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A. Alignment with Institution Mission Priorities.
	How does the proposed program align with the institution’s mission priorities?

The mission of Bridgewater State College (BSC) is to provide students with the finest possible educational experience and boundless opportunities to achieve – all at an affordable price.  In order to achieve that mission, the staff and faculty of BSC have participated in a strategic planning process.  The strategic plan, shared with the Board of Higher Education in February, 2010, frames the goals, areas of foci and activities that will allow the institution to realize its mission.  The strategic goals are: 
1. Maximize the intensity, diversity and richness of teaching and learning relationships forged between faculty, students and members of the broader community. 

2. Promote a rigorous and dynamic institutional environment focused on developing and enhancing leadership skills.

3. Expand the College’s ability to foster the cultural, scientific, economic and intellectual capacity of Southeastern Massachusetts.

4. Increase global and cultural awareness and encourage a diversity of perspectives on campus and in the region. 

5. Serve as an agent of social justice and sustainable practices, instilling in all members of the College community a deeper understanding of the impact they each have on the greater good and our world.  

Adhering to the College’s strategic goals, the Doctoral Program Planning Committee (DPPC) determined that the core values of the BSC Doctor of Education in Leadership, Learning, and Community are: 
1. Adhere to high expectations of effort and work from both candidate and faculty.
2. Include work that is rooted in real-world experiences in the field of education.
3. Be rigorous and promote critical thinking.
4. Expect dispositions and ethics crucial to fairness and equity in all work places.
5. Assure relevance in coursework and independent projects.
6. Encourage that candidates understand the purpose of their pursuit of this degree.
7. Be based on practice and signature pedagogy.
8. Encompass a community focus.

As an institution that is clear in its values to accessibility, regional impact and social justice, Bridgewater State College is a natural home for a program that prepares leaders.  As the largest producer of educators for the Commonwealth, BSC has a cadre of faculty, staff and alumni who bring knowledge, breadth and depth to the program.  The Doctor of Education in Leadership, Learning, and Community will directly address strategic priority goal 1 by enlarging and enhancing the educational opportunities for our community.  The doctoral program is a prime example of enhancing leadership and rigor (strategic goal 2).  By providing a regional, high-quality option for advanced graduate education, the BSC doctoral program will foster increased capacity for the citizens of Massachusetts (strategic goal 3).  Central to the planning and implementation of the doctoral program, included in the coursework and service learning experiences, is a commitment to global and cultural awareness and social justice (strategic goals 4 and 5).  

The mission of The School of Education and Allied Studies (SEAS) is to prepare professionals to function effectively within a society influenced by diversity and accelerated change.  The BSC doctoral program addresses this mission directly by providing opportunities through scholarly endeavor addressing the need for leaders who can function effectively and lead others to the same end. The curriculum is designed to focus the candidates’ knowledge and skill development on goals that will lead to their ability to work in a diverse community and be committed to the removal of barriers to learning for all students.  The doctoral program core requires candidates to participate in a service learning activity that will assure that each candidate understands and addresses critical community needs.  
The mission of the Doctor of Education in Leadership, Learning, and Community was developed in alignment with College and SEAS mission statements.  The mission of the Doctor of Education in Leadership, Learning, and Community states:

The Bridgewater State College Doctoral Program in Education is grounded in critical principles of rigorous graduate education.  The doctoral experience features scholarly, academic research that is conducted in theoretical and applied fields.  The Program’s pedagogy and teaching seeks to increase professional knowledge and comprehension of the field of education in diverse local, national, and global communities.  The degree and its areas of concentration are designed to prepare doctoral candidates for both professional and academic positions in education, PreK-12 administration and teaching, and the higher education professorate.  The work of candidates and faculty is designed to contribute to the professional knowledge base.  The program provides candidates with strong faculty advisement and a partnership of teaching and learning in an accessible and equitable environment.


B.  Alignment with System Priorities

	1. Will this proposed program address a regional/local/state workforce shortage?  Explain.
In February, 2009, Educational Leadership cited cultivating leadership talent for managerial roles as a “desperate” need.  During the doctoral program development process, BSC undertook a needs survey to evaluate the demand for a doctoral program in our region.  The survey was distributed to local educators and was followed up with interviews of key stakeholders. The survey had 343 responses.  In general, the respondents were very enthusiastic about the potential doctoral program at BSC.  The reasons for their support included the reputation of BSC education programs, BSC’s geographic proximity and cost.  

At the time of this writing, there are no regional public institutions offering a doctorate in education in Southeastern Massachusetts.  Since our region covers the largest geographic area in the state and includes over 100 school districts and educational collaboratives, the fact that educational leaders do not have an opportunity to obtain a doctorate demonstrates a true void.  Of that group, over 300 potential students are in a 45-mile radius of BSC. Three hundred twenty three respondents indicated that they would be interested in enrolling in a BSC doctoral program within the next three years. Two hundred thirty seven respondents indicated that BSC’s geographic proximity was an important feature.  
Cost was also an important factor to survey respondents. Seventy percent (n=240) listed cost as extremely important in the decision to attend a doctoral program.  BSC, as outlined in the mission statement, is well-positioned and committed to providing a financially accessible, high-quality education. 
Of critical importance in the consideration of the BSC doctoral program is its commitment to social justice and student performance.  Several large school districts in the southeast region (i.e., New Bedford, Fall River) experience dramatic dropout rates and show the drastic effects of the achievement gap.  The BSC doctoral program is designed to assist school leaders to hone their skills in addressing school needs, especially those with students of diverse backgrounds.  The service learning component of the program will directly assist schools as the doctoral students are participating in the program of study.  Schools and districts that are under-performing will be invited to propose service learning projects to engage the BSC doctoral students and address their own needs for data analysis, curriculum management, et al.  The needs survey responses indicated 52% (n=174) of those individuals interested in the doctoral program wanted advanced graduate work in curriculum (including special education); another 30% (n=100) were interested in educational leadership.  These fields directly affect the progress of schools and districts in addressing the achievement gap. 

The BSC doctoral program is also designed to provide flexibility for individuals who are interested in pursuing an advanced education degree, but who might work in settings other than a K-12 school system.  For instance, candidates who want to enter higher education administration can benefit from the program core and Educational Administration concentration to advance their knowledge and skills.   

The BSC Doctoral Program Planning Committee feels that the Doctor of Education in Leadership, Learning, and Community, as outlined in this document, meets the critical need and shortage of prepared educational leaders.  It is planned to provide geographic access, financial feasibility and the high-quality educational program that is the BSC experience.  


	2. With what other institutions have articulation agreements been arranged for this program? (attach agreements)  NOT APPLICABLE

	3. How will the proposed new academic program broaden participation and completion at the institution by underrepresented and underserved groups?
The faculty of the School of Education and Allied Studies has a commitment to threading diversity issues, cultural concepts, ethics, and social justice throughout the entire doctoral program at Bridgewater State College.  To this end, the program is designed to broaden participation and completion at Bridgewater State College by underrepresented and underserved groups.  First, admission is based on multiple criteria, and consideration is given to qualitative as well as quantitative measures of ability and commitment.  Although test scores are included in the admission criteria, they are balanced with the following:  recommendations, writing samples, and admission interviews.
To provide financial assistance, Bridgewater State College offers courses at an affordable price, part-time positions for graduate assistants, and, for those who enroll in 4.5 credits or more a semester, financial aid in the form of federal loans. Class offerings are scheduled on weekday evenings, weekends, online, and in the summer to meet the working schedules of education practitioners and allow for family needs. Accessible resources for students with exceptional learning needs are provided through the Disability Resources Center of the Academic Achievement Center.

 In addition, the program will provide:
· A high-level of quality and structure on the part of faculty

· Accessible advisement

· Accessibility to designated space for the program

· Small classes emphasizing a seminar approach to instruction

· An orientation to community service

· Adequate training and support for constructing and completing a dissertation

To further support the degree program’s participation and completion, students will be admitted in cohorts. This will allow for strong peer support, assist in the advising of students, reinforce student commitment, and support a high rate of program completion (see page 22 for additional information on program recruitment).



C.  Overview of Proposed Program  

	1. Context.  Describe the program’s development, as well as its proposed administrative and operational organizational structure.
PROGRAM DEVELOPMENT
The development of the Doctor of Education in Leadership, Community, and Learning with concentrations in Curriculum and Instruction, Educational Administration and Language and Literacy Education began in the fall of 2008. At that time, the Dean of the School of Education and Allied Studies (SEAS) invited leaders from the SEAS academic departments to participate in the creation and design of a doctoral program. The creation and design of the program reflected a “grass roots” approach.  The process demanded major faculty involvement, including faculty outside the School of Education and Allied Studies. The Dean charged the Doctoral Program Planning Committee (DPPC) to design the best possible program for Bridgewater State College.

In this planning effort, the committee selected Dr. Ruth Farrar to lead the development of the program.  Dr. Farrar utilized a variety of strategies to move the planning forward.  For example, the committee as a whole addressed some aspects of the proposed program.  In other instances, small teams of committee members investigated other topics, drafted syllabi, and shared their results with the whole committee for advice, revision, and approval.  A dedicated Blackboard site served, and continues to serve, as the tool for sharing and recording materials, resources, and pertinent program information.

The following college leaders provided strong support throughout the program development process. This support included attendance at meetings when their expertise and input proved necessary.

· Dr. Anna Bradfield:  Dean, School of Education and Allied Studies, and co-chair of the Doctoral Program Planning Committee

· Dr. William Smith: Dean, School of Graduate Studies

· Dr. Howard London: Provost and Vice-President of Academic Affairs

· Dr. Dana Mohler-Faria: President

As noted above, faculty led the development of the program and has grounded it in the culture and experience of Bridgewater State College.  An estimated 1,000 hours of faculty and staff time has been devoted to its planning.  The following faculty members provided the in-depth development of the program:

· Dr. David Almeida: Special Education and Communication Disorders

· Professor Samuel Baumgarten:  Movement Arts, Health Promotion, and Leisure Studies

· Dr. John Michael Bodi: Secondary Education and Professional Programs

· Dr. Elaine Bukowiecki: Elementary and Early Childhood Education

· Dr. Kenneth Dobush: Special Education and Communication Disorders

· Dr. Benedicta Eyemaro: Secondary Education and Professional Programs

· Dr. Ruth Farrar: Elementary and Early Childhood Education, and Co-chairperson of the Doctoral Program Planning Committee through 2009

· Dr. Nicole Glen: Elementary and Early Childhood Education

· Dr. Stephen Nelson: Secondary Education and Professional Programs

· Dr. Karen Richardson: Movement Arts, Health Promotion, and Leisure Studies

· Dr. Nancy Witherell: Elementary and Early Childhood Education and Co-chairperson of the Doctoral Program Planning Committee through 2010

· Dr. Lynne Yeamans: Secondary Education and Professional Programs

In addition, the effective work of the Doctoral Program Planning Committee relied strongly on the administrative support of Ms. Sydné Martins, Staff Assistant to the Dean of the School of Education and Allied Studies and Ms. Tisa Cohane, Consultant.  Further, throughout the entire planning process, the committee funneled information through the SEAS chairs and coordinators monthly meetings, department committee meetings, open SEAS meetings, Graduate Education Council sessions, and the Blackboard site. The Doctoral Program Planning Committee always solicited and acted upon feedback and concerns from the various constituencies.

Since the initial efforts began in 2008, the planning committee, in 2009, identified the timeline of the stages required for program approval. The goals for spring and summer 2010 are submission to the college governance process through the Graduate Education Council (GEC), and review of the program by external evaluators and the Board of Trustees. With all the college-required approvals in place, it is the committee’s intention to present the doctoral program to the Department of Higher Education for approval in fall 2010.

PROGRAM ORGANIZATION
The doctoral program shall follow the governance structure currently in place at the state colleges.  The program will be housed in the School of Education and Allied Studies. The Dean of the School of Education and Allied Studies, along with the Dean of the School of Graduate Studies, will oversee program operations by implementing the following structure: a new position, Doctoral Program Coordinator (see Appendix 1), will be created to oversee the doctorate program and its concentrations.  Also, each concentration, Curriculum and Instruction, Educational Administration, and Language and Literacy Education, will be managed by a Program Coordinator with input from the Department Chair and faculty members.  Any curriculum or program changes will follow the governance structure as outlined in college procedures which are guided by union agreements.

	2. Description.  What is the intent /purpose of the program? What knowledge and skills will students acquire? For what careers will graduates be prepared? 

