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Date:
April 21, 2010

To:
Graduate Education Council

From:
Dr. Anna Bradfield


Program: Doctorate of Education in Leadership, Learning and Community


Department: School of Education and Allied Studies

Re: 
New Course Proposal 

Attached, please find a proposal for a new course READ 707: Research III for Literacy.
I understand that I will be notified of the meeting when this proposal will be reviewed and that I or a knowledgeable program representative should attend the meeting to answer questions.

Thank you. 
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(for internal use only)
Bridgewater State College Governance

New Graduate Course Proposal Form
Please read the complete instructions http://www.bridgew.edu/GEC/instructions.cfm for important details on making a proposal.
General Information


Course Prefix & Number:

Course Title:

Department:


Program:


Credit Hours:

Estimated Enrollment:


Expected Implementation Date:   
Fall 
    Spring    
   Summer

Has the proposed course run as a Special Topics or an Experimental course?  ___ Y     √    N

Course Repeat Policy:


  This course is repeatable up to ______ times






  This course is repeatable up to ______ credits

· This course is not repeatable 

Course Level:




Undergraduate/Graduate (400 level courses only)






√
Graduate

Course Type:



√
Lecture


Laboratory

√ Please check one 



Internship

Practicum

  





Direct Study

Studio

    





Seminar


Other

Course Serves As:



A free elective

√ Please check all  



A program requirement
   that apply & specify


√
A concentration requirement 
   if necessary




A cognate requirement






Other:
Grade Mode:



√   Standard






  Pass(P)/No Pass(N)






  Satisfactory(S)/Unsatisfactory(U)
Course Prerequisites - Please specify any course prerequisites for the new course, specifying prerequisite course prefixes, numbers, and titles.  Also, please note if written consent and/or matriculation in a program is required.  If none is required, state “none.”
EDDC 705: Advanced Research Methods I and II
Matriculation in the Doctorate of Education in Leadership, Learning and Community program is required.

Course Description – Please describe the course exactly as it will appear in the college catalog.  Please check for complete sentences and grammatical errors as this description will appear in print exactly as it appears below.
As curriculum and instructional leaders, educators enhance their knowledge of educational research and refine their skills in data analysis as they learn how to complete various statistical procedures by means of SPSS and NVivo software. The assignments the candidates complete in Research III can be directly connected to each candidate’s work on his/her doctoral dissertation.

Impact on Other Programs - If the proposed new course will affect other courses or programs, please specify what will be affected and please signify that approval has been granted by all affected parties.  If none are affected, state “none.”

The number of students enrolled in the CAGS in Educational Leadership and Reading programs will increase thus increasing the enrollment in the programs’ courses. The faculty in the respective programs has been involved in the development of this Doctoral program. 
Course Rationale – Please describe the justification for this new course.  For example justification might include: licensure prerequisite, accreditation, department or program curriculum revisions. 

This course is a requirement in both the Language and Literacy and  Curriculum and Instruction concentrations of the Doctorate of Education in Leadership, Learning and Community. 

In developing a professional stance, the literacy consultant and coordinator must have an extensive knowledge of the characteristics of practices defined as exemplary.  This knowledge comes from an ongoing review of the professional literature as well as from conducting research regarding an exemplary and current literacy and/or literacy-related pedagogical topic.  In reviewing the literature and conducting their own research, candidates need to (a) ask their own questions, (b) confront the disagreements among research findings, (c) synthesize quantitative and qualitative information, and (d) realize a conceptual clarity that overrides even the most persuasive statistical evidence.  Paramount to reading about former research studies and conducting their own educational research, doctoral candidates must learn about optimal and relevant quantitative and qualitative statistical analysis procedures.  Research III teaches the student how to use SPSS and NVivo computer software programs.

Course Syllabus  – Please attach and send with this completed form the proposed syllabus for this new course.  Please be sure to specify what topics will be covered, how student learning will be assessed, and what course outcomes you expect.

Note:  
· Do not reuse course numbers.  (Further information is available from the Associate Registrar.)  For general information, please see Graduate Education Council guideline web page.  (www.bridgew.edu/GEC/guidelines.cfm)
All proposals must be approved by the graduate program coordinator and academic department chair.
I certify that my department has approved this new course (type appropriate names in spaces below):

DPPC Co-Chair:        Dr. Nancy Witherell

DPPC Co-Chair:        Dr. Anna Bradfield  
All programs from the departments of the School of Education and Allied Studies which lead to Massachusetts Department of Education Educator License should be reviewed by the School of Education and Allied Studies Leadership team prior to submission to the GEC.



