
[image: image1.png]BRIDGEWATER
STATE COLLE





Date:
April 21, 2010

To:
Graduate Education Council

From:
Dr. Anna Bradfield


Program: Doctorate of Education in Leadership, Learning and Community


Department: School of Education and Allied Studies

Re: 
New Course Proposal 

Attached, please find a proposal for a new course EDCI 622: Curriculum and Instruction in Visual Arts. 

I understand that I will be notified of the meeting when this proposal will be reviewed and that I or a knowledgeable program representative should attend the meeting to answer questions.

Thank you. 











 Tracking #  



(for internal use only)

Bridgewater State College Governance

New Graduate Course Proposal Form
Please read the complete instructions http://www.bridgew.edu/GEC/instructions.cfm for important details on making a proposal.
General Information


Course Prefix & Number:

Course Title:

Department:

Program:


Credit Hours:

Estimated Enrollment:


Expected Implementation Date:   
Fall 
    Spring    
   Summer

Has the proposed course run as a Special Topics or an Experimental course?  ___ Y     √    N

Course Repeat Policy:


  This course is repeatable up to ______ times






  This course is repeatable up to ______ credits

√   This course is not repeatable 

Course Level:




Undergraduate/Graduate (400 level courses only)






√
Graduate

Course Type:



√
Lecture


Laboratory

√ Please check one 



Internship

Practicum

  





Direct Study

Studio

    





Seminar


Other

Course Serves As:



A free elective

√ Please check all  



A program requirement
   that apply & specify


√
A concentration requirement 
   if necessary




A cognate requirement






Other:
Grade Mode:



√   Standard






  Pass(P)/No Pass(N)






  Satisfactory(S)/Unsatisfactory(U)
Course Prerequisites - Please specify any course prerequisites for the new course, specifying prerequisite course prefixes, numbers, and titles.  Also, please note if written consent and/or matriculation in a program is required.  If none is required, state “none.”
Matriculation in the Doctorate of Education in Leadership, Learning and Community program is required.

Course Description – Please describe the course exactly as it will appear in the college catalog.  Please check for complete sentences and grammatical errors as this description will appear in print exactly as it appears below.
This class familiarizes education administrators with the visual arts as a core academic subject.  The curriculum of a comprehensive art program is defined through an examination of national standards and the Massachusetts Arts Frameworks.  This course addresses curriculum development, program requirements, assessments and visual art’s unique pedagogy.  Current issues in art education are discussed and a proposed program in the visual arts is developed.

Impact on Other Programs - If the proposed new course will affect other courses or programs, please specify what will be affected and please signify that approval has been granted by all affected parties.  If none are affected, state “none.”

The number of students enrolled in the CAGS in Educational Leadership and Reading programs will increase thus increasing the enrollment in the programs’ courses. The faculty in the respective programs has been involved in the development of this Doctoral program. 
Course Rationale – Please describe the justification for this new course.  For example justification might include: licensure prerequisite, accreditation, department or program curriculum revisions. 

This course is a requirement in the Curriculum and Instruction concentration in the Doctorate of Education in Leadership, Learning and Community. 

The visual arts are defined by the Massachusetts Frameworks as one of four art forms taught in the public schools.  However, the subject matter is substantially different from core academic studies and, at times, intimidating for administrators who often find the arts a daunting subject. This class increases administrators’ the comfort with the visual arts and helps to define a quality art program.

Course Syllabus  – Please attach and send with this completed form the proposed syllabus for this new course.  Please be sure to specify what topics will be covered, how student learning will be assessed, and what course outcomes you expect.

Note:  
· Do not reuse course numbers.  (Further information is available from the Associate Registrar.)  For general information, please see Graduate Education Council guideline web page.  (www.bridgew.edu/GEC/guidelines.cfm)
All proposals must be approved by the graduate program coordinator and academic department chair.
I certify that my department has approved this new course (type appropriate names in spaces below):

DPPC Co-Chair:        Dr. Nancy Witherell

DPPC Co-Chair:        Dr. Anna Bradfield  
All programs from the departments of the School of Education and Allied Studies which lead to Massachusetts Department of Education Educator License should be reviewed by the School of Education and Allied Studies Leadership team prior to submission to the GEC.



SEAS Approval:  
          Yes 

No

Updated 3-28-07
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School of Education and Allied Studies

EDCI 622: Curriculum and Instruction in Visual Art

1 graduate credit
Syllabus

Semester and Year

Instructor Name, Degrees, Email
Course Description
This class familiarizes education administrators with the visual arts as a core academic subject.  The curriculum of a comprehensive art program is defined through an examination of national standards and the Massachusetts Arts Frameworks.  This course addresses curriculum development, program requirements, assessments and visual art’s unique pedagogy.  Current issues in art education are discussed and a proposed program in the visual arts is developed.

