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Date:
April 21, 2010

To:
Graduate Education Council

From:
Dr. Anna Bradfield


Program: Doctorate of Education in Leadership, Learning and Community


Department: School of Education and Allied Studies

Re: 
New Course Proposal 

Attached, please find a proposal for a new course EDDC 703: History and Philosophy of Education.

I understand that I will be notified of the meeting when this proposal will be reviewed and that I or a knowledgeable program representative should attend the meeting to answer questions.

Thank you. 











 Tracking #  



(for internal use only)

Bridgewater State College Governance

New Graduate Course Proposal Form
Please read the complete instructions http://www.bridgew.edu/GEC/instructions.cfm for important details on making a proposal.

General Information


Course Prefix & Number:


Course Title:


Department:


Program:



Credit Hours:


Estimated Enrollment:


Expected Implementation Date:   
Fall 
    Spring    
   Summer

Has the proposed course run as a Special Topics or an Experimental course?  ___ Y     √    N

Course Repeat Policy:


  This course is repeatable up to ______ times






  This course is repeatable up to ______ credits

√  This course is not repeatable 

Course Level:




Undergraduate/Graduate (400 level courses only)






√
Graduate

Course Type:



√
Lecture


Laboratory

√ Please check one 



Internship

Practicum

  





Direct Study

Studio

    





Seminar


Other

Course Serves As:



A free elective

√ Please check all  


√
A program requirement

   that apply & specify



A concentration requirement 

   if necessary




A cognate requirement







Other:

Grade Mode:



√   Standard






  Pass(P)/No Pass(N)






  Satisfactory(S)/Unsatisfactory(U)

Course Prerequisites - Please specify any course prerequisites for the new course, specifying prerequisite course prefixes, numbers, and titles.  Also, please note if written consent and/or matriculation in a program is required.  If none is required, state “none.”

Matriculation in the Doctorate of Education in Leadership, Learning and Community program is required.

Course Description – Please describe the course exactly as it will appear in the college catalog.  Please check for complete sentences and grammatical errors as this description will appear in print exactly as it appears below.

The focus of this course will be on the major figures, themes and contributions in the history and philosophy of education, primarily as inherited in America from its roots in Europe and other parts of the Western world. Students will explore and examine the assumptions, theories, and purposes of thinkers, philosophers, and educators. The course will address the meanings of these contributions and the ways they inform historical and contemporary philosophies and practices of education, of educational leadership and the leadership of schools, and of teaching and learning.

Impact on Other Programs - If the proposed new course will affect other courses or programs, please specify what will be affected and please signify that approval has been granted by all affected parties.  If none are affected, state “none.”

The number of students enrolled in the CAGS in Educational Leadership and Reading programs will increase thus increasing the enrollment in the programs’ courses. The faculty in the respective programs has been involved in the development of this Doctoral program. 

Course Rationale – Please describe the justification for this new course.  For example justification might include: licensure prerequisite, accreditation, department or program curriculum revisions. 

This course is a core requirement in the Doctorate of Education in Leadership, Learning and Community. 

Course Syllabus  – Please attach and send with this completed form the proposed syllabus for this new course.  Please be sure to specify what topics will be covered, how student learning will be assessed, and what course outcomes you expect.

Note:  

· Do not reuse course numbers.  (Further information is available from the Associate Registrar.)  For general information, please see Graduate Education Council guideline web page.  (www.bridgew.edu/GEC/guidelines.cfm)

All proposals must be approved by the graduate program coordinator and academic department chair.

I certify that my department has approved this new course (type appropriate names in spaces below):


DPPC Co-Chair:        Dr. Nancy Witherell

DPPC Co-Chair:        Dr. Anna Bradfield  

All programs from the departments of the School of Education and Allied Studies which lead to Massachusetts Department of Education Educator License should be reviewed by the School of Education and Allied Studies Leadership team prior to submission to the GEC.



SEAS Approval:  
          Yes 

No

Updated 3-28-07
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School of Education and Allied Studies

EDDC 703: History and philosophy of education
3 graduate credits 
Syllabus

Semester and Year (TBD)

Instructor Name, Degrees, Email
Course Description  
Our focus will be on the major figures, themes and contributions in the history and philosophy of education, primarily as inherited in America from its roots in Europe and other parts of the Western world. We will explore and examine the assumptions, theories, and purposes of thinkers, philosophers, and educators. The course will address the meanings of these contributions and the ways they inform historical and contemporary philosophies and practices of education, of educational leadership and the leadership of schools, and of teaching and learning.