SEAS Approval:  
          Yes 

No

Updated 3-28-07
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School of Education and Allied Studies

READ 707: Research III For Literacy
3 graduate credits 
(Prerequisites: EDDC 705: Advanced Research Methods I and II)

Syllabus

Semester and Year

Instructor Name, Degrees, Email
Course Description
As curriculum and instructional leaders, educators enhance their knowledge of educational research and refine their skills in data analysis as they learn how to complete various statistical procedures by means of SPSS and NVivo software. The assignments the candidates complete in Research III can be directly connected to each candidate’s work on his/her doctoral dissertation.

Rationale
In developing a professional stance, the literacy consultant and coordinator must have an extensive knowledge of the characteristics of practices defined as exemplary.  This knowledge comes from an ongoing review of the professional literature as well as from conducting research regarding an exemplary and current literacy and/or literacy-related pedagogical topic.  In reviewing the literature and conducting their own research, candidates need to (a) ask their own questions, (b) confront the disagreements among research findings, (c) synthesize quantitative and qualitative information, and (d) realize a conceptual clarity that overrides even the most persuasive statistical evidence.  Paramount to reading about former research studies and conducting their own educational research, doctoral candidates must learn about optimal and relevant quantitative and qualitative statistical analysis procedures.  Research III teaches the student how to use SPSS and NVivo computer software programs.
Accessibility Statement
In compliance with the Americans with Disabilities Act of 1990 and CH 502 of the Rehabilitation Act of 1973, Bridgewater State College instructors offer certain reasonable academic accommodations to students with documented disabilities who are registered with the Disabilities Resource Office in the Academic Achievement Center. Course participants who qualify for reasonable accommodation or who have extenuating circumstances that might interfere with the coursework assigned should meet with the instructor(s) at the beginning of the course. 
In accordance with BSC policy, BSC staff members are available to discuss appropriate accommodations that you may require as a student with a documented disability. Requests for accommodations should be made during the drop/add period so that proper arrangements can be made. Students should register with Disabilities Resources Office in the Academic Achievement Center for disability verification and determination of reasonable academic accommodations.

Academic Integrity
The School of Graduate Studies at Bridgewater State College, like all institutions of higher learning, considers academic integrity to be an important hallmark for graduate students and scholars. The importance of academic integrity and honesty, which is taught at the undergraduate levels, continues to be even more vital for scholars and researcher at the graduate level, who find themselves writing seminar papers, research papers, and theses. All graduate degree programs at Bridgewater State College require courses in research where conventions of documentation are taught. Graduate students, who are acquiring scholarly habits and skills in degree programs, must rely on the scholarship that has preceded them, and they must acknowledge the scholarship in their own academic work by adhering to time-honored conventions of their disciplines. In short, graduate students are entering a community of scholars and must respect the rules and traditions of that community. (For additional information, please refer to BSC Graduate Student Handbook.) 
Outline of Course Content 

The students will learn how to conduct data collection and analysis using SPSS and NVIVO computer software programs. The candidate will use his/her own data related to the dissertation (qualitative, quantitative and/or mixed methods); otherwise simulated activities and data will used to expose the students to the processes relevant to data collection and its analysis.

Learning Objectives as Cross-Referenced to Course Assessments and the Standards for Reading Professionals (Standards and Ethics Committee of the International Reading Association [IRA], 2003) Matrix of Competencies 
Upon completion of this course, the doctoral candidate will demonstrate and apply knowledge of how to relate theoretical models of reading and writing to reading and analyzing previously conducted research studies as well as planning how to analyze and interpret the results of their own dissertation research.  In this order, the following objectives are established for this course.