The Doctor of Education in Leadership, Learning, and Community is being proposed to fill a need for higher education in the Southeastern Massachusetts area and beyond (see Appendix 8).  The doctorate has been developed around three concentrations:  Curriculum and Instruction, Educational Administration, and Language and Literacy Education. Each of these concentrations was chosen in an effort to meet the needs of our population (based on the needs assessment survey), to educate our students in effective practices in education and to have our candidates gain necessary knowledge and tools to build achievement in diverse populations.

KNOWLEDGE AND SKILLS
The mission of the Doctor of Education in Leadership, Learning, and Community states: “The doctoral experience features scholarly, academic research that is conducted in theoretical and applied fields.”  The program was developed around characteristics, core values and structure that the DPPC and SEAS faculty believed to be important. 

The following 11 characteristics were deemed important to the program. The program should:
1. Enhance thinking and writing skills of all candidates;
2. Involve candidates in conducting their own research;
3. Use of applied research, where applicable;
4. Hold high expectations for all candidates;
5. Encourage students to inquire deeply into their studies;
6. Be intercultural, multicultural and global in its scope;
7. Allow access and equity for all candidates;
8. Provide a meaningful experience for each candidate;
9. Contain projects embedded throughout the program;
10. Allow for strong advising in both program and dissertation advising; and
11. Allow students to build their goals as they progress through the doctorate.
The following eight core values were determined to be central to the program. The program should:
1. Adhere to high expectations of effort and work from both candidates and faculty;
2. Include work that is rooted in real-world experiences in the field of education;
3. Be rigorous and promote critical thinking;
4. Expect dispositions and ethics crucial to fairness and equity in all work places;
5. Assure relevance in coursework and independent projects;
6. Encourage that candidates understand the purpose of their pursuit of this degree;
7. Be based on based practice and signature pedagogy; and
8. Encompass a community focus.
It was concluded that the following eight structures were essential to the program. The program will feature:
1. Part-time flexibility to meet candidate needs;
2. The use of the cohort model for most, if not all, programs;
3. Research and applied dissertation studies;
4. Appropriate faculty load for both coursework and advising;
5. Appropriate faculty status, both full-time and part-time; 

6. Candidate awareness that the program is not a licensure program;
7. Course scheduling suitable for faculty and candidates; and
8. Continued collaboration and time to discuss and refine expectations and outcomes.

As a result of compiling the characteristics, core value and structure points mentioned previously, the DPPC members were able to identify the eight most important principles of a doctoral program in education.  The doctoral program should be grounded in the following principles:
1. Distinctive orientation to community service to create a bridge between higher education, schools and communities;

2. Student investment in learning designed to increase professional knowledge and comprehension of the field of education in diverse local, national, and global communities;  

3. Scholarly, academic research that is conducted in theoretical and applied fields;  

4. Areas of concentration designed to prepare doctoral candidates for both professional and academic positions in education, PreK-12 administration and teaching, and the higher education professorate ; 

5. Strong faculty advisement and a partnership of teaching and learning in an accessible and equitable environment;

6. Graduates prepared to engage critical issues in education and society and to create responsive, flexible institutional structures that facilitate student learning and school improvement;

7. Engagement, creation, and acquisition of insights and expertise that challenge how we see and live in the world; and
8. Development of knowledge in public and community settings that promotes civic good and responsibility.
CAREERS 

Our graduates will be prepared for a variety of careers depending on their choice of concentration. 
Candidates with an earned Ed.D. with a concentration in Curriculum and Instruction may be prepared for, but are not limited to, the following positions:
· District Curriculum Coordinator

· Director, Professional Development

· Instructional Specialist

· Curriculum Leadership position

· Curriculum and Instructional Designer

· Superintendent of Secondary Curriculum

· Deputy Superintendent of Teaching and Learning

· Director of Literacy/Mathematics/Science/Social Studies

· Superintendent for Accountability and Learning

· Educational Consultant

· Instructional Systems Specialist 
· Professional Development Specialist
· Professor of Education

Candidates with an earned Ed.D. with a concentration in Educational Administration may be prepared for, but are not limited to, the following positions:
· K-12 leadership positions

· Higher Education leadership positions

· Higher Education teaching positions

· Leadership positions in local, state and national government, for-profit, and nonprofit agencies

· Consulting

· Private sector leadership
Candidates with an earned Ed.D. with a concentration in Language and Literacy Education may be prepared for, but are not limited to, the following positions:

· College/University Teacher Educator

· District-wide Director/Coordinator of Language Arts

· Educational Consultant

· Professional Development Specialist, with a focus on Language and Literacy

· Instructional Specialist, with a focus on Language and Literacy 

· School-based Principal

· District-wide Superintendent/Assistant Superintendent of Schools



	3. Curriculum, Requirements.  Provide a complete description of the curriculum. Attach curriculum outline and course syllabi.  Describe procedures and arrangements for independent work, internship or clinical placement arrangements, if applicable. Describe role and membership of external advisory committee, if any.
DESCRIPTION OF THE PROGRAM

The Doctor of Education in Leadership, Learning, and Community will be a 54-credit program (beyond a master’s degree).  The program core, which includes four three-credit courses and one six-credit course, is required of all candidates. In addition, six credits of dissertation advisement are also required.  The core courses are: Doctoral Seminar in Education, Educational and Developmental Psychology, History and Philosophy of Education, Scholarship of Engagement in Community Service, and Advanced Research Methods I and II. Advanced Research Methods I and II have been designed as a six-credit, year-long study in both quantitative and qualitative research.  
The Scholarship of Engagement in Community Service course will involve a minimum of 150 hours of on-site, face-to-face service to educational communities and must be completed by the candidate within the first year of the program.  This course is designed to engage our candidates in a purposeful learning experience in which they will identify a need within the educational community or choose a need identified by an educational institution or school district and work voluntarily within this area. This service learning experience is intended to lay the groundwork for candidate experimentation into areas of interest for dissertation study. 
In addition to the five core courses (18 credits), there will be an additional eight courses (24 credits) in the content of the candidate’s chosen concentration.  The content-area courses will be comprised of one Advanced Research Methods III course, five or six required content courses, and two or three School of Education and Applied Science content courses approved by the advisor. Through their design, all of the content courses demonstrate content related to the principles of the program.  Also, two advisor-approved electives will be required (six credits). Finally, upon acceptance of the research proposal, all candidates will be expected to take six credits of dissertation advisement.  The dissertation can be study or project-oriented (research or applied), but all dissertations will be researched-based.
INDEPENDENT WORK
The procedures and arrangements for independent work in the doctoral program are clearly stated for the two areas in the program that require an extensive amount of independent work:  The Scholarship of Engagement in Community Service and the Dissertation.
Scholarship of Engagement in Community Service
The syllabus for the Scholarship of Engagement in Community Service course is comprehensive in its explanation of the project: Doctoral candidates serve the education community in a project of mutual benefit and reciprocal gain and account for this service by engaging in purposive reflection, documentation, assessment and analysis of teaching, learning, and serving. Candidates for the degree of doctor of education serve the education community in a manner that is both scholarly and accessible. The project is an interdisciplinary, creative, substantive, and measurably demonstrated response to specific site-based needs of any pre-approved local, national, or international partnering community. In completing the service project, the candidate will: 
· Submit an application for project approval; 

· Register for the three-credit course;

· Meet with advisor to review project details; 

· Communicate regularly with advisor as agreed;

· Complete assigned readings;

· Use assigned readings as a conceptual framework for seminar and scholarship;

· Participate in three seminars;

· Participate in a site-based study group; 

· Complete a log of service activities;

· Produce at least three reflections on engagement;

· Submit a written synopsis of the project, including

· Introduction,

· Statement of the problem,

· Review of related literature,

· Project design,

· Intended outcomes,

· Results of the project,

· Discussion and analysis of the results,

· Implications and recommendations; and 


· Present the project at the Graduate Research Symposium.
Dissertation
The dissertation proposal is a critical step in the process of attaining the doctoral degree. Strong guidelines for both the dissertation proposal and dissertation itself clearly outline considerations that will guide students in their preparation.  The Appendix contains the two documents, Guidelines for the Dissertation Proposal and Guidelines for the Dissertation, which detail the process for completing this independent project.  Although this program has been designed to minimize the need for additional dissertation credits, the program has also been designed with the recognition of the needs of BSC’s student population. Additional dissertation credits may be taken when needed enabling candidates’ access to online resources, mandated meetings with the dissertation advisor and use of college technology for data analysis and organization.
EXTERNAL ADVISORY COUNCIL 
Bridgewater State College understands the important role of external advisors to assure program currency and viability.  The role of the External Advisory Council will be to analyze program outcomes data, offer advice on curriculum and program changes, share information concerning community needs, and present feedback on how the candidates’ service learning and other projects are impacting the schools. The membership of the External Advisory Council is comprised of educational and community leaders.  The council will be managed by the Doctoral Program Coordinator (DPC) and the Dean of the School of Education and Allied Studies.  Members of the council will be chosen as follows: 
1. Nominations of BSC faculty; 
2. Nominations from the BSC President; 
3. Nominations from the Chair of the Board of Trustees; and 
4. Nominations from the community.  
The DPC and the Dean will work with the administration and faculty to assemble the External Advisory Council.  Terms will be four years with one re-appointment available.  In order to maintain consistency, the first members’ terms will be staggered. 


	4. Students. For first year and transfer students, outline requirements for admission and graduation, expected time from admission to graduation, projected degree completion rates, and transferability of program participants’ credits to other institutions. 

ADMISSION REQUIREMENTS

Candidates admitted into the Doctor of Education in Leadership, Learning, and Community will hold earned bachelors and masters degrees from accredited colleges or universities (minimum graduate GPA of 3.2). They must have an acceptable score on one of the following entrance examinations: GRE, GMAT, MCAT, LSAT, or Miller Analogies Test (MAT). In addition, applicants must submit three letters of recommendation (two from academic sources when available, and one from a supervisor).  Each candidate will be required to have a personal interview with the Doctoral Program Coordinator; the interview questions will be determined by the concentration. Applicants must submit a writing sample relevant to field of specialization. Additionally, a statement of purpose must be included with the graduate application. If an applicant chooses to delay entry into the program, the applicant must reapply for admission.
Furthermore, the three concentrations, Curriculum and Instruction, Educational Administration, and Language and Literacy Education, have identified additional individual criteria for admission into each concentration. These additional criteria are:
Curriculum and Instruction

· Three years experience in teaching and an initial teaching license is required.

Educational Administration
· A statement from the applicant describing the applicant’s plan for meeting both professional responsibilities and academic demand of the program.

· A vision of leadership that promotes equity and diversity in the workplace.

Language and Literacy Education
· Three years experience in teaching, including the teaching of reading, and an initial teaching license is required.
GRADUATION REQUIREMENTS

Candidates will be required to complete the 54-credit program of study and appropriate comprehensive examination.  In addition, they must have satisfactorily completed the Scholarship of Engagement in Community Service project and Dissertation.  