Accessibility Statement
In compliance with the Americans with Disabilities Act of 1990 and CH 502 of the Rehabilitation Act of 1973, Bridgewater State College instructors offer certain reasonable academic accommodations to students with documented disabilities who are registered with the Disabilities Resource Office in the Academic Achievement Center. Course participants who qualify for reasonable accommodation or who have extenuating circumstances that might interfere with the coursework assigned should meet with the instructor(s) at the beginning of the course. 
In accordance with BSC policy, BSC staff members are available to discuss appropriate accommodations that you may require as a student with a documented disability. Requests for accommodations should be made during the drop/add period so that proper arrangements can be made. Students should register with Disabilities Resources Office in the Academic Achievement Center for disability verification and determination of reasonable academic accommodations.

Academic Integrity
The School of Graduate Studies at Bridgewater State College, like all institutions of higher learning, considers academic integrity to be an important hallmark for graduate students and scholars. The importance of academic integrity and honesty, which is taught at the undergraduate levels, continues to be even more vital for scholars and researcher at the graduate level, who find themselves writing seminar papers, research papers, and theses. All graduate degree programs at Bridgewater State College require courses in research where conventions of documentation are taught. Graduate students, who are acquiring scholarly habits and skills in degree programs, must rely on the scholarship that has preceded them, and they must acknowledge the scholarship in their own academic work by adhering to time-honored conventions of their disciplines. In short, graduate students are entering a community of scholars and must respect the rules and traditions of that community. (For additional information, please refer to BSC Graduate Student Handbook.) 
Learning Objectives
In the arena of knowledge, in this course students will: 

1. Expand understanding of educational philosophy, history, and thought

2. Explore how the foundations of education shape and inform practice

3. Use critical thinking to examine and develop philosophies of education

4. Improve preparation for educational leadership and teaching

5. Be exposed to discoveries through reading, thinking, and collaborative discourse

Regarding their capacities, as a result of this course students will be better able to:

1. Integrate and develop refined educational ideas grounded in history and philosophy 

2. Be prepared to utilize and implement philosophical ideas in practical settings

3. Incorporate issues revealed in course content into future course work

4. Grasp diverse ideas and thinkers, and critique these viewpoints in the context of a greater whole

5. Utilize and apply their thinking about history and philosophy of education in completion of comprehensive examinations and preparation and completion of work on dissertation

6. Develop enhanced writing ability useful and applicable toward completion of comprehensive examinations and preparation and completion of work on dissertation

Method of Instruction
This course is a core requirement in the program of studies leading to the degree of Doctor of Education (Ed.D.). As a core requirement, it lays a foundation for a distribution of general education through its signature experience in community service as a means of learning in and with local school districts to address a common need. The core provides a broad, liberal education in the intellectual foundations, conceptual frameworks, and research methodologies essential to the responsibilities of 21st century leaders in education. The core requirement is composed of five main areas, all of which emphasize core values in diversity, cultural concepts, ethics, and social justice. 

1. Doctoral Seminar

2. Research I (Quantitative)

3. Research II (Qualitative)

4. Data Analysis

5. History and Philosophy of Education  

6. Educational and Developmental Psychology

Class sessions in both traditional and online venues involve a variety of experiences with multiple formats for course content, including: lectures, whole and small group discussions, seminars, collaborative problem-solving activities, exhibits, and oral presentations.

Outline of Course Content/Course Expectations and Pedagogy
The course content will be delivered in an advanced graduate seminar-style, highly dialogical and interactive in nature. Occasionally material will be presented didactically, but the majority of class sessions will feature discussion, student presentations, and a high degree of intellectual discourse, inquiry, and interaction.  It is expected that students will be regularly prepared for class by attending to assigned readings and preparation of assignments to be presented and for which they are responsible. These features mean that our overall approach will be constructivist as rooted in the conceptual framework of the college. The emphasis will be on active student participation and learning as a primary responsibility of the student. The instructor will create conditions that promote learning and provide opportunities for acquiring knowledge, discussing ideas and issues, and engaging personal reflection about course content and the ideas and perspectives of fellow students.  We will utilize verbal and oral reasoning, use cognitive skills, develop writing and critical thinking, and construct and synthesize learning that will bear on leadership skills and on personal thinking and understandings. We will also utilize the College’s Blackboard for class learning and interaction in a fashion complementary to course content experienced in class sessions.

Interestingly, a quote from a book describing pedagogy at Princeton as hoped for in its preceptor initiative of the early twentieth century captures what this course will expect: “Students were to read books not to make a creditable showing at the preceptorial conference [read: our class sessions], but to master the ideas contained therein as a normal part of building their own personal points of view.” (Brubacher and Rudy, 1976, p. 268).  Thus your task is quite simple though complex and requiring great intellectual attention and discipline: To develop from the work and thinking of others, personal yet foremost grounded opinions and perspectives that enlighten your thinking and how you apply it to your academic and professional work. 

Proposed Schedule of Major Topics
Class I:  General introduction, review of requirements, course overview and themes

   Philosophical foundations

Discussion of statements of philosophy: What is education?  What is it to be “educated”? Why should we have education and what are its purposes?  

Read: Plato and Aristotle in Cahn, pp. 3-143


Dewey-Hutchins exchange:

Robert Maynard Hutchins, “The Higher Learning” (excerpt from The HigherLearning in America, 1936), 13 pp. [Available online at http://www.ditext.com/hutchins/hutch0.html] 


John Dewey, “Rationality in Education” in The Social Frontier (December

1936), pp. 71-73.

John Dewey, “President Hutchins’ Proposals to Remake Higher Education”in The Social Frontier (February 1937), pp. 103-104.

Robert M. Hutchins, “Grammar, Rhetoric, and Mr. Dewey” in The Social

Frontier (February 1937), pp. 137-139.

John Dewey, “The Higher Learning in America” in The Social Frontier

(March 1937), pp. 167-169. [The 3 Dewey essays and the Hutchins essays are available online at http://www.ditext.com/libed/libed.html.]


Class II: Schools, the state and culture: The development of the individual and the role of education 

Read: Rousseau in Cahn, pp. 162-196

Franklin: Excerpts from Autobiography and Other Writings, in Ulich, pp. 426-462.

Jacques Barzun, “Culture High and Dry”, pp. 3-22 and Exunt the Humanities, pp. 109-119, and Toward the Twenty-First Century, pp. 161-183, in The Culture We Deserve. 


Book review and discussion: Finn 

Class III: Foundations of American education: Education and the social compact

Read: John Stuart Mill in Cahn, pp. 223-260

Locke in Cahn, pp. 144-161


Book review and discussion: Sizer

Ethical dilemmas roundtable I: Education to learn how to live vs. learning how to earn a living


Paper proposals due 

Class IV:  American foundations (cont.): Educating the individual

Read: Kant in Cahn, pp. 197-222, 


Jefferson from Notes on Virginia and other Writings, in Ulich, pp. 463-479 and Emerson from The Works of Ralph Waldo Emerson, in Ulich, pp. 577-614


Mann (CP) “Our Education: Its Dignity and its Degradation,” from Filler Louis (ed.), Horace Mann on the Crisis in Education.


Book review and discussion: Hirsch

Class V: Modern thoughts in education

Read: Pestalozzi, Excerpts from Evening Hour of a Hermit and Leonard and Gertrude in Ulich, pp. 480-507, and “The Education of Man,” 

Piaget (CP)

Book review and discussion: Power, et al.

Ethical dilemmas roundtable II: Inclusion vs. exclusion: How far to go with educational mainstreaming?

Class VI:  Perennial expectations of teaching and the demands of school reform

Read: Whitehead and Dewey in Cahn, pp. 261-273 and pp. 274-363


Freire in Cahn, pp. 460-471 and pp. 443-459 and 471-486

Book review and discussion: Katz


Book review and discussion: Kozol

Class VII:  Contemporary issues: Broadening perspectives on schools and learning

Read: Cahn, pp. 365-442 


Strike and Soltis (CP)(Chap. 3 and 6)


Book review and discussion: Gilligan


Book review and discussion: Bryk, Lee, and Holland

Class VIII:  Contemporary issues: The ideological battleground: multiculturalism, the curriculum and tradition vs. change

Read: Cahn, pp. 487-551


Book review and discussion: Banks and Banks


Book review and discussion: Schlesinger

Ethical dilemmas roundtable III:  Are inequalities in educational funding inevitable? 

Class IX: The civic responsibility of schools

Read: General Education in a Free Society handout 


Butts (CP), "The Moral Imperative for American Schools: '. . . inflame the civic temper.'"

Book review and discussion: Boulding

Class X:  The higher education context

Read: From Lucas (CP), Part 2, Chapters 4-5, The Colonial College and the early university


Book review and discussion: Hutchins


Ethical dilemmas roundtable IV: Incentives for teachers: A bad idea or the only way to true reform of schools and the improvement of the teacher cadre?

Class XI: Higher education: Reprise about the ideological battleground and preserving the foundations of the academy

Read: Giamatti handout

From Lucas, (CP) Academic Freedom, pp. 194-200 and Chapter 9

John Sexton, (CP) “The University as Sanctuary.”

Louis Menand, (CP) “The Limits of Academic Freedom,” and Edward Said, “Identity, Authority, and Freedom: The Potentate and the Traveler,” in Louis Menand, ed., The Future of Academic Freedom. Chicago: University of Chicago Press, 1996.


Book review and discussion: Kerr

Class XII:  Course review and discussion: Knowing what we think we know, what does the future hold?

Read: (CP): “Church, Choice and Charters: A New Wrinkle for Public Education.” April 2009, Vol. 122 Issue 6, pp. 1750-1771.


“Charter Schools: Hope or Hype?,” Chapter 13 from Jack Buckley and Mark Schneider, Charter Schools: Hype or Hope?, pp.267-285.


Ethical dilemmas roundtable V: School Choice: Are charters, privates and voucher programs the end of the public school

Class XIII: Presentation of Final Papers and course wrap up and evaluation

Required Texts 

Cahn, S. M. (1997).  Classic and contemporary readings in the philosophy of education. New York: The McGraw-Hill Companies, Inc. 

Ulich, R. (1999). Three thousand years of educational wisdom. IUniverse, Incorporated.
Course Packet (hard or electronic or both through XanEdu or other)

Required Electronic Texts
http://www.aera.net American Educational Research Association

http://www.kdp.org Kappa Delta Pi International Honor Society in Education

http://ascd.org Association of Supervision and Curriculum Development 

http://ncate.org National Council for Accreditation of Teacher Education 

http://www.naeyc.org National Association for the Education of Young Children

http://www.cec.sped.org Council for Exceptional Children

http://www.doe.mass.edu Massachusetts Department of Elementary & Secondary Education
Methods of Assessing Candidate Learning
At the graduate level, full attendance and participation are assumed.  Course participants will participate as active members of the learning community.  Attendance is essential to participation.  Active membership is characterized by the collegial, collaborative sharing of ideas and information to enhance the learning of all.  
Course grades will be based on the following assignments and requirements

· Final paper: A one-page summary of your proposed research paper topic must be submitted for approval no later than the _____ class. Proposals will be reviewed and returned in a timely fashion (not later than _____) Papers should be no less than 15 pp. and not more than 20 pp. in length. (30%) Oral presentations will be made on the basis of the paper at the last class meeting. (10%)

· Book review:  Each student will be assigned one book on which to lead a class discussion and to submit a brief (2-3 pp.) scholarly book review. (20%)

· Comment papers: Students will be assigned comment papers to be prepared in response to selected readings.  Comment papers (no more than 2 pp. each) will be circulated to classmates and used as the basis for oral presentation and discussion in class. (10%)

· Ethical dilemmas roundtables: We will hold five roundtable discussions about ethical dilemmas and controversies bearing on education.  Each student will write a response (no more than 2 pp. each) to each of these topics to be used in class discussion. Specific students will be assigned to lead discussion for each roundtable. (10%)

· Participation:  You will be expected to come to class prepared for engaging thoughtful discussion.  Level of preparation and contribution, including work on Blackboard, are a component of the final grade. (20%)

Assessments for course grade

Final paper






30%

Oral presentation





10%

Book review






20%

Comment papers





10%

Ethical dilemmas roundtables




10%

Participation






20%

Total





100%

Grading Scale

93-100
A

87-89 
B+

77-79 
C+
 
90-92 
A-

83-86 
B

73-76 
C






80-82 
B-

70-72
C-          <70 F
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