). An attainable global perspective, New York: The American Forum 
for Global Education.

Iyer, P. (2000). The global soul: Jet-lag, shopping malls, and the search for home. New 

York: Alfred A. Knopf.

Merryfield, M. (2002). The difference a global educator can make, Educational

 Leadership, 60 (2), 18-21.

Merryfield, M. (2003). Teacher education in global and international education. 

Retrieved September 2, 2003, from ERIC Web Site: http:/www.ericsp.org/pages/digests/teacher-edu_global_edu_94-3.html

Ramussen, K. (1998). Making connections through global education, ASCD Curriculum

Updates, Summer 1998. Retrieved October 30, 2005, from http://ascd.org/publications/curr_update/1998summer/ramussen.httml
Rothenberg, L. (2003). The three tensions of globalization, American Forum for Global

Education Occasional Papers, 176, 1-4. Retrieved July 2, 2005 from http://globaled.org
Suarez-Orozco, M. (2005). Rethinking education in the global era, Phi Delta Kappan, 87

(3), 209-212.

Sylvester, R. (2002). Mapping international education: A historical survey 1893-1944. 

Journal of Research in International Education, 1 (1), 90-125.

Sylvester, R. (2003). Further mapping of the territory of international education in the

20th century (1944-1969). Journal of Research in International Education, 2 (2), 185-204.

Sylvester, R. (2005). Framing the map of international education (1969-1998). Journal of 

Research in International Education, 4(2), 123-151.

Other Resources

Commission on Global Governance, (1995). Our global neighborhourhood: The report 

of the Commission on Global Governance. Oxford: Oxford University Press.
Diamond, J. (1999). Guns, germs and steel. New York: Norton & Company.

Friedman, T. (2000). The lexus and the olive tree. New York: Random House.

Kindersley, D. (1998). The ultimate panoramic atlas. New York: Doris Kindersley

    
 Publishing.

Negroponte, N. (1995). Being digital, New York: Random House.

Nussbaum, M. (1997). Cultivating humanity: A classical defense of reform in liberal 

education. Cambridge: Harvard University Press.

Pahl, K. & Rowsell, J. (2005). Literacy and education: Understanding the new literacy 

studies in the classroom. London: Paul Chapman Publishing. 

Pike, G. & Selby, D. (1999). In the global classroom-1. Toronto: Pippin Publishing.

Pike, G. & Selby, D. (2000). In the global classroom-2. Toronto: Pippin Publishing. 
Stull, E. (2004). Global discovery activities for the elementary grades. San Francisco, 

Jossey-Bass.

A Partial List of Operational Definitions

Critical Literacy: A way of investigating the deeper understandings of textual and multi-modal materials.

Global Education: The curriculum expression of international education in the elementary and secondary levels.  (Used primarily in North America.) 

Globalization: Globalization is characterized by an acceleration and by an increasing intensity in both the interaction and the integration of people, corporate entities, as well as governmental and non-governmental agencies throughout the planet.

Global Literacies: Literacy practices that are related to global education.

International Education: Education about the nature of the planet, the nature of the human species and about the social structure of the human population.

Multimodal Literacies: Literacy teaching and learning which takes into account any form of textual material; print, digital or other modes of language expression.
Grading Values for Assessment Products

Assessment One

Digital Multi-Modal Product Reflecting the World in a Hometown

30 points

This product will allow the graduate student to develop a digital storyboard text plan on the theme of “Discovering the world in my home town.”  The digital storyboard text will incorporate picture, sound, music and narration into a software package that will seamlessly integrate the several media into a single multi-modal digital product. Candidates will first be expected to develop a research question on their locality that reflects a present global reality.  Candidates will then be expected to develop a multi-modal plan for the presentation of the results of their research.  The field research can take the form of a series of interviews, a case study related to a global theme, the collection of artifacts, or other suitable approaches.  Candidates will be expected to become proficient in the software package and will further be expected to present their storyboard product to the course.   A rubric will guide the development and assessment of the multi-modal project. 

Assessment Two

Selected Texts for the Global Classroom



30 points

Candidates will be expected to develop a teaching and learning plan for the application of each of the following three texts in a classroom  writer’s workshop setting:

Kindersley, B. and Kindersley, A. (1995). Children Just Like Me. New York: Doris

 Kindersley Publishing.

Smith, D. (2002). If the World Were a Village: A book about the world’s peoples.

 Tonawanda, N.Y: Kids Can Press.

Spier, P. (1980). People. New York: Doubleday. 

The plan for use of the texts must include the following:

A) Connection to the Massachusetts Curriculum Frameworks.

B) A rationale and purpose of the lessons.

C) A literacy focus for the lessons within a writer’s workshop environment.

D) Detailed procedures for the lessons.

E) Plans for differentiating the lessons for special needs.

F) A plan for assessing the learning that has taken place in the lessons.

The candidates will then be expected to implement the teaching and learning plan for the use of each of the three texts in the classroom setting.  A rubric will guide both the development and assessment of this text-based assignment.

Assessment Three

Reflection Papers and Activities




20 points

Reflection papers will be assigned on the following texts:

Friedman, T. (2005) The World is Flat: A brief history of the twenty-first century.

 
New York: Farrar, Strauss and Giroux.

Wells, S. (2002) The journey of man: A genetic odyssey. New York: Random House.

In addition, reflection papers will be assigned on each of the results of the teaching/learning plan for each of the three texts assigned in Assessment Two.  A rubric will guide both the development and the assessment of each of the five reflection papers.
Assessment Four

Active Engagement, Participation and Contributions



20 points

Language is a powerful tool for good or ill.  We must take responsibility for the use of language in the learning environment in a manner that is respectful, humane and authentic.  The development of critical thinking requires the skills of both critical listening and those needed for articulate discourse. All candidates are expected to participate in a full and meaningful manner in each of the many course teaching and learning experiences.  Both paired and cooperative group activities will form a continuous part of the course work.  A rubric will guide both the development and the assessment of active engagement, participation and contributions.

Total







          100 points