1. To read and analyze previously conducted research studies as well as to write a proposal for his/her own doctoral dissertation, the doctoral candidate will be able to: (1) Formulate a precise question and research design and provide a context and purpose for the review;  (2) Conduct a review of literature by examining and analyzing research that both tests hypotheses and explores issues; (3) Develop a rationale and compatible criteria for conducting the research study; (4) Consider both the reasons the study was selected along with the reasons participants were selected within each study when looking for relationships and generalizations;  (5) Consider study characteristics (program, setting, participants, design, and method of data analyses) when drawing conclusions.  Course Assessments: 1, 2; IRA Standards:  1.1 (1-15); 1.2 (1-6).
2.
The doctoral candidate will use the information obtained from this course in order to implement the socio-constructivist paradigm when reading previously established research and conducting his/her own research. The social-constructivist paradigm supports classroom teachers as learners.  Teachers and students ask questions; their search for answers results in the generation of more questions and new explorations.  On another level, teachers and learners are also asking questions and finding answers about the complex nature of teaching and learning.  Essential to this process is a willingness to take risks, to try new approaches, to establish ecological validity in theoretical application, and to monitor students’ progress.  Course Assessments: 1, 2; IRA Standards:  1.1 (1-15); 1.2 (1-6).

3.
The doctoral candidate will apply the knowledge gained from this course regarding specific data analysis statistical techniques in order to understand, explain, and interpret the data analysis procedures used by other researchers in established research studies as well as to explain, implement, and interpret the results from the data analysis procedures selected for his/her own doctoral dissertation study. All effective pedagogy, including critical pedagogy, depends upon a knowledgeable professional who uses research to guide decisions in selecting instructional strategies, curricula, and materials.  Appropriate instructional materials and curricula are essential to effective practice.  Course Assessments: 1, 2; IRA Standards: 1.1 (1-15); 1.2 (1-8); 1.3 (1-9); 1.4 (1-10); 2.1 (2-4); 2.2 (1-6).

4.
The doctoral candidate will learn how to collect and analyze data that will become part of a useful and usable discussion of the data in the doctoral research proposal and dissertation. All effective pedagogy, including critical pedagogy, depends upon a knowledgeable professional who uses research to guide decisions in 
teaching.  (1) Effective literacy instruction helps doctoral candidates develop strategies and includes modeling, demonstrating (thinking aloud), explaining and providing analogies, showing relationships, scaffolding, facilitating, and questioning.  (2) Effective teaching helps doctoral candidates make executive decisions in applying learning strategies to a variety of materials for a variety of academic (study), social, and personal purposes.  (3) Effective teaching helps doctoral candidates realize the power of literacy for personal growth and fulfillment.  Course Assessments: 1, 2; IRA Standards:  1.1 (1-15); 1.2 (1-8); 1.3 (1-9); 1.4 (1-10); 2.1 (2-4); 2.2 (1-6). 

5.
After completing this course, the doctoral candidate should have the relevant information to create a proposal which will become the framework for his/her doctoral dissertation and which will guide the research study the candidate will implement in his/her own school/school district. The doctoral candidate should consider the following components of a research proposal when planning his/her own doctoral research proposal and doctoral dissertation:  (1) An abstract describing the research proposal; (2) an introduction: a statement of the research question/problem; a statement of the  research hypothesis and a null hypothesis (where applicable); a discussion of efforts to solve the problem; an introduction to the exemplary practice which is the focus of this research proposal and research study; a discussion of the theoretical underpinnings regarding this exemplary practice:  theories of learning and the learner, theories of teaching and learning, theories of curriculum and instruction, theories of assessment; background information regarding the candidate’s use of the exemplary practice which is being studied; definition of key terms relating to the research study; and a justification for the research study; (3) a synthesis of the literature studies which were reviewed by the candidate; and (4) the research design:  a description of the population (school, district demographics); a description of the sample (grade, students, etc.); a description of the manner in which the sample was selected; a detailed description of the overall research project including the timeline for the study; a detailed description of specific interventions (routines/activities) which will be implemented in the study; a description of materials used in the study (commercially prepared or teacher-made); a description of any other resources needed for the study; a detailed description of assessment of student progress ( a minimum of three types:  interaction such as a survey, questionnaire, discussion; observation such as anecdotal notes or  checklist; product analysis of student samples; and student self-reflection); a detailed description of planned outcomes for both the students and the researcher-teacher; and a detailed description of how the data gathered in the study will be statistically or otherwise analyzed.  Course Assessments: 1, 2; IRA Standards:  1.1 (1-15); 1.2 (1-8); 3.1 (1-11); 3.3 (1-8).     