TIMELINE FOR GRADUATION

Each student will develop a program of study that will adhere to a four-year graduation path.  The plan for the program is listed below: 
Year 1





Orientation Sessions





General Advisor assigned

Summer Session 1
Seminar (3 credits)

Summer Session 2
Educational and Developmental Psychology (3 credits) 

       Fall


History and Philosophy of Education (3 credits)


                                   Scholarship of Engagement (begins) (3 credits)
      Spring

            Scholarship of Engagement (continues)

                                         Concentration Content or Elective (3 credits)


(12/18 core credits; 3/30 content/elective credits; 0/6 dissertation advisement)  
Year 2
Summer Session I      Submit Scholarship of Engagement 





Concentration Content or Elective (3 credits)

Summer Session 2
Concentration Content or Elective (3 credits)

Fall


Advanced Research Methods I and II (begins) (6 credits) 

Spring 


Advanced Research Methods I and II (continues) 




Dissertation Advisor assigned




Dissertation Advising begins 

(18/18 core credits; 9/30 content/elective credits; 0/6 dissertation advisement)
Year 3

Summer Session 1
Concentration Content or Elective (3 credits)

Summer Session 2
Concentration Content or Elective (3 credits)





Dissertation Proposal due

Fall


Concentration Content or Elective (3 credits) 

Spring 


Concentration Content or Elective (3 credits)

(18/18 core credits; 21/30 content/elective credits; 0/6 dissertation advisement)  
Year 4

Summer Session 1
Concentration Content or Elective (3 credits)

Summer Session 2
Concentration Content or Elective (3 credits)





Comprehensive Examination

Fall 


Concentration Content or Elective (3 credits)

Spring 


Dissertation Advisement (6 credits) 





Dissertation Presentation and Defense

(18/18 core credits; 30/30 content/elective credits; 6/6 dissertation advisement)  
PROJECTED DEGREE COMPLETION RATE
Support for candidate success was fundamental in the design of the Doctor of Education in Leadership, Learning, and Community.  The design was focused on candidate need and essentials for support were put in place to aid students in the completion of this program. Initially, candidates will meet with the Doctoral Program Coordinator and be assigned a program advisor. They will also choose a faculty mentor for the Scholarship of Engagement project. As candidates progress toward their dissertation work, they will then be matched with a dissertation advisor. It is understood that faculty involvement is important in candidates’ success; hence the student numbers will be small enough to allow frequent faculty-student interaction on both a collaborative and individual basis. In addition, this program is designed around a cohort model and research shows that programs using cohort designs have a much higher completion rate. Our expected completion rate is to meet or exceed 95% because of the following factors: (1) the cohort program is paced for the candidates, (2) the strong support created for dissertation advisement, (3) strong faculty/student interaction throughout the complete program, and (4) support systems created by the candidates themselves as they progress through the program together. 
TRANSFERABILITY OF PROGRAM PARTICIPANTS’ CREDITS TO OTHER INSTITUTIONS

Credits earned at Bridgewater State College should transfer with ease to other institutions. Bridgewater State College is a NEASC-accredited institution  and adheres to the high standards set by NEASC (New England Association of Schools and Colleges). Furthermore, the departments within the School of Education and Allied Studies hold NCATE accreditation (National Council for Accreditation of Teacher Education) and also adhere to the high standards set by this organization.  


	5. Feasibility.  Describe faculty, staffing, library and information technologies, facility (including lab and equipment), fiscal and or other resources required to implement the proposed program.  Distinguish between resources needed and on-hand. Complete faculty form. Display positions to be filled with qualifications. Attach vitae for current faculty.
The Doctor of Education in Leadership, Learning, and Community will draw faculty from departments in the Schools of Education and Allied Studies, Business, Humanities and Social Sciences, and Science and Math at Bridgewater State College.  Although three new faculty positions and an additional faculty-appointed Doctoral Program Coordinator are being requested to provide faculty support for the program, it is the intention of Bridgewater State College to see any faculty member who has applied and achieved graduate faculty status as potential doctoral faculty.  The additional faculty to be recruited will have well-developed scholarly records and experience leading doctoral dissertations, but may also teach undergraduate or master’s-level students (see Appendices 2, 3, and 4 for faculty position descriptions).  In this way, the entire faculty of the College will be enriched and supported by interaction with doctoral students as teachers, mentors and dissertation committee members.  
The program will be staffed by the Doctoral Program Coordinator (full-time with limited teaching load, see job description in Appendix 1) and an administrative assistant.  The Coordinator will report to the Dean of the School of Education and Allied Studies in matters of academic programming and will work with the Dean of the School of Graduate Studies for issues of recruitment, admission and graduation. The administrative assistant will report to the Coordinator.  

The director of the Maxwell Library has been involved in discussions around the fiscal and physical plant resources needed for the new program.  The majority of the periodicals and publications needed for the program are currently available.  However, start-up funds have been requested to increase the professional collection and electronic journals that will support the scholarship and coursework in the doctoral program.  
Bridgewater State College has a remarkable technology infrastructure and capability.  Internet access is campus-wide through wireless personal computer access or wired computer labs.  Software for word processing, data management and presentations are readily available.  The Statistical Package for the Social Sciences (SPSS) and NVivo are licensed by the College and available to doctoral students.  However, we have requested an additional computer lab dedicated to data management, analysis and statistical programs that will be utilized by only doctoral program students and faculty.  

All classrooms at BSC contain front-end teaching stations that include document cameras, presentation software, video capabilities and the ability to access and project the internet.  Classrooms that are also computer labs are available for courses requiring real-time access between students and faculty.  Since the program will be offered in the summers, evenings and weekends, access to appropriately-sized and equipped facilities should be easily managed.  

	6. Licensure and Accreditation.  Is this program intended to prepare students for licensure?  If yes, name licensure organization and licensing exam.  Project student passing rates.  What professional or specialized accreditation will be pursued for the program?  Project accreditation timelines.

The program is not designed to lead to state educator licensure.  This decision was made to assure that the coursework is well-advanced in nature and leads to skills and knowledge above the basic levels needed to obtain initial license status.  Bridgewater State College is accredited by the Commonwealth of Massachusetts, NEASC and NCATE.  Review of the doctoral program with the appropriate organizations will be sought.  NEASC accreditation will be addressed within the timelines procedures specified.  Although this is not a licensure program and therefore, not required to be reviewed by NCATE nor the Massachusetts Department of Elementary and Secondary Education, it is our intent to have the program reviewed at the next appropriate re-accreditation cycle.  



	7. Program Effectiveness Goals, Objectives, and Assessment.  Linked to each goal should be measurable objectives – such as job placement rates, faculty additions, facility or programmatic enhancements, etc. – timetable, and, if applicable, strategies for achieving them.  Attach goals table. (Please note that this section is intended to focus on overall effectiveness, not student learning, which is addressed elsewhere.)  Describe program assessment strategies that will be used to ensure continuing quality, relevance and effectiveness.  Include plans for program review including timetable, use of assessment outcomes, etc.

The Doctor of Education in Leadership, Learning, and Community will organize its assessment and evaluation around five goals or phases of the program as follows.
Bridgewater State College will:
1. Plan and implement all necessary procedures and structures to establish a Doctor of Education in Leadership, Learning, and Community.  

2. Launch the Doctor of Education in Leadership, Learning, and Community.
3. Institute, utilize and analyze evaluation measures to collect data on program efficacy.

4. Make program refinements based on data from the assessment.
5. Undertake continuous program assessment and complete accreditation and evaluation review.  
The program evaluation plan will be completely fleshed out during the planning and implementation period.  However, it is anticipated that program outcomes will be measured using at least the following data:

1. Matriculated students (total number, concentration area);
2. Retention (frequency and interviews with students continuing and those who drop out);
3. Scholarship of Engagement project completion (length of time, quality of product);
4. Evaluation of courses taken (enrollment, student, peer and grade attainment);
5. Faculty and staff workload, including program and dissertation advisement;  

6. Progress of students through degree plan (number of courses taken over time, grades);
7. Formative evaluation of student satisfaction;
8. Program completer evaluations; and
9. Anecdotal feedback from hiring institutions.
A table detailing the program goals begins on page 25 in this document.



D. External Review.  

	Attach the review team report and institutional response.  (obtain BHE approval of reviewers in advance; provide review standards – see appendix - to team)



E.  Market Analysis  
	1. Need for graduates.  What is the local/regional/state labor market outlook for graduates of the proposed program? Include data and data sources that form the basis for need assessment.
A Needs Assessment Survey was distributed by the School of Education and Allied Studies at Bridgewater State College (see Appendix 8). The basis for the questions was to ascertain the desire for a program of this type, the influence of geography, institutional reputation and program cost by respondents’ interested in such a program.  The response rate (n=326) demonstrated extensive interest in a doctoral program in the Southeastern Massachusetts region. The large number of school districts, higher-education institutions, and non-profit educational agencies who are potential employers of the graduate also speaks to the need. In addition, the program curriculum clearly states the need for leadership personnel that have the knowledge and skills to address key issues in the educational arena (i.e., achievement gap, 21st century skills).

	2. Student Demand / Target Market.  What is the student market for the proposed program? Discuss demographics, location, proposed market share, etc.  Provide data, e.g., survey results, etc., that form the basis for enrollment projections.
Our target market at this time is master’s-level professionals in education or closely-related fields who live in Massachusetts and Rhode Island. The program will be particularly attractive to individuals in Southeastern Massachusetts and Rhode Island because of geographic proximity. However, it is a part-time program which might also attract students from other areas of Massachusetts and southern New Hampshire.
The needs survey evidenced the aforementioned. The respondents’ replies gave vital information as the Doctoral Program Planning Committee began the design of the program.  The location of Bridgewater to the respondents was extremely important as 70% stated that Bridgewater’s geographical proximity was important and 25% selected “somewhat important.” In the comment section, a number of prospective students stated that having received their Certificate of Advanced Graduate Study (CAGS) from Bridgewater State College and the ability to “transfer” in a number of credits from the CAGS made a doctoral program more feasible for them. In addition, the four concentrations students were most interested in pursuing were: Educational Administration, Language Arts and Literacy, Curriculum and Instruction and Special Education.  The concentrations selected for initial design were: Curriculum and Instruction, Educational Administration, and Language and Literacy Education. It is important to note that the Curriculum and Instruction concentration was designed with the intent of including a great percentage of content on meeting the needs of a diverse society and includes such courses as:  Building Achievement Levels for Diverse Learners, Developing and Maintaining Inclusive Schools, and Brain Research in Language and Learning.  A high percentage (74%) of the prospective candidates preferred hybrid courses. In this case, although up to 50% of the courses would be online, 50-80% of the class time would require travel to campus.

	3. Duplication.  Identify existing public and private programs/institutions in the region or state that offer the same or similar programs.  Discuss size / enrollment trends for these programs. 
Currently there are no public institutions offering doctoral programs in educational administration, language and literacy and curriculum and instruction in Southeastern Massachusetts. Northeastern University does offer a part-time regional doctoral program leading to licensure.  Johnson and Wales, located in Rhode Island, has a part-time program leading to a Doctorate in Education. There are on-campus programs at three of the four University of Massachusetts’ campuses, with plans to expand offerings at the University of Massachusetts at Dartmouth.  It is important to note that these programs are all licensure programs.  Our students will enter our program at a more advanced level, and be taught accordingly.  Boston College, in collaboration with the Massachusetts Association of School Superintendents, has a Doctor in Education program that is on-campus in Chestnut Hill.

	4. Competitive advantage.  Apart from the obvious pricing advantage of public institutions, what will distinguish the proposed program in the academic marketplace?
BSC’s Doctor of Education in Leadership, Learning, and Community is unique in several aspects. It has been intentionally designed to focus on advanced graduate preparation by not including licensure in the program. This allows faculty to provide a very high-quality, rigorous program that expands knowledge beyond basic skills. Criticism of combined licensure doctoral programs has been rampant for good reason.  Our needs survey and interviews also clearly point out that the reputation of Bridgewater State College among the educational community is positive and far reaching.  Respondents clearly indicated that they would rather have a BSC education because they are aware of the commitment to excellence in education at Bridgewater State College.  Our alumni, for the same reasons, are anxious to continue their education at our institution. Additionally, the focus on developing knowledge and skills around the core values addresses the need for leadership that can move educational institutions forward in a time of crisis and controversy. The Doctor of Education in Leadership, Learning, and Community’s curriculum addresses those issues and trends.
Bridgewater State College is one of the premier public institutions in Massachusetts. The School of Education and Allied Studies’ reputation as a producer of leaders in education is well-founded. For these reasons, the College has a competitive advantage. As indicated earlier, our proposed Doctor of Education in Leadership, Learning, and Community is designed to meet the needs of our prospective candidates. 
In addition, the competing doctoral programs discussed in question three are not within a twenty-mile radius of the College’s geographical area. Although the University of Massachusetts at Dartmouth is located in Southeastern Massachusetts, it is approximately 33 miles from the Bridgewater campus, adding an additional 66 miles roundtrip for our prospective candidates, whose busy professional lives would make traveling this distance more difficult.  To reiterate, our needs assessment survey found that the geographical proximity of Bridgewater was important to 70% of the respondents and somewhat important to 25%.
Our program is designed using the cohort model enabling prospective candidates to build a community of support and collaboration as they continue their education. In addition, the program is designed to meet the specific needs of our demographic areas as evidenced in the needs assessment survey.  Potential candidates requested four areas of concentration:  Educational Administration, Language Arts and Literacy, Special Education and Curriculum and Instruction. After debating the feasibility of four concentrations, the Doctoral Program Planning Committee chose to create the Curriculum and Instruction concentration as the venue for further study in Special Education since the doctoral program is not a licensure program and potential candidates wanting specialization in Special Education would already have at least an initial teaching license. Our program integrates the needs of diverse populations throughout the Curriculum and Instruction concentration.
In conclusion, the complete design of the Doctor of Education in Leadership, Learning, and Community will distinguish the proposed program in the academic marketplace due to the heavy emphasis on advising, in both the program and dissertation roles, and the design of the coursework. First, the Scholarship of Engagement in Community Service is meant to be a unique hands-on experience that will enrich the candidate’s learning and foster leadership growth.  Secondly, the three research courses are designed to be cohesive and supportive as candidates are readied to apply this knowledge to their research projects.  Research I and II were created to give a solid background on research, research techniques, statistics and evidence-based learning.  Research III has been designed to expand that knowledge as candidates narrow their focus to their own research area and their own chosen research design.  Finally, the cohort model, with infused mandated collaborative projects, will engage candidates not only in their content learning, but also foster vital social skills needed by tomorrow’s leaders in education.