Rationale
The visual arts are defined by the Massachusetts Frameworks as one of four art forms taught in the public schools.  However, the subject matter is substantially different from core academic studies and, at times, intimidating for administrators who often find the arts a daunting subject. This class increases administrators’ the comfort with the visual arts and helps to define a quality art program.
Accessibility Statement
In compliance with the Americans with Disabilities Act of 1990 and CH 502 of the Rehabilitation Act of 1973, Bridgewater State College instructors offer certain reasonable academic accommodations to students with documented disabilities who are registered with the Disabilities Resource Office in the Academic Achievement Center. Course participants who qualify for reasonable accommodation or who have extenuating circumstances that might interfere with the coursework assigned should meet with the instructor(s) at the beginning of the course. 
In accordance with BSC policy, BSC staff members are available to discuss appropriate accommodations that you may require as a student with a documented disability. Requests for accommodations should be made during the drop/add period so that proper arrangements can be made. Students should register with Disabilities Resources Office in the Academic Achievement Center for disability verification and determination of reasonable academic accommodations.

Academic Integrity
The School of Graduate Studies at Bridgewater State College, like all institutions of higher learning, considers academic integrity to be an important hallmark for graduate students and scholars. The importance of academic integrity and honesty, which is taught at the undergraduate levels, continues to be even more vital for scholars and researcher at the graduate level, who find themselves writing seminar papers, research papers, and theses. All graduate degree programs at Bridgewater State College require courses in research where conventions of documentation are taught. Graduate students, who are acquiring scholarly habits and skills in degree programs, must rely on the scholarship that has preceded them, and they must acknowledge the scholarship in their own academic work by adhering to time-honored conventions of their disciplines. In short, graduate students are entering a community of scholars and must respect the rules and traditions of that community. (For additional information, please refer to BSC Graduate Student Handbook.) 

Learning Objectives 
Upon completion of this course, students will know (SWK):

1. Benefits of providing art education to all students.

2. Current research that supports the inclusion of the visual arts in the public schools.

3. Components and implementation of a model art program.

4. Methods of pedagogy and assessment in the visual arts.

5. Sources of professional development for faculty and administrators.

6. Current trends and issues in art education

Upon completion of this course, the students will be able to (SWBAT):

1. Advocate for art education in the public schools.

2. Develop a proposal for the administration of a visual arts program in their schools.

3. Aid art teachers in the design and implementation of a visual arts curriculum according to the national standards and Massachusetts Arts Frameworks.

4. Evaluate the art teacher in a knowledgeable manner and make constructive assessments of the program.

5. Provide information for professional development in the visual arts for the specialists and classroom teachers.

Method of Instruction

Class sessions in both traditional and online venues involve a variety of experiences with multiple formats for course content, including: lectures, whole and small group discussions, seminars, collaborative problem-solving activities, exhibits, and oral presentations.

Visual Arts in Brief

The study of the visual arts includes a considerable amount of information spanning process, materials, art movements and global human history.  A comprehensive visual arts program recognizes enables students to understand art as a way of approaching culture and history and responding to the human condition.
The media of the visual arts primarily include ceramics, drawing, painting, sculpture, architecture, printmaking, graphic design, photography, video, and film. The boundaries between these media are permeable as many artistic disciplines influence each other (music, dance and theatre) as well as the field of applied arts (fashion design, interior design, industrial design) and architecture.
Notably, the study of the visual arts should include the study of its history, from cave paintings to the modern era (affectionately referred to as from Paleolithic to Picasso). Additionally, visual arts education should be global in approach valuing the European canon as well as the work of Africa, Oceania, Asia and the Americas.

Outline of Course Content 
· Defining a program of the visual arts within national standards and the Massachusetts Arts Frameworks
· Discussing and critiquing the visual arts with appropriate vocabulary through museum visits, gallery visits, artists’ studios, online venues, film (as appropriate), and live performances (demonstrations).
· Researching current educational practices in education pertaining to the visual arts and model programs in art in school schedules and in after-school programs
· Benefits of the study of the visual arts and additional benefits to the use of the arts as a facilitator for other academic learning
· Current research that supports the inclusion of the visual arts as well as all the arts in the public schools.
· Methods and materials for advocacy for the visual arts and all the arts in public schools.
· Best practices in pedagogy and assessment in the visual arts
· Administrative assessments for program evaluation

· Professional development in the visual arts for specialists and classroom teachers, including the Massachusetts Arts Education Organization 

· Social issues in art education: gender, disability, homophobia, access

· Analyzing individual educational settings, discussing opportunities and obstacles, and developing an individual plan for the implementation of an art program.
Proposed Schedule of Major Topics
Week 1: Introductions, Development, Rationale

Introductions to Course: Syllabus, Blackboard, Streaming Video, Participant Information 

Rationale: What is the Value of Visual Arts Education?