Method of Instruction
Doctoral Candidates will engage in creative problem solving, as guided by the instructor in accessing, analyzing, and evaluating published (and other) research.  Candidates will work independently and collaboratively in selecting, reading, and analyzing literature related to their research focus.  This focus will drive the writing of the research proposal and the implementation of the research project.  In order to create this doctoral dissertation research proposal, the candidate will learn how to use two relevant, computer-based, statistical programs, SPSS and NVivo, in the analysis and interpretation of data from both quantitative and qualitative research studies.  Independent classroom application requires accurate records and thoughtful reflection.  Class sessions in both traditional and online venues will involve a variety of experiences with multiple formats for course content, including lectures, whole and small group discussions, seminars, collaborative problem-solving activities, exhibits, and oral presentations.
Outline of Course Content 
The students will learn how to conduct data collection and analysis using SPSS and NVIVO computer software programs. The candidate will use his/her own data related to the dissertation (qualitative, quantitative and/or mixed methods); otherwise simulated activities and data will used to expose the students to the processes relevant to data collection and its analysis.

Proposed Schedule of Major Topics  
Session 1: Introduction to SPSS:

· Starting SPSS

· Entering data

· Defining variables

· Loading and saving data files

· Running your first analysis

· Examining and printing output files

· Modifying data files

· Online assignments and interactions

· Formative assessment

Session 2: Entering and Modifying Data:

· Variables and data representation

· Transformation and selection of data

Descriptive Statistics:

· Frequency distributions and percentile ranks for a single variable

· Frequency distributions and percentile ranks for multiple variables

· Measures of central tendency and measures of dispersion for a single group

· Measures of central tendency and measures of dispersion for multiple groups

· Standard scores

· Online assignments and interactions

· Formative assessment

Session 3: Graphing Data:

· Bar charts, pie charts, and histograms

· Scatterplots

· Advanced bar charts

Prediction and Association:

· Pearson correlation coefficient

· Spearman correlation coefficient

· Simple linear regression

· Multiple linear regression

· Online assignments and interactions

· Formative assessment

Session 4: Parametric Inferential Statistics:

· Review of basic hypothesis testing

· Simple-sample t test

· The independent samples t test

· Paired-samples t test

· One-way ANOVA

· Factorial ANOVA

· Repeated measures ANOVA

· Mixed-design ANOVA

· Analysis of covariance

· Multivariate analysis of variance (MANOVA)

· Online assignments and interactions

· Formative assessment

Session 5: Nonparametric Inferential Statistics:

· Chi-square goodness of fit

· Chi-square test of independence
· Mann-Whitney U test

· Wilcoxon test

· Kruskal-Wallis H test

· Friedman test

· Online assignments and interactions

· Formative assessment

Session 6: Test Construction:

· Item-total analysis

· Cronbach’s alpha 

· Test-retest reliability

· Criterion-related validity

· Online assignments and interactions

· Formative assessment

Session 7: Presentations of SPSS as it relates to your study

· Summative evaluation

Session 8: Introductions to NVIVO:

· The NVivo workspace

· Navigation view

· The components of a project

· List view

· Detail view

· Working with toolbars

· Customizing toolbars

· Working with menus

· Using help

· Help – using the software

· Help – working with your data

· Online assignments and interactions

· Formative assessment

Session 9: Approaching a Research Project:

· Prepare your data

· Prepare for teamwork

· Gather your early ideas

· Online assignments and interactions

· Formative assessment

Session 10: NVivo Basics:

· Creating a project

· Upgrading projects from previous versions

· Gathering your source materials

· Importing sources

· Creating a transcript for audio and video sources

· Creating a log for pictures

· Creating externals

· Creating memos

· Online assignments and interactions

· Formative assessment

Session 11: NVivo Basics (Continued):

· Creating tree nodes

· Creating cases and attributes

· Adding attributes

· Adding a case

· Online assignments and interactions

· Formative assessment

Session 12: NVivo Basics (Continued)

· Simple coding

· Coding in a document

· Coding an audio or video source

· Coding a picture

· Displaying coding stripes

· Exploring a node

· Online assignments and interactions

· Formative assessment

Session 13: Beyond Basics:

· Finding project items

· Querying your data

· Creating models

· Creating charts

· Online assignments and interactions

· Formative assessment
Session 14: Beyond Basics (Continued):

· Running reports

· Exploring data

· Online assignments and interactions

· Formative assessment

Session 15: Presentations of NVIVO as it Relates to Your Study:

· Summative evaluation

Required Text
Shavelson, R. J.  (2009). Statistical reasoning for the behavioral sciences (7th ed.).