	6. Marketing Plan: Describe the institution’s marketing plan, including time lines, for the proposed program.
The new Doctor of Education in Leadership, Learning, and Community at Bridgewater State College will be marketed aggressively. In collaboration with the School of Graduate Studies marketing professionals and the office of Institutional Communications at the College, the leaders of the program will seek highly-qualified individuals with master’s degrees who seek career advancement in educational institutions. 

The message to be portrayed will be that BSC’s Doctor of Education in Leadership, Learning, and Community is a high-quality, rigorous doctoral program from a respected institution with a highly-regarded reputation in the field of education, with convenient geographic location and affordable cost.
The extensive marketing campaign will begin by announcing BSC’s new Doctor of Education in Leadership, Learning, and Community to create awareness of the program’s existence in order to promote the program to prospective students. Awareness must first be made to create traffic for information inquiries ultimately resulting in the development of an applicant pool for the doctoral program.  This extensive, but not expensive, marketing campaign will contain the following methods of marketing:
Face-to-face marketing strategies:
· Have a “grand opening” event including faculty, key administrators, alumni, community leaders and education colleagues and friends with a special invitation to the press.
· Use currently-established relationships with school districts and agencies in Southeastern Massachusetts to provide literature, informational visits and personal attention to questions.

Internet and electronic resources marketing strategies:
· Use email and internet resources to announce the new program at Bridgewater State College.
· Create a new web page with a direct link from both the School of Graduate Studies and School of Education and Allied Studies pages specifically for the Doctor of Education program, including detailed admission and program information.

· Add a Doctor of Education inquiry section to the CollegeNet prospect web page.
· Purchase Google Key words that web users might use while searching for doctoral programs.

· Support the Google Key words with specialized web-landing pages that reinforce the key word and offer information about the doctorate program form varied perspectives. 

· Update GradSchools.com and other web sites used by the School of Graduate Studies for marketing purposes to include detailed information on the Doctor of Education program. 
· Email contacts at local schools, prospective students, CAGS in Reading and Educational Leadership graduates, alumni and media announcing the new Doctor of Education program.
· Develop a blog about the Doctor of Education program and its application process; blog should also include enrollment as well as detailed program information. 
· Use Facebook and other social networking sites to keep enrolled students and prospective students updated about the program.
Direct Mail Campaign (DMC):
· DMC written for and mailed to educational institutions, school departments, school administrators, and faculty and staff in the Plymouth, Bristol, Barnstable, Norfolk and Suffolk counties announcing the new program and providing general program information with a Call-To-Action (CTA) to visit the website for more information or register for an information session. 
· DMC written to Master of Education (M.Ed). and CAGS alumni with information announcing the new degree and inviting them to come to campus or visit the website to find out more information about the program.
· DMC to local households within the Plymouth, Bristol, Barnstable, Norfolk and Suffolk counties that hold an advanced degree inviting them to visit the website to find out more information about the new program. 
Media:
· Press release to all local media and online outlets announcing the new Doctorate of Education program.
· Advertising campaign in local newspapers and associated websites announcing the new program at BSC. Publications and websites may include the: Attleboro Sun Chronicle, Boston Globe, Brockton Enterprise, Cape Cod Times, Fall River Herald News, New Bedford Standard Times, Patriot Ledger, and the Wicked Local websites. 
· Advertisements will be placed in the above publications promoting information sessions for the Doctorate of Education program. 
· Advertisements will be placed in pertinent professional journals such as the Hispanic Outlook in Higher Education, the Massachusetts Association of Educating Young Children (MAEYC), the Massachusetts Association of Supervision and Curriculum Development (MASCD), the Massachusetts Reading Association (MRA), and the New England Reading Association (NERA).

· Include articles about the new program in BSC alumni magazine and other appropriate collateral.
Information Sessions:
· Schedule a series of information sessions, held both on campus and in local urban and suburban school systems, to help prospective students learn more about the Doctorate of Education program and the application process.
· Schedule a series of breakfast and/or lunch seminars with prospective students and program faculty members to discuss the value and benefits of this terminal degree.
· Schedule a specific information session for current BSC graduate students.
· Schedule a specific information session for recent BSC Alumni (from the previous five years). 
· Host information sessions and information booths at Career Fairs throughout the region.
· Maintain online information and help pages for prospective doctoral students, linked to both the School of Graduate Studies and School of Education and Allied Studies web pages.


F. Budget Projection      
	a. Budget Narrative. Explain assumptions underlying expense and income projections, e.g., instructor status, enrollment projections, field and clinical resources, etc.  Describe additional cost/revenue impacts within the broader departmental/institutional budget.
The explanation of the attached budget is organized around the budget categories as follows: 

Full-time Faculty (Salary and Fringe):
· Start-up costs of $10,000 are budgeted for recruitment of three new full-time faculty.  

· Salaries and Fringe are figured on faculty full-time equivalent (FTE) (1 FTE = $75,000) plus fringe (32%): Year 1 requires 4 FTE faculty, Year 2 requires 3.5 FTE faculty, Years 3 and 4 require 6 FTE faculty for each year.  

General Administrative Costs:

· $10,000 is requested to cover general office supplies, travel and hospitality for the Doctoral Program Coordinator and staff.
Staff:
· Start-up costs are $3,000 for recruitment of a Doctoral Program Coordinator and Administrative Assistant.

· Salary and Fringe are computed using the following salary estimates for full-time employment: Administrative Assistant ($33,638) and Coordinator ($90,000) per year.
Instructional Materials, Library Acquisitions:
· Start-up costs of $20,000 will allow the Library to purchase needed books, materials, search engines and periodical subscriptions to increase the depth and breadth of the collection in the appropriate curricular areas.

· Yearly costs are estimated at $5,000 for continued periodical subscriptions and upgrading of books and materials. 

Facilities/Space/Equipment:
· Start-up costs of $100,000 are requested to assist with renovation of space for a doctoral lab, purchase computers and printers.  

Marketing:
· Yearly costs of $30,000 are included to cover marketing costs in the School of Graduate Studies and office of Institutional Affairs.

Other:
· Yearly costs for three graduate research assistants (@ $2,590 each) are requested.  The costs for tuition and fees are deducted from income.  

Revenue Sources:
· Revenue from tuition and fees are figured for each year.  Tuition is recommended at $400 per course.  Fees are $800 per course.  Students in the first year take four courses, each year after they take three courses.  For Year 1, tuition and fees from 27 students are calculated (30 minus three students on graduate research assistantships).  For Year 2, income from 47 students is figured.  For Year 3, income from 67 students is included and for Year 4, income from 77 students is included.  



	b. Program Budget. Submit a line item income and expense budget for the proposed program for the first four years. Budget categories include facilities, library, faculty, staff, field/clinical experiences, revenues from grants, tuition or other sources, etc.  Reallocated funds should specify reallocations from existing campus resources to support the proposed program, including funds reallocated from discontinued or downsized programs.  Indicate one-time/start-up costs and revenues. 


NEW ACADEMIC PROGRAM BUDGET
	One Time/ Start Up Costs
	
	Annual Expenses

	
	Cost Categories
	Year 1
	Year 2
	Year 3
	Year  4

	$10,000
	Full Time Faculty

(Salary & Fringe)
	$396,000
	$346,500
	$594,000
	$594,000

	
	Part Time/Adjunct Faculty

(Salary & Fringe)
	
	
	
	

	$3,000
	Staff


	$163,203
	$163,203
	$163,203
	$163,203

	$10,000
	General Administrative Costs


	$10,000
	$10,000
	$10,000
	$10,000

	$20,000
	Instructional Materials, Library Acquisitions

	$5,000
	$5,000
	$5,000
	$5,000

	$100,000
	Facilities/Space/Equipment


	
	
	
	

	
	Field & Clinical Resources


	
	
	
	

	
	Marketing


	$30,000
	$30,000
	$30,000
	$30,000

	
	Other (Specify) Graduate Research Assistants

	$7,700
	$7,700
	$7,700
	$7,700

	$143,000
	TOTALS
	$611,903
	$562,403
	$809,903
	$809,903


	One Time/Start-Up Support
	
	Annual Income

	
	Revenue Sources
	Year 1
	Year 2
	Year 3
	Year 4

	
	Grants


	
	
	
	

	
	Tuition


	$54,000
	$83,200
	$115,200
	$158,000

	
	Fees


	$108,000
	$166,400
	$230,400
	$316,000

	
	Departmental


	
	
	
	

	
	Reallocated Funds


	
	
	
	

	
	Other (specify)


	
	
	
	

	
	TOTALS
	$162,000
	$249,600
	$345,600
	$474,000


PROGRAM GOALS, OBJECTIVES AND EXPECTED OUTCOMES
The development of program goals, objectives and expected outcomes for the Doctor of Education in Leadership, Learning, and Community was based upon two critical premises:  that the expected outcomes had to be high and they allowed the flexibility to implement program changes for improvement.  After much in-depth discussion, the following program goals, objectives and expected outcomes were determined: 
Phase I: Planning and Implementation 


	Measurable Objectives
	Strategy for Achievement
	Expected outcomes
	HOW WILL OUTCOME(S) BE MEASURED
	Timeline

	1.Actively recruit and assign faculty for each concentration
	· Advertisement for new faculty

· Internal reassignment of full-time faculty in compliance with union contract
	· Recruitment of additional faculty 
· Reassignment of current full-time faculty
	· Five new faculty recruited

· 5 -10 current faculty reassigned to teach in concentration areas
	· Mid-year of year one

	2.Appoint Doctoral Program Chair
	· Internal posting of position

· Review of applications

· Interview of applicants
	· Appointment of Doctoral Program Chair
	· One Doctoral Program Chair appointed
	· Month 9 of year one

	3.Establish External Advisory Council
	· Establish the number of faculty and external college community members required for External Advisory Council

· Establish the roles and responsibilities of External Advisory Council

· Call for council members from concentration areas and community
	· Select 15-20 from the response pool for review

· Approve roles and responsibilities of External Advisory Council

· Established schedule of External Advisory Council for next two years
	· 12 External Advisory Council members appointed

· Four-hour training provided to council members


	· Month 11 of year one

	4.Establish physical office space and resources
	· Determine location of requested space for newly-hired faculty and doctoral student lounge

· Determine curricula and technological resources

· Determine administrative and resource staffing needs
	· Adequate student and faculty space indentified
· Technology requirements identified
· Interview of office staff
· Interview of research assistants
	· Assignment of physical faculty, admini-strative and research space.
· Set up of all technological equipment in student lounge/re-search lab.
· Hire office staff

· 4-8 research assistantships offered
	· Six months prior to offer of admission to first cohort of students.

	5.Admit students into Cohort One
	· Marketing of new program state and region-wide in local papers and professional conferences

· Information sessions held region-wide about program

· Acceptance of applications from prospective candidates
	· Review of general applicant pool by School of Graduate Studies (SOGS)

· Review of screened applications by concentration areas

· Offer of admission to successful applicant
	· 30 students accepting offers of admission

· 10 students offered Graduate Assistantship scholarships


	· End of year one


Phase II: Initial Launch

	Measurable Objectives
	Strategy for Achievement
	Expected outcomes
	HOW WILL OUTCOME(S) BE MEASURED
	Timeline

	1.Coursework begins for Cohort One 
	· Faculty scheduled

· Syllabi prepared

· Orientation program held for students
	· Courses are held

· Students fulfill core course requirements


	· Students successfully complete core courses
	· May-June to May of first doctoral program academic year

	2.Community Service/Service Learning component begins 
	· RFP to potential sites

· Review of submissions from campus sites

· Matching of students to existing sites or those of their selection

· Community Service course begins and complements the Service Learning experience
	· Students begin work at Service Learning sites

· Coursework proceeds and is completed
	· Presentations by students of their service learning projects 

· Evaluation of student experience by program and service learning site stakeholders
	· Three semesters including first semester of student coursework

	3.Phase I of program assessment and review process by External Advisory Council
	· Review of NEASC program review guidelines 

· Program develops self-study assessment instrument 
	· Initial assessment instruments are approved
	· Preparation undertaken for formal review during Phase II in Year Three
	· May-June to May of first doctoral program academic year

	4.Service Learning Committee begins review of progress and status
	· Necessary consultations to prepare assessment and review process

· Preparation of documents to be used for assessment and review
	· Initial assessment instruments for Service Learning are administered
	· Preparation undertaken for formal review during Phases II and III
	· May-June to May of first doctoral program academic year

	5.Admission of  Cohort Two students
	· Information sessions held and admissions process undertaken to enroll students

· Prospective Cohort Two student applicants participate in admission process
	· Review of screened applications by concentration areas

· Cohort Two students are admitted 

· Offer of admission to successful applicant


	· Admission of 20 students (7-8 per concentration area)

· Student enrollments are confirmed

· Students prepared to attend orientation and begin coursework in summer session of year two 
	· Ongoing in year two


Phase III: Evaluation of Program
	Measurable Objectives
	Strategy for Achievement
	Expected outcomes
	HOW WILL OUTCOME(S) BE MEASURED
	Timeline

	1.Review program effectiveness
	· External Advisory Council reviews guidelines for program effectives

· Identify data collection techniques
	· Each concentration familiar with review templates

· Each program presents data collection technique to External Advisory Council

	· Data collection techniques approved by External Advisory Council

· All program effectiveness templates for each concentration completed 
	· Throughout year three

	2.Review Community Service/Service Learning program
	· Concentration advisors review of Service Learning projects
	· Final assessments of impact of Service Learning on community
	· Analysis of qualitative and quantitative data on Service Learning completed
	· Ongoing 

	3.Review core and concentration course sections offerings
	· Review number of sections core courses offered

· Review number of concentration courses offered
	· Adjustments made as needed

· Confirmation of any changes with appropriate governing bodies
	· Comparison of previous offerings with any revisions
	· Toward conclusion of year three

	4.Begin Dissertation Advisement
	· Review student dissertation advising


	· Each student meets with both program and dissertation advisors

· Establish plan for implementation of approved dissertation proposal
	· Each student has implementation of dissertation proposal approved by dissertation advisor

· Appointment of members of students’ dissertation committees
	· Ongoing

	5.Review student enrollment
	· Review enrollment data for core courses

· Review student enrollment data for concentration courses
	· Comparative analysis of enrollment data from SOGS and marketing and promotion of program
	· Projected plans with outcomes and enrollment benchmarks established for five year period
	· Ongoing


Phase IV: Program Refinement
	Measurable Objectives
	Strategy for Achievement
	Expected outcomes
	HOW WILL OUTCOME(S) BE MEASURED
	Timeline

	1.To admit students into Cohort Three 
	· Cohort Three student applicants participate in admission process

· Screened applicants forwarded to concentration program for review
	· Review of screened applications by concentration areas completed

· Offer of admission to successful applicants
	· Admission of 20 students    (7-8 per concentration area)

· Student enrollments are confirmed

· Students prepared to attend orientation and begin coursework in summer session of year four
	· Toward end of year three (May-June) and as year four begins (July and following) 

	2.To review program completers
	· Review of applications for oral defense of dissertation


	· Number of students ready for oral defense of comprehensive exams confirmed
	· At least 95% of Cohort One ready for defense of doctoral dissertation
	· End of year four

	3.To graduate Cohort One
	· Oral defense of dissertation

· Submission of paperwork for graduation
	· Defense of dissertation

· Submission of approved defended dissertation to all departments
	· At least 90% of students in Cohort One successfully defend dissertation and fulfill graduation requirements
	· End of year four


Phase V: Continuous Program Review


	Measurable Objectives
	Strategy for Achievement
	Expected outcomes
	HOW WILL OUTCOME(S) BE MEASURED
	Timeline

	1.To admit students into Cohort Four
	· Cohort Four student applicants participate in admission process

· Cohort Four students are admitted and enrollments confirmed
	· Review of screened applications by SOGS and concentration areas completed

· Offer of admission to successful applicant
	· Admission of 20 students (7-8 per concentration area)

· Student enrollments are confirmed

· Students prepared to attend orientation and begin coursework in summer session of year five
	· Throughout year five

	2.To complete NEASC program review
	· Self-study by External Advisory Council and program chair

· Analysis of enrollment trends and retention

· Survey of Cohort One graduates and current students

· Assessment of Physical office space and resources

· Review of NEASC Key program review questions

· External review
	· Reports and data reviewed and assessed
	· Self-study completed

· Enrollment data analyzed

· Retention rates identified

· Graduates survey data analyzed

· Review of physical office space and resources completed 

· Narrative to key NEASC questions completed and included in self-study report 

· External reviewer’s report completed
	· End of year five and early year six


PROGRAM ENROLLMENT PROJECTION 
	
	# of Students 

Year 1


	# of Students 

Year 2
	# of Students 

Year 3
	# of Students 

Year 4*



	New Full Time
	
	
	
	

	Continuing Full Time
	
	
	
	

	New Part Time


	30
	20
	20
	20

	Continuing Part Time


	
	30
	50
	70

	Totals
	30
	50
	70
	90





Doctor of Education, Curriculum and Instruction Concentration Curriculum Outline

	Major Required (Core) Courses (Total # of courses required = 6)

	Course Number
	Course Title
	Credit Hours

	EDDC 701
	Doctoral Seminar in Education
	3

	EDDC 702
	Educational and Developmental Psychology
	3

	EDDC 703
	History and Philosophy of Education
	3

	EDDC 704
	Scholarship of Engagement in Community Service
	3

	EDDC 705 
	Advanced Research Methods I and II
	6

	EDDC 781
	Dissertation  
	6

	
	Subtotal # Core Credits Required
	24

	Curriculum and Instruction Concentration and Elective Course Choices 
(Total courses required = 14) (attach list of choices if needed)

	EDCI 601
	Developing and Maintaining Inclusive Schools
	3

	EDCI 602
	Math, Science and Technology Curriculum Assessment
	3

	EDCI 603
	Social Studies Curriculum: Massachusetts in a Globalized Society
	3

	EDCI 604
	Building Achievement Levels for Diverse Learners
	3

	EDCI 605
	Brain Research in Language and Learning
	3

	READ 707
	Research III for Literacy
	3

	EDCI 620
	Curriculum and Instruction in Dance
	1

	EDCI 621
	Curriculum and Instruction in Theater
	1

	EDCI 622
	Curriculum and Instruction in Visual Arts
	1

	EDCI 623
	Curriculum and Instruction in Music
	1

	EDCI 624
	Standards-based Curriculum Design in Physical Education
	1

	EDCI 625
	Standards-based Curriculum Design in Health
	1

	EDLE 678
	Curriculum Development and Program Management
	3

	EDLE 669
	Concepts and Cases in School Law
	3

	
	Subtotal # Concentration and Elective Credits Required
	30

	Curriculum Summary

Total number of courses required for the degree

20
Total credit hours required for degree                              

54
Prerequisite, Concentration or Other Requirements:
Prerequisite for all courses is matriculation in the Doctor of Education in Leadership, Learning, and Community program.



Doctor of Education, Educational Administration Concentration Curriculum Outline
	Major Required (Core) Courses (Total # of courses required = 6)

	Course Number
	Course Title
	Credit Hours

	EDDC 701
	Doctoral Seminar in Education
	3

	EDDC 702
	Educational and Developmental Psychology
	3

	EDDC 703
	History and Philosophy of Education
	3

	EDDC 704
	Scholarship of Engagement in Community Service
	3

	EDDC 705 
	Advanced Research Methods I and II
	6

	EDDC 781
	Dissertation  
	6

	
	Subtotal # Core Credits Required
	24

	Educational Administration Concentration and Elective Course Choices 
(Total courses required = 10) (attach list of choices if needed)

	EDLE 701
	Advanced Research Methods III
	3

	EDLE 702
	Diversity and Conflict in Leadership, Learning and Community
	3

	EDLE 667
	Communication Between and Among Stakeholders
	3

	EDLE 669
	Concept and Cases in School Law
	3

	EDLE 675
	Research Issues in School Administration
	3

	EDLE 677
	Systems Planning for School Leaders
	3

	EDLE 672
	Technology for Administrators
	3

	EDLE 665
	School Finance
	3

	ELECTIVE
	Must be approved by advisor 
	3

	ELECTIVE
	Must be approved by advisor
	3

	
	Subtotal # Concentration and Elective Credits Required
	30

	Curriculum Summary

Total number of courses required for the degree

16
Total credit hours required for degree                              

54

Prerequisite, Concentration or Other Requirements:

Prerequisite for all courses is matriculation in the Doctor of Education in Leadership, Learning, and Community program.




Doctor of Education, Language and Literacy Education Concentration Curriculum Outline

	Major Required (Core) Courses (Total # of courses required = 6)

	Course Number
	Course Title
	Credit Hours

	EDDC 701
	Doctoral Seminar in Education
	3

	EDDC 702
	Educational and Developmental Psychology
	3

	EDDC 703
	History and Philosophy of Education
	3

	EDDC 704
	Scholarship of Engagement in Community Service
	3

	EDDC 705 
	Advanced Research Methods I and II
	6

	EDDC 781
	Dissertation  
	6

	
	Subtotal # Core Credits Required
	24

	Language and Literacy Education Concentration and Elective Course Choices
(Total courses required = 10) (attach list of choices if needed)

	EDCI 605
	Brain Research in Language and Learning
	3

	READ 707
	Research III for Literacy
	3

	READ 651
	Socio-psycholinguistics and Critical Literacy
	3

	READ 652
	Cultural Foundations of Literacy (TESOL)
	3

	READ 654
	Principles and Programs in Professional Development
	3

	READ 655
	Case Studies in N-12 Literacy Curriculum and Instruction
	3

	READ 708
	Linguistics: Language Acquisition and Development
	3

	READ 710
	Current Issues and Trends in Literacy
	3

	ELECTIVE
	Must be approved by advisor 
	3

	ELECTIVE
	Must be approved by advisor
	3

	
	Subtotal # Concentration and Elective Credits Required
	30

	Curriculum Summary

Total number of courses required for the degree

16

Total credit hours required for degree                              

54

Prerequisite, Concentration or Other Requirements:

Prerequisite for all courses is matriculation in the Doctor of Education in Leadership, Learning, and Community program.




Faculty Form
	Summary of Faculty Who Will Teach in Proposed Program

	Please list full-time faculty first, alphabetically by last name. Add additional rows as necessary.

	Name of faculty member (Name, Degree and Field, Title)


	Check if   Tenured
	Courses Taught

Put (C) to indicate core course. Put (OL) next to any course currently taught online.
	# of sections
	Division of College of Employment
	Full- or Part- time in Program


	Full- or part- time in other department or program (Please specify)
	Sites where individual will teach program courses

	Almeida, David

Ed.D. Reading, Language, and Learning Disabilities

Professor
	· 
	· EDDC 701 
Doctoral  Seminar

in Education (C)

· EDDC 702
Educational and Developmental Psychology (C)

· EDLE 702
Diversity and Conflict in Leadership, Learning and Community 

· EDCI 604
Building Achievement Levels for Diverse Learners (C)

· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Bodi, John-Michael

Ph.D. in Curriculum & Instruction/Educational Foundations & Policy

Associate Professor
	√
	· EDDC 781, 782
Dissertation

· EDDC 701 
   Doctoral Seminar in Education (C)

· EDDC 705 
   Advanced Research Methods I & II

   (C)

	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Bradfield, Anna

Ph.D. Special Education, Developmental Psychology, Research Design

Dean, School of Education & Allied Studies

	· 
	· EDDC 781, 782                Dissertation
	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Bukowiecki, Elaine

Ed.D. in Literacy Education

Associate Professor
	· 
	· READ 710
Current Issues and Trends in Literacy (C)
· READ 708                          Linguistics: Language Acquisition and Development
· EDDC 705                            Advanced Research Methods I & II (C)

· READ 707
Research III for Literacy (C)

· EDDC 781, 782
Dissertation

	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Dobush, Ken

Ph.D., Educational Psychology, Special Education

Associate Professor
	      (
	· EDDC 702
Educational and Developmental Psychology

· EDCI 601
Developing and Maintaining 
Inclusive Schools


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Eyemaro, Benedicta A.