Understanding the Development of Children’s Drawing

Studio Practice: Right Brain Exercises
Readings:
The Benefits of Visual Arts in Education: History, Present and Future
The Formalist Approach to Art Education



Mental and Motor Skill Building in the Visual Arts

Assignment: 
Summary and Reflective Essays, 1-3
Week 2: Creativity, Pedagogy and Creative Pedagogy

Critique: Aesthetic Approaches to the Visual Arts 

Addressing the Visual Art Frameworks

Teaching Approaches: Choice-Based Art Education & Discipline-Based Art Education

Studio Practice: Creativity: An American Ideal
Readings: 
Components of a Model Art Program

MA Visual Arts Frameworks
Visual Arts Methods of Pedagogy and Assessment

Assignment: 
Summary and Reflective Essays, 4-6
Week 3: Community, A Cross-Curricular Approach, Art History Components

Art across the Curricula

Art History as Human History

Social Issues in Art Education: Building Community through the Visual Arts 

Studio: Cross-Curricular Benefits of the Visual Arts

Readings:
Sources of Professional Development for Faculty and Administrators:
Selected articles from the National Art Education Association, Massachusetts Art Education Association

Assignment: 
Summary and Reflective Essays, 7-9



Assessment Design: Evaluating Environments, Instruction, Curriculum
Week 4: Building, Supporting and Promoting the Visual Arts Program
Creating and Implementing Visual Arts Curriculum

Supporting the Current Program: Foundation, Environment and Professional Development

Promoting the Visual Arts Program within the School, Community and Beyond
Studio Practice: Technology and Artistic Growth

Readings: 
Visual Arts Curriculum Construction



National Endowment for the Arts Grants



Visual Arts and the Community

Assignment: 
Summary and Reflective Essays, 10-12



Program Design: Determining the Visual Arts Program

Required Texts (selected readings)
A Whole New Mind, Daniel Pink

Studio Thinking: The Real Benefits of Visual Arts Education, Winner and Hetland

The History of American Art Education, Peter Smith

Issues in Art and Design Teaching, Addison and Burgess

Soft Boundaries: Re-Visioning the Arts and Aesthetics in American Education, Claire Detels

Required Electronic Texts
http://www.aera.net American Educational Research Association

http://www.kdp.org Kappa Delta Pi International Honor Society in Education

http://ascd.org Association of Supervision and Curriculum Development 

http://ncate.org National Council for Accreditation of Teacher Education 

http://www.naeyc.org National Association for the Education of Young Children

http://www.cec.sped.org Council for Exceptional Children

http://www.doe.mass.edu Massachusetts Department of Elementary & Secondary Education 

http://www.metmuseum.org/toah/splash.htm
Metropolitan Museum of Art—Timeline of art through history and region.
http://www.schoolofvisualarts.edu/ The school of Visual Arts, NYC
ArtLex - online dictionary of visual art terms.
Art History Timeline by the Metropolitan Museum of Art.
Tenability of the Distinction Between Arts and Crafts - essay. (PDF)

Methods of Assessing Candidate Learning 
At the graduate level, full attendance and participation are assumed.  Course participants participate as active members of the learning community.  Attendance is essential to participation.  Active membership is characterized by the collegial, collaborative sharing of ideas and information to enhance the learning of all.  

Course grade will be based on the following assessments/assignments

Summaries and Reflective Essays (600 pts.)
Short summaries reflective papers are completed on the topics of the present state of the visual arts in the schools, the potential benefits of the arts in the students’ school, the student’s own experiences with the arts, creative ideas for advocacy in the arts, and creative ideas for the assessment of art.

Learning Objectives Met:  SWK 2, 4, 5, 7 and SWBAT 1, 4.

Assessment Design Assignment (100 pts.)
Students design an effective classroom assessment and also design an effective program assessment.

Learning Objectives Met:  SWK 1,4,5, and SWBAT 4

Program Design and Planning Assignment (300 pts.)
Students design a visual arts program for a school (could be their own school), investigating budget and space needs as well as develop an outline for curriculum.

Learning Objectives Met:  SWK 1,4,5,7 and SWBAT 1, 2,3,

Assessments for course grade 

Research-based Reflective Essays



600 pts.

Assessment Design





100 pts.

Program Design and Planning



300 pts.






Total

          1000 pts

Grading Scale



93-100
A

87-89 
B+

77-79 
C+
 



90-92 
A-

83-86 
B

73-76 
C








80-82 
B-

70-72
C-          <70 F
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Art History Timeline by the Metropolitan Museum of Art.
Tenability of the Distinction Between Arts and Crafts - essay. (PDF)
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