Boston, MA: Allyn and Bacon.
Required Electronic Texts
www.qsrinternational.com – Source for NVivo

www.spss.com – Source for SPSS

Methods of Assessing Candidate Learning 
At the graduate level, full attendance and participation are assumed.  Course participants will participate as active members of the learning community.  Attendance is essential to participation.  Active membership is characterized by the collegial, collaborative sharing of ideas and information to enhance the learning of all.  

Course grades will be based on the following assessments:

1. 5 formative assessments for SPSS  and 5 for NVIVO
2. 1 summative assessment for SPSS and 1 for NVIVO

3. 1 class presentation for SPSS and 1 for NVIVO

Assessments for Course Grade 

1.
SPSS:

a.
Formative Assessments (25%)

b.
Summative Evaluation (15%)

c.
Presentations of SPSS as it Relates to Your Dissertation Study (10%)






Total Points Possible: 50%

2.
NVivo:

a.
Formative Assessments (25%)

b.
Summative Evaluation (15%)

c.
Presentations of NVIVO as it Relates to Your Study (10%)









Total Points Possible: 50%
Total Possible for the Course: 100%

Grading Scale

93-100
A

87-89 
B+

77-79 
C+
 

90-92 
A-

83-86 
B

73-76 
C






80-82 
B-

70-72
C-          <70 F

Suggested Reading
Blumenreich, M.  (2005).  The power of questions:  A guide to teacher and student

research.  Portsmouth, NH:  Heinemann.
Bracey, G. W.  (2006).  Reading educational research:  How to avoid getting statistically snookered.  Portsmouth, NH:  Heinemann.

Chiseri-Strater, E., & Sunstein, B. S.  (2006).  What works?  A practical guide to teacher research.  Portsmouth, NH:  Heinemann.

Creswell, J. W.  (1994).  Research design:  Qualitative & quantitative approaches.  Thousand Oaks, CA:  Sage Publications.

Donoahue, Z., VanTassell, M. A., & Patterson, L. (Eds.).  (1996).  Research in the classroom.  Newark, DE:  International Reading Association.

Farstrup, A. E., & Samuels, S. J. (Eds.).  (2002).  What research has to say about reading instruction (3rd ed.).  Newark, DE:  International Reading Association.  

Forbes, S., & Briggs, C.  (Eds.).  (2003).  Research in reading recovery (Vol. Two).  Portsmouth, NH:  Heinemann.   

Fowler, F. J.  (1993).  Survey research methods  (2nd ed.).  Newbury Park, CA:  Sage Publications.
Fowler, F. J., & Mangione, T.  (1990).  Standardized survey research.  Newbury Park, CA:  Sage Publications.

Flippo. R. (Ed.) (2001). Reading researchers in search of common ground. Newark, DE: International Reading Association.
Gall. J. P., Gall, M. D., & Borg, W. R.  (2005).  Applying educational research:   A practical guide (5th ed.).  Boston, MA:  Pearson.

Glanz, J.  (2003).  Action research:  An educational leader’s guide to school improvement (2nd ed.).  Norwood, MA:  Christopher-Gordon Publishers, Inc.
Hancock, D. R., & Algozzine, B.  (2006).  Doing case study research:  A practical guide for beginning researchers.  New York, NY:  Teachers College Press.
Hendricks, C.  (2006).  Improving schools through action research.  Boston, MA:  Pearson/Allyn and Bacon.

Holly, M. L., Arhar, J., & Kasten, W.  (2005).  Action research for teachers:  Traveling the yellow brick road (2nd ed.).  Upper Saddle River, NJ:  Pearson.
Hubbard, R. S., & Power, B. M.  (1993).  The art of classroom inquiry.  Portsmouth, NH:  Heinemann.

Hubbard, R. S., &Power, B. M.  (1999).  Living with questions:  A guide for teacher-researchers.  Portland, ME:  Stenhouse Publishers. 

Huck, S. W.  (2004).  Reading statistics and research (4th ed.).  Boston, MA:  Pearson Education, Inc.

Isaac, S., & Michael, W. B.  (1995).  Handbook in research and evaluation  (3rd ed.).  San Diego, CA:  Educational and Industrial Testing Services.

Johnson, B., & Christensen, L.  (2004).  Educational research:  Quantitative, qualitative, and mixed approaches (2nd ed.).  Boston, MA:  Pearson Education, Inc.

Marzano, R. J.  (2003).  What works in schools:  Translating research into action.  Alexandria, VA:  Association for Supervision and Curriculum Development.

McCardle, P., & Chhabra, V.  (2004).  The voice of evidence in reading research.  Baltimore, MD:  Paul H. Brookes Publishing Co.

McMillan, J. H.  (2004).  Educational research:  Fundamentals for the consumer (3rd ed.).  Boston, MA:  Pearson Education, Inc.

McMillan, J. H., & Schumacher, S.  (2006).  Research in education:  Evidence-based inquiry (5th ed.).  Boston, MA:  Pearson.

Mertler, C. A., & Charles, C. M.  (2005).  Introduction to educational research (5th ed.).  Boston, MA:  Pearson.

Neuman, S. B., & McCormick, S. (Eds.).  (1995).  Single-subject experimental research.  Newark, DE:  International Reading Association.

Patterson, L., Short, K. G., & Smith, K.  (Eds.).  (1993).  Teachers as researchers:  Reflection and action.  Newark, DE:  International Reading Association.

Robson, C.  (1993).  Real world research.  Cambridge, MA:  Blackwell Publishers, Inc.

Samuels, S. J., & Farstrup, A. E. (Eds.).  (2006).  What research has to say about fluency instruction.  Newark, DE:  International Reading Association.  

Snow, C.E., Burns, M.S., & Griffin, P. (Eds.).  (1989).   Preventing reading difficulties in young children. Washington, DC: National Academy Press.

Tomal. D. R.  (2003).  Action research for educators.  New York, NY:  Rowman & Littlefield Education.

Weaver, C. (1998). Reading process and practice: From socio-psycholinguistics to whole language. Portsmouth, NH: Heinemann.

Recommended Journals/Research Resources (All available at the Maxwell Library)
Flood, J., Lapp, D., Squire, J. R., & Jensen, J. M. (Eds.).  (2003).  Handbook of research


on  teaching the English language arts (2nd ed.).  Mahwah, NJ:  Lawrence


Erlbaum Associates, Publishers.
Kamil, M. L., Mosenthal, P. B., Pearson, P. D., & Barr, R. (Eds.).  (2000).  Handbook of


reading research (Vol. III).  Mahwah, NJ:  Lawrence Erlbaum Associates,


Publishers. 
Neuman, S. B., & Dickinson, D. K. (Eds.).  (2003).  Handbook of early literacy

research.  New York:  The Guilford Press. 

American Educational Research Journal, American Educational Research Association.

Conference Proceedings, National Reading Conference.

Cognitive Psychology, American Psychological Association.

Educational Researcher, American Education Research Association.

Harvard Educational Review, Harvard University School of Education.

Journal of Listening, International Listening Association.

Journal of Children’s Literature, National Council of Teachers of English.

Journal of Literacy Research, National Reading Conference.

Reading Research and Instruction, The College Reading Association.

Reading Research Quarterly, International Reading Association.

Research in Teaching of English, National Council of Teachers of English.

Review of Educational Research, American Education Research Association.

Teachers College Record, Teachers College Columbia University.

TESOL Journal, Teachers of English to Speakers of Other Languages.

TESOL Quarterly, Teachers of English to Speakers of Other Languages.

Relevant Websites

http://aera.org American Educational Research Association

http://ascd.org  Association for Supervision and Curriculum Development

http://nrc.org National Reading Conference

http://reading.org International Reading Association

http://readingonline.org Electronic Journal for the International Reading Association

http://mass.reading.org Massachusetts Reading Association

http://ncte.org National Council of Teachers of English

http://ciera.org Center for the Improvement of Early Reading Achievement

http://www.apastyle.org/index.html American Psychological Association
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