Ed.D. in Leadership in Schooling

Associate Professor
	      (
	· EDLE 702                               Diversity and Conflict in Leadership, Learning and Community (C)

· EDDC 705                           Advanced Research Methods I & II (C)

· EDDC 781, 782
Dissertation
 
	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Farrar, Ruth

Ed.D. in Reading, Language, and Cognition
Professor
	· 
	· READ 707
Research III for Literacy (C)

· EDDC 704
Scholarship of Engagement  (C)

· EDDC 781, 782
Dissertation
· READ 708                           Linguistics: Language Acquisition and Development

· READ 710                               Current Issues and Trends in Literacy


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Gimbel, Phyllis

Ed.D. in Leadership in Schooling

Associate Professor
	      (
	· EDLE 677                              Systems Planning for School Leaders (C)

· EDDC 781, 782
Dissertation

	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Glen, Nicole
Ph.D. in Science Education
Assistant Professor
	
	· EDCI 602
Math, Science and Technology Curriculum Assessment (C)
· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Greenberg, Steven
Ed.D. Education
Professor


	· 
	· EDDC 781, 782
Dissertation
	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Hooker, John
MFA in Sculpture
Assistant Professor
	
	· EDCI 622
Curriculum and Instruction in Visual Arts (C)

	TBA
	DAY/EVENING
	Full - time
	Yes - Art
	Main Campus

	Manak, Jennifer

Ph.D. in Education, Curriculum and Instruction: Language, Literacy and Culture

Assistant Professor

	
	· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Mattocks, T. C.
Ed.D. in Educational Administration
Associate Professor
	      (
	· EDLE 669                                Concept and Cases in School Law (C)
· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Nelson, Stephen J.
Ph.D. in Professional Higher Education Administration
Associate Professor


	      (
	· EDLE 675                             Research Issues in School Administration (C)
· EDDC 781, 782
Dissertation

· EDDC 703                                History and Philosophy of Education


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Sylvester, Robert

Ph.D. in Education

Associate Professor, Elementary and Early Childhood Education
	      (
	· EDCI 603
Social Studies Curriculum: MA in a Globalized Society (C)
· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Witherell, Nancy

Ed.D. in Language Arts and Literacy

Professor
	      (
	· EDCI 601
Developing and Maintaining Inclusive Schools (C)

· EDDC 781, 782
Dissertation

· READ 708                           Linguistics: Language Acquisition and Development

· READ 710                                Current Issues and Trends in Literacy

· READ 707                           Advanced Research Methods III


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	Yeamans, Lynne 
Ed.D. in Administration, Planning & Social Policy
Associate Professor
	      (
	· EDLE 667                     Communication Between & Among Stakeholders (C)
· EDDC 781, 782
Dissertation


	TBA
	DAY/EVENING
	Full-time
	No
	Main Campus

	ELECTIVES



	Kucich, John

Ph.D. in English

Associate Professor


	
	· ENGL 513                             Theories of Writing
· EDDC 781, 782
Dissertation
	TBA
	DAY/EVENING
	Part-time
	Yes - English
	Main Campus

	Ross, Stanley

Ph.D. in Strategic management, Organization Theory & Economic Policy Analysis

Associate Professor


	
	· MGMT 528                              Quality and Risk Management

· EDDC 781, 782
Dissertation
	TBA
	DAY/EVENING
	Part-time
	Yes - Management
	Main Campus



Review Standards – Graduate Programs
Following are the NEASC program standards for graduate programs.  Please comment on how well the proposed program meets each of these standards.

4.20 Graduate degree programs are designed to give students a mastery of a complex field of study or professional area. Programs have an appropriate rationale; their clarity and order are visible in stated requirements, in relevant official publications, and in the demonstrated learning experiences of graduates. Learning objectives reflect a high level of complexity, specialization, and generalization. 

In 2005, Bridgewater State College formed the School of Graduate Studies, the first such administrative reorganization for any Massachusetts state college.  This was the result of two studies, in which it was recommended to separate graduate school management from that of distance and continuing education.  The School of Graduate Studies is focused on supporting academic quality in graduate programming and on meeting the needs of graduate degree-seeking students. The outcomes of these changes have included better support of graduate students in all phases of their academic career, greater integration of graduate teaching into the regular teaching load of faculty, and a more strategic approach to graduate program development. 

The rationale for the development of the doctoral program (contained in the this proposal, sections A, B and C) is grounded in the needs of the region, the strengths of Bridgewater State College and the natural extension of the high-quality education programs at BSC.  The rigor of the program from the initial stage of the Scholarship of Engagement project, through the intensive research and content courses into the dissertation never deviates from high-caliber assignments, assessments and evaluations. Specialization occurs when students choose one of the three concentrations: Curriculum and Instruction, Educational Administration or Language and Literacy Education. Course syllabi provide evidence of the high level of complexity. 
The clarity and order are visible in stated requirements (see section C) evidenced in the program courses for each concentration, the coursework, the proposal and dissertation guidelines.  Furthermore, along with the program outcome from the core courses, each concentration has its own set of program outcomes focused on the content of the program.  In addition, each concentration has rigorous program requirements for graduation.

4.21 Graduate programs are not offered unless resources and expectations exceed those required for an undergraduate program in a similar field. Information resources, information technology, and as appropriate physical resources should exceed those required for an undergraduate program in a similar field. 

INFORMATION RESOURCES
Bridgewater State College is well-designed to meet the needs of this program in the area of information resources, information technology, and appropriate physical resources.   

In the area of information resources, the Educational Resource Center (ERC), located on the second floor of Maxwell Library, provides resources and services to support professional education and related programs at Bridgewater State College. The emphasis is on practical materials that can be used for curriculum planning, preparation of lessons, teaching of lessons, and assessment of pupils. Tools for conducting educational research are also located here.  In addition, the ERC offers a multitude of ERC print and microfiche collections such as: The ERIC Collection, kindergarten through grade 12 textbooks, standardized tests,  Tests in Microfiche (TIM) Collection, curriculum guides, the Kraus Curriculum Development Library, children's books and periodicals, professional books in education (methods and activities), and reference books in education teaching kits. The Doctoral Program Planning Committee identified the following information resource needs:

· Current books in doctoral program content (suggest electronic access)
· Research journals in all areas of education, educational leadership and educational psychology

· Burrows Book of Test and Measurement

· Current assessments and software analysis components

              --for perusal

              --for loan

The majority of the above list of materials is currently in existence at the Maxwell Library. In the case of program needs, these materials will be kept current and expanded. Funds for start-up enhancements to the library are budgeted for $20,000.  There is also a $5,000 per year allocation for continued enhancement.  
INFORMATION TECHNOLOGY 
Bridgewater State College continues to lead the region in its utilization of informational technology. The largest of the Massachusetts state colleges, Bridgewater State College is recognized as the regional leader in the application of technology in higher education in the classroom and beyond. With extensive information technology resources, the College strives to make technology an integral component of teaching and learning. In addition, the College’s technology supports local government, schools and the regional business environment. The College has a state-of-the-art campus network that includes campus-wide wireless coverage as well as a resilient infrastructure to make it all happen. There is an extensive array of computers available for general use as well as specially tailored discipline-specific labs with the latest software tools to support the mission of teaching and learning. Computing and presentation technology have been deployed in all general purpose classrooms and Internet stations are distributed throughout the campus. A wide range of online applications have been developed to support research as well as to meet the administrative needs of the community. The College offers comprehensive learning management systems via Blackboard and Moodle. There are office productivity tools and academic software programs all geared to enriching the academic experience of our students. Faculty continuously develops innovative ways to teach with technology, and they are sharing their experiences with colleagues in forums such as EdTech Day, the CART Celebrations, the Massachusetts Colleges Online conference, and national conferences. The College embraces the community and the region with technology resources like the wireless network, web-based applications and many other resources, including electronic resources through the campus library. In recognition of these accomplishments, Bridgewater State College has received multiple awards and placed in national rankings of top colleges in the use of technology.
The Doctoral Program Planning Committee has identified the following technological needs: 

Equipment/software needs:

· Software access for qualitative and quantitative research

· Survey Monkey and Zoomerang
· LCD projector to practice presentations

· Video cameras for loan

Software such as SPSS and NVivo for qualitative and quantitative research is already in place at the college, Zoomerang is already in place at the college, Survey Monkey will be purchased with graduate school funds, the LCD projector is being put in place during the summer of 2010, and some of the SEAS departments possess video cameras for loan.  We have included start-up funds for the purchase of needed technology.
PHYSICAL RESOURCES

Appropriate physical resources are available at Bridgewater State College as it has been positioning itself for growth.  Facilities Management and Planning has undertaken several new planning and assessment initiatives. In 2005, a Space Utilization Committee was formed to assess the usage of all functional spaces and make recommendations for space changes to the President. In 2006, the College completed an instructional space utilization analysis to project current and future needs. The Facilities Department conducted a management evaluation in 2005, resulting in numerous organizational and operational changes within the department. In association with the Board of Higher Education (BHE) and the Division of Capital Asset Management (DCAM), the College has been engaged in a regional master planning effort and has developed a campus master plan that will shape the priorities for building construction, space utilization, campus configuration and boundaries, and circulation modes for the next ten years. Additional needed space will be minimal and the following has been identified as additional needs by the Doctoral Program Planning Committee:

· Office for Doctoral Program Coordinator
· Area for professional collaboration with LCD projector for presentation practice

· Access for candidate meetings with outside collaborators

The Dean of the School of Education and Allied Studies has assured a place for the Doctoral Program Coordinator. In the summer of 2010, renovations will place an LCD projector for presentation practice in the Teacher Preparation Center, and areas for collaboration can be booked through the Campus Center.  The funds for remodeling have been included in the start-up funds request.  
4.22 Institutions offering graduate degrees have an adequate staff of full-time faculty in areas appropriate to the degree offered. Faculty responsible for graduate programs are sufficient by credentials, experience, number, and time commitment for the successful accomplishment of program objectives and program improvement. The scholarly expectations of faculty exceed those expected for faculty working at the undergraduate level. Research-oriented graduate programs have a preponderance of active research scholars on their faculties. Professionally-oriented programs include faculty who are experienced professionals making scholarly contributions to the development of the field. 


The faculty of Bridgewater State College who teach in the graduate programs must apply for and receive Graduate Faculty Status (see Appendix 7). The processes for tenure and promotion at BSC are guided by the MSCA contract and are focused toward teaching and the scholarship of teaching and engagement.  The BSC doctoral program, while highly rigorous, is more professionally oriented as it is committed to practice, service and professional development of leadership skills.  Evaluation of the vita of the faculty reveals the level of accomplishments in these areas.
It has been determined by the Doctoral Program Planning Committee that the following new positions will be required:

· Doctoral Program Coordinator 

· Three new faculty members - Full Professors with documented dissertation and research experience

· Program graduate coordinators (some may already be in place)

· Curriculum and Instruction

· Educational Administration
· Literacy and Language

· Engagement in Scholarship and Learning Coordinator

· Graduate Assistants and/or Research Assistants

The addition of three new, highly-experienced faculty members, along with the high-caliber faculty currently at Bridgewater, will ensure that the program will have a sufficient amount of faculty with credentials, experience, and time commitment for the successful accomplishment of program objectives and program improvement.  Job descriptions for the new faculty are included in the Appendices.  The terminal degrees and the community and professional leadership as evidenced in the faculty vitae portray credentials to matching many top-rated universities.

The scholarly expectations of faculty at the Masters, CAGS and Doctoral level exceed those expected for faculty working at the undergraduate level. Professors must apply for a position on the Graduate Faculty; applicants are accepted by department chairs, program coordinators, and the Deans of the School of Education and Allied Studies and the School of Graduate Studies.

BSC’s School of Graduate Studies’ programs are research-oriented and the faculty, as evidenced by the vitae, has a preponderance of active research scholars.  Faculty engages in both quantitative and qualitative research continuously showcasing their accomplishment at international, national and state conferences and/or through professional writings.  In addition, the School of Graduate Studies offers opportunity for graduate research assistantships (GRA's) which are designed to link a graduate student together with a professor in a meaningful research project, for one academic year in duration.  During the assistantship period, a graduate research assistant will work directly with a professor on a joint project, which will lead to a presentation at a professional conference and/or a joint publication. Graduate research assistantships are awarded to part and full-time students who are fully admitted with a clear-admit status to a graduate degree program and who maintain outstanding academic standing during the time of the award. 
4.23 Students admitted to graduate degree programs are demonstrably qualified for advanced academic study. 
ADMISSION REQUIREMENTS
Candidates admitted into the Doctor of Education in Leadership, Learning, and Community will hold earned bachelors and masters degrees from accredited colleges or universities (minimum graduate GPA of 3.2). They must have an acceptable score on one of the following entrance examinations:  GRE, GMAT, MCAT, LSAT, or Miller Analogies Test (MAT).  In addition, the applicant must submit three letters of recommendation (two from academic sources when available, and one from a supervisor).  Each candidate will be required to have a personal interview with the Doctoral Program Coordinator; the interview questions will be determined by the concentration. Applicants must submit a writing sample relevant to field of specialization. Additionally, a statement of purpose must be included with the graduate application.  Some admission requirements vary depending on the concentration: 
Curriculum and Instruction

· Three years experience in teaching and an initial teaching license is required.
Educational Administration
· A statement from applicant describing the applicant’s plan for meeting both professional responsibilities and academic demands of the program.

· A vision of leadership that promotes equity and diversity in the workplace.
Language and Literacy Education
· Three years experience in teaching and an initial teaching license is required.
4.24 The institution's graduate programs have cohesive curricula and require scholarly and professional activities designed to advance the student substantially beyond the educational accomplishments of a baccalaureate degree program. The demands made by the institution's graduate programs on students' intellectual and creative capacities are also significantly greater than those expected at the undergraduate level; graduate programs build upon and challenge students beyond the levels of knowledge and competence acquired at the undergraduate level. The institution offering both undergraduate and graduate degree programs assesses the relationship and interdependence of the two levels and utilizes the results for their individual and collective improvement. 

Though students would immediately share in the added prestige brought about by a doctoral program, the institution will be far more proactive in harnessing transformative energies for direct student benefit. Woven deep into the fabric of the institution is the call to minister to students a deep appreciation for social responsibility, cultural sensitivity, global consciousness, public service and advanced citizenship. This appreciation is the natural result of students having access to exceptional growth opportunities defined by intensive engagement with devoted faculty and librarians, and is nurtured by a rich academic and social support system. Student transformation – and the institution’s measure of success – is marked by the achievement of new forms of personal empowerment (e.g. expressive, artistic, scientific, mathematical, political, economic, critical, etc.) that are then applied throughout the student’s life to improve some greater good. Curricular innovations, such as out-of-class experiences, hands-on laboratory exercises, inquiry-based studies, internships, undergraduate and graduate research projects, international travel opportunities, and other methods to intensify student interest in traditional coursework have already obtained great traction at the college, thanks largely to the commitments of faculty and librarians working above-and-beyond the scope of their responsibilities. When complemented by excellent classroom and library education, student exposure to these kinds of unique opportunities consistently leads to enhanced levels of academic and professional success.   
The demands made by the institution's doctoral program on students' intellectual and creative capacities are significantly greater than those expected at both the undergraduate and master’s levels, as the Doctor of Education in Leadership, Learning, and Community is designed to prepare candidates for both professional and academic leadership positions in education, PreK-12 administration and teaching, and the higher education professorate.  Each concentration in the Doctor of Education in Leadership, Learning, and Community is committed to high-caliber outcomes to successfully prepare candidates for the intended leadership role. The components of the doctoral program, including the 54 credits, scholarship of engagement, and dissertation, ensure that candidates acquire independent and collaborative abilities in leadership in diversified communities.  
Additionally, graduate programs build upon and challenge students beyond the levels of knowledge and competence acquired at the undergraduate and master’s levels.  Two of the concentrations in the Doctor of Education in Leadership, Learning, and Community program have existing CAGS programs, and existing courses selected as a component of the doctoral program had to adhere to high doctoral-level expectations.   Furthermore, the new, rigorous courses in the Curriculum and Instruction concentration contain content, along with a spectrum of professional activities that are meant to prepare candidates to be able to conduct original, independent research.
4.25 Degree requirements of the institution's graduate programs take into account specific program purposes. Research-oriented doctoral programs, including the Ph.D., and disciplinary master's degree programs are designed to prepare students for scholarly careers; they emphasize the acquisition, organization, utilization, and dissemination of knowledge. Doctoral degree programs afford the student substantial mastery of the subject matter, theory, literature, and methodology of a significant field of study. They include a sequential development of research skills leading to the attainment of an independent research capacity. Students undertake original research that contributes to new knowledge in the chosen field of study. Disciplinary master's programs have many of the same objectives but require less sophisticated levels of mastery in the chosen field of study than does the research doctorate. While they need not require students to engage in original research, they do provide an understanding of research appropriate to the discipline and the manner in which it is conducted. 

The following program principles and program description confirm the coherence of the program, as shown by the core and concentration designs. The principles outline expectations and the program description alludes to the challenging aspects of the program and the huge quantity of content in each concentration.  The flow of Research I and II into the concentration Research III has been designed with the intent of coherence and building blocks of knowledge in statistics and research.  The mastery of the chosen doctorate concentration also requires the candidate to successfully complete a comprehension exam. 
Interdisciplinary studies of inquiry in the Doctor of Education in Leadership, Learning, and Community will provide specialization in one of the following: Curriculum and Instruction, Educational Administration, and Language and Literacy Education. 
PROGRAM PRINCIPLES
1. Distinctive orientation to community service creates a bridge between higher education and schools and communities;

2. Student investment in learning designed to increase professional knowledge and comprehension of the field of education in diverse local, national, and global communities;  

3. Scholarly, academic research that is conducted in theoretical and applied fields;

4. Areas of concentration designed to prepare doctoral candidates for both professional and academic positions in education, PreK-12 administration and teaching, and the higher education professorate ; 

5. Strong faculty advisement and a partnership of teaching and learning in an accessible and equitable environment;

6. Graduates prepared to engage critical issues in education and society and to create responsive, flexible institutional structures that facilitate student learning and school improvement; 
7. Engagement, creation, and acquisition of insights and expertise that challenge how we see and live in the world; and
8. Development of knowledge in public and community settings that promotes civic good and responsibility.
PROGRAM DESCRIPTION


Program completion encompasses coursework totaling 54 credits.  Course syllabi have been reviewed and approved by the Graduate Education Council.  Core courses are required of all students and will be taken as a cohort. The six core course requirements are:
· Doctoral Seminar in Education
· History and Philosophy of Education

· Educational and Developmental Psychology
· Advanced Research Methods I and II
· Scholarship of Engagement in Community Service**
· Dissertation  
**The Scholarship of Engagement in Community Service involves 150 hours of service to Pre-K school communities and will be completed within the first year.  The second year intensive research component will be based on the experiences of the Engagement involvement leading to the dissertation.  

Content area coursework include eight courses which have been developed by the content-area/department faculty. Two electives will be approved by the advisor for any 500 or 600-level courses within a discipline relevant to their course of study. Each content area will require a discipline-specific research course – Advanced Research Methods III.
A dissertation advisor will be assigned in the spring of year two. Dissertation submission will be scheduled accordingly depending upon the plan for program completion.  The dissertation will total six credits. 
4.26 Professional or practice-oriented programs at the doctoral or master's degree levels are designed to prepare students for professional practice involving the application or transmission of existing knowledge or the development of new applications of knowledge within their field. Such programs afford the student a broad conceptual mastery of the field of professional practice through an understanding of its subject matter, literature, theory, and methods. They seek to develop the capacity to interpret, organize, and communicate knowledge, and to develop those analytical and professional skills needed to practice in and advance the profession. Instruction in relevant research methodology is provided, directed toward the appropriate application of its results as a regular part of professional practice. Programs include the sequential development of professional skills that will result in competent practitioners. Where there is a hierarchy of degrees within an area of professional study, programs differ by level as reflected in the expected sophistication, knowledge, and capacity for leadership within the profession by graduates.
The Doctor of Education in Leadership, Learning, and Community engages candidates in professional activities, projects and service learning allowing candidates to develop the capacity to interpret, organize, and communicate knowledge. Projects, such as the Scholarship of Engagement/Service Learning, along with the dissertation proposal defense, the dissertation, and the dissertation defense, allows candidates to develop analytical and professional skills needed in order to practice in and advance within the profession. The three required research courses ensure that instruction in relevant research methodology is provided. The program also allows that the dissertation research, and the service project as defined in the Scholarship of Engagement/ Service Learning be directed toward the appropriate application of  the results as a regular part of professional practice. Initially the service learning project allows candidates to utilize formative assessment results through the development of their project, until eventually through the dissertation efforts candidates employ more in-depth assessments leading to much more refined results. Additionally, candidates will be highly encouraged to share their research at professional conferences and, with area school districts, to appropriately apply the results of their research to enable them to see this application as a regular part of professional practice.  
4.27 Programs encompassing both research activities and professional practice define their relative emphases in program objectives that are reflected in curricular, scholarly, and program requirements. 
Each concentration is based upon a set of outcomes that are reflected in curricular, scholarly and program requirements.  The outcomes for each concentration are spread throughout the concentration and are evidenced in class projects and assignments.
As referenced earlier, the doctoral program principles are:

1. Distinctive orientation to community service creates a bridge between higher education and schools and communities;

2. Student investment in learning designed to increase professional knowledge and comprehension of the field of education in diverse local, national, and global communities;  

3. Scholarly, academic research that is conducted in theoretical and applied fields;

4. Areas of concentration designed to prepare doctoral candidates for both professional and academic positions in education, PreK-12 administration and teaching, and the higher education professorate ; 

5. Strong faculty advisement and a partnership of teaching and learning in an accessible and equitable environment;

6. Graduates prepared to engage critical issues in education and society and to create responsive, flexible institutional structures that facilitate student learning and school improvement;

7. Engagement, creation, and acquisition of insights and expertise that challenge how we see and live in the world; and
8. Development of knowledge in public and community settings that promotes civic good and responsibility.
The outcomes of the core and concentrations follow: 
Core Courses: (concentration courses are highlighted in gray)
	Course Numbers 
	Course Name

	EDDC 701
	Doctoral Seminar in Education

	EDDC 702
	Educational and Developmental Psychology

	EDDC 703
	History and Philosophy of Education

	EDDC 704
	Scholarship of Engagement in Community Service

	EDDC 705
	Advanced Research Methods I and II

	EDDC 781/782
	Dissertation

	EDLE 701/READ 707
	Research III

	EDCI 601
	Developing and Maintaining Inclusive Schools

	EDCI 602
	Math, Science and Technology Curriculum Assessment

	EDCI 603
	Social Studies Curriculum: Massachusetts in a Globalized Society

	EDCI 604
	Building Achievement Levels for Diverse Learners

	EDCI 605
	Brain Research in Language and Learning

	READ 651
	Socio-Psycholinguistics and Critical Literacy

	READ 652
	Cultural Foundations of Literacy (TESOL)

	READ 654
	Principles and Programs in Professional Development

	READ 655
	Case Studies in N-12 Literacy Curriculum and Instruction

	READ 708
	Linguistics: Language Acquisition and Development

	READ 710
	Current Issues and Trends in Literacy


	OUTCOME
	COURSE(S)
	ASSESSMENT(S)
	PRINCIPLE(S)

	1. Value diversity, understand cultural concepts and their impact on education, evidence ethical behavior and foster social justice.

	EDDC 701 EDDC 702 EDDC 704 EDCI 601
EDCI 604

EDCI 603

EDCI 602
READ 651

READ 652

READ 708

EDCI 605


	Comprehensive Examination; 

EDDC 704: Scholarship of Engagement project; EDDC 701: Final paper; 
EDDC 702: Ethical Dilemma Roundtable; 
EDCI 601: Design an Inclusive Curriculum;

EDCI 604: Critical Analysis paper;

EDCI 603: Social Studies Elements in a Daily Newspaper;

EDCI 602: Scope and Sequence project;
READ 651: The Literacy Professional’s Habits of Mind; 
READ 652: Three Metaphors for Teaching and Learning; Personal Reflection;  
READ 708: Language Development History; EDCI 605: Research project.  
	1, 2, 6, 7, 8

	2. Comprehend the history of education and the evolution of education theory.

 
	EDDC 701 EDDC 702 EDDC 703

EDCI 604

EDCI 605

READ 651
	EDDC 703: Final paper;  
EDDC 702: Final project; 

EDCI 604: Final paper; 

EDCI 605: Scholarly Literature Review;
READ 651: Timeline and Narrative:  A History and Future of Literacy; Theoretical Models and Processes of Reading and Writing;

	3, 4, 6

	3. Display the ability to explain processes of education, knowledge of theories of education, both historical and current, and current best practices in education. 

	EDDC 701 EDDC 702 EDDC 704 EDLE 701/ READ 707 
EDCI 601

EDCI 604
READ 651

READ 655

READ 707

READ 708

READ 710
	Comprehensive Examination;

Primary Source Comparison; 
EDDC 702: Final project; 
EDCI 601: Summarize Weekly Article; 
EDCI 604: Final paper;
READ 651: Timeline and Narrative:  A History and Future of Literacy; Theoretical Models and Processes of Reading and Writing;  
READ 655:  Leadership Models and Strategies; READ 707:  Presentations of SPSS and NVivo; READ 708: Language Development History; Research-Based Reflective Practice Based on Classroom Experience and Sharing; Reflective Responses to Questions and Scenarios Posed in Class; Class Presentation;  
READ 710:  Research-Based Reflections on Current Issues and Trends; Analytical Application:  Program Selection


	2, 6, 7, 8

	4. Develop analytical and evaluative skills and abilities in both comprehending research studies and in the design and implementation of research studies. 

	EDDC 703 EDDC 705 EDDC 781/782 EDLE 701/  READ 707
EDCI 605

EDCI 603

READ 651

READ 707

READ 708

READ 710


	Scholarship of Engagement project; Dissertation; Comprehensive Examination;

EDDC 703: Final paper; 

EDCI 605: Scholarly Literature Review and Research Project;
EDCI 603: Reading, Writing and Research in the Social Studies Frameworks;
READ 651:  Theoretical Models and Processes of Reading and Writing; Research Readings, Summaries, and Seminars;  

READ 707:  Presentations of SPSS and NVivo;  READ 710: Research-Based Reflective Practice Based on Classroom Experience; Sociolinguistics Topic Presentation.  

      
	2, 3, 4, 5

	5. Demonstrate 21st century leadership qualities through the abilities to understand, function and advance educational programs and practices. 
	EDDC 701 EDDC 702 EDDC 704 EDDC 781/782
EDCI 601

EDCI 604

EDCI 605

EDCI 602

READ 654

READ 655

READ 710


	EDDC 704: Scholarship of Engagement project;  
EDDC 781/782: Dissertation; 
EDDC 701: Ethical Dilemma Roundtable;

EDDC 703: Final paper; 
EDDC 701: Final paper; 
EDCI 601: Designing an Inclusive Curriculum;
EDCI 604: Presentation: Detailed Plan;
EDCI 605: Application: Evidenced-based;
EDCI 602: Scope and Sequence Project;
READ 654:  Ascertaining Literacy and Professional Development Strengths and Needs in a School District; Planning and Presenting a Professional Development Workshop in a School District; Becoming a Cognitive Coach to a Small Group of Novice Teachers and/or Paraprofessionals; Professional Leadership:  The Professional Development of the CAGS Candidate;  
READ 655:  Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; 

READ 710:  Analytical Application:  Program Selection; Program Analysis and Evaluation.
	1, 2, 6, 7, 8


Curriculum and Instruction Concentration:
	Course Numbers 
	Course Name

	EDCI 601
	Developing and Maintaining Inclusive Schools

	EDCI 602
	Math, Science and Technology Curriculum Assessment

	EDCI 603
	Social Studies Curriculum: Massachusetts in a Globalized Society

	EDCI 604
	Building Achievement Levels for Diverse Learners

	EDCI 605
	Brain Research in Language and Learning

	EDCI 620
	Curriculum and Instruction in Dance

	EDCI 621
	Curriculum and Instruction in Theater

	EDCI 622
	Curriculum and Instruction in Visual Arts

	EDCI 623
	Curriculum and Instruction in Music

	EDCI 624
	Curriculum-based Assessment in Physical Education

	EDCI 625
	Curriculum-based Assessment in Health

	READ 707
	Research III for Literacy


	OUTCOME
	COURSE(S)
	ASSESSMENT(S)
	PRINCIPLE(S)

	1. Be grounded in critical principles of rigorous scholarship and exemplary practices that prepares outstanding leaders in the area of curriculum and instruction. 


	EDCI 601 
READ 707

	EDCI 601: Readings; Design an Inclusive Curriculum; 
READ 707: Presentations of SPSS as it relates to your dissertation study. 
	2, 3, 4


	2. Participate in scholarly activities which include all aspects of curriculum and instruction.


	EDCI 602 
EDCI 603 
EDCI 605 
EDCI 620 
EDCI 621 
EDCI 622 
EDCI 623 
EDCI 624 
EDCI 625

	EDCI 605: Readings; Case Study; 
EDCI 603: Text Adoption Experiences for the District Classroom; 
EDCI 602: Reading, Writing and Research in the Social Studies Frameworks; 
EDCI 620, 621, 622, 623, 624, 625: Instructional Programs presentation; Various assignments in each syllabi.
	3, 4 


	3. Demonstrate an understanding to all aspects of diversity and its role in curriculum and instruction at all levels.


	EDCI 603 
EDCI 605
	EDCI 605: Readings; Case Study; 
EDCI 603: Planning for Controversial Subjects in Social Studies and History


	2, 7



	4 .Use research and data to make effective decisions in the implementation of a culturally responsive curriculum and instruction which is designed to meet the needs of all learners. 


	EDCI 602, 
EDCI 603, 
EDCI 605
	EDCI 605: Readings; Research;

EDCI 602: Instructional Programs presentation; 
EDCI 603: Reading, Writing and Research in the Social Studies Frameworks.

	3, 6 


	5. Develop, implement and evaluate a curriculum which exemplifies 21st century content and practices. 


	EDCI 601 
EDCI 602 
EDCI 603
	EDCI 601: Readings; Design an inclusive curriculum; 
EDCI 602: Evaluation of current instructional programs; 
EDCI 603: Reading, Writing and Research in the Social Studies Frameworks.

	2, 4  


	6. Develop, implement and evaluate an effective district-level professional development system.


	EDCI 602
	EDCI 602: Readings; Professional Development Plan
	6

	7. Develop, implement and evaluate an assessment system that provides data on students’ growth and achievement.


	EDCI 602
EDCI 604
	EDCI 604: Readings; Presentation; 
EDCI 602: Evaluation of current instructional programs.
	3, 4, 6  

	8. Gain a solid understanding of all aspects of the curriculum and the knowledge of contents specific pedagogy.


	EDCI 601 
EDCI 604

	EDCI 601: Readings; Design an inclusive curriculum; 
EDCI 604: Presentation.
	2, 6

 

	9. Demonstrate effective leadership qualities and best practices in the area of curriculum and instruction.


	EDCI 601 
EDCI 604

	EDCI 601: Readings; Design an inclusive curriculum; 
EDCI 604: Presentation.
	1, 6

 

	10. Use scholarly activities, research and academic success in preparation to teach at the higher-education level.
	READ 707

EDCI 604

	READ 707: Readings; Formative and Summative assessment; 
EDCI 604: Final paper-summarization of research.
	1, 4




Educational Administration Concentration:
	Course Numbers 
	Course Name

	EDLE 701
	Advanced Research Methods III

	EDLE 702 
	Diversity and Conflict in Leadership, Learning and Community

	EDLE 677
	Systems Planning for School Leaders

	EDLE 669
	Concept and Cases in School Law

	EDLE 675
	Research Issues in School Administration

	EDLE 677
	Systems Planning for School Leaders

	EDLE 672
	Technology for Administrators

	EDLE 665
	School Finance


	OUTCOME(S)
	COURSE(S)
	ASSESSMENT(S)
	PRINCIPLE(S)

	1. Be grounded in principles of rigorous scholarship and exemplary practice that prepares outstanding leaders for educational administration.


	EDLE 701
EDLE 702

EDLE 677

EDLE 669
EDLE 675

EDLE 665
	EDLE 701: Critique of completed dissertation; 
EDLE 702: Course readings; Individual reflection paper; Best Practices paper and presentation;

EDLE 677: Course readings; Needs assessment and analysis; Strategic plan;

EDLE 669: Course readings; Web-based research of relevant data bases;

EDLE 665: Course readings; Web-based research of relevant data bases. 

	3

	2. Develop, articulate, and implement a vision of leadership that unites diverse segments of communities for common purposes.

	EDLE 702
EDLE 677
	EDLE 702: Scenario development and discussion; 
EDLE 677: Needs assessment and analysis; Strategic Plan.
	8


	3. Use data to make ethical decisions that undergird the principles of professional practice.

	EDLE 701
EDLE 669

EDLE 677
	EDLE 701: Data collection methods: (Quantitative/Qualitative Data-Survey, Interview, Observation);
EDLE 669: Continual access of relevant legal websites and monitoring of changes in legal baseline;
EDLE 677: Needs assessment and analysis.

	3, 4

	4.Demonstrate a solid knowledge base and sophisticated reasoning skills to navigate clear directions and to make informed choices and decisions that lead to systemic improvement in teaching, learning, and, community.

	EDLE 677
EDLE 665

EDLE 702
	EDLE 677:Needs assessment and data analysis;
EDLE 665: Build a complex budget for an ensuing fiscal year based on given parameters;
EDLE 702: Course readings; Individual reflection paper; Best Practices paper and presentation.

	6



	5.Demonstrate an understanding of cultural diversity and its relationship to leadership practice.


	EDLE 702

EDLE 669


	EDLE 702: Course readings, individual reflection paper, Best Practices paper and presentation

EDLE 669: Continual access of relevant legal websites and monitoring of changes in legal baseline

	1, 6, 7, 8

	6. Extend the knowledge base about leadership and related educational disciplines by engaging, producing, and communicating research.  

            
	EDLE 675

EDLE 701
EDLE 702
	EDLE 701: Data Collection Methods assessment; 
EDLE 702: Best Practices paper and presentation.

	3, 4, 7, 8


	7. Make positive contributions to the organizational climate of schools and communities informed by recognition of changes in the workforce, of environment of increased student and staff accountability, and of the demands of state and federal governments for increased levels of performance in all areas.

	EDLE 677

EDLE 702

EDLE 669
	EDLE 677: Needs assessment and data analysis;
EDLE 702: Individual reflection paper; Best Practices paper and presentation;
EDLE 669: Continual access of relevant legal websites and monitoring of changes in legal baseline.
	6, 7

	8. Gain the scholarly, academic, and leadership foundation necessary to teach and lead at the higher education level.

	EDLE 701 
EDLE 675
	EDLE 701: Critique of completed dissertation assessment; 
EDLE 675: Research Project paper.
	3, 4


Language and Literacy Education Concentration:
	Course Numbers 
	Course Names

	READ 651
	Socio-Psycholinguistics and Critical Literacy

	READ 654
	Principles and Programs in Professional Development

	READ 655
	Case Studies in N-12 Literacy Curriculum and Instruction

	READ 708
	Linguistics: Language Acquisition and Development

	EDCI 605
	Brain Research in Language and Learning

	READ 710
	Current Issues and Trends in Literacy

	READ 707
	Research III for Literacy

	READ 652
	Cultural Foundations of Literacy (TESOL)


	OUTCOME(S)
	COURSE(S)
	ASSESSMENT(S)
	PRINCIPLE(S)

	1.Be grounded in critical principles of rigorous graduate education that will guide literacy leadership, research, and scholarship in various educational settings
	READ 651 READ 654 READ 655 
EDCI 605 
READ 708 READ 710

	READ 651: A History and Future of Literacy:  Timeline and Narrative; Research Readings, Summaries, and Seminars; Theoretical Models and Processes of Reading and Writing; 
READ 654: Action Research in Effective Practice; 
READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; Leadership Models and Strategies; A Vision for Literacy Leadership; 
EDCI 605: Articles Review; Research Project:  Literature Review, Field Application, and Case Presentation; Class Presentation; 
READ 708: Research-Based Reflective Practice Based on Classroom Experience and Sharing; Reflective Journal Based on Reading of a Trade Book; Reflective Responses to Questions and Scenarios Posed in Class; Class Presentation; READ 710: Research-Based Reflections on Current Issues and Trends; Defining Literacy.

	2, 5 

	2. Provide instruction to literacy candidates at the graduate and undergraduate levels
	READ 651 READ 654 READ 655 READ 708 
	READ 651: Theoretical Models and Processes of Reading and Writing; 
READ 654: Planning and Presenting a Professional  Development Workshop; Becoming a Cognitive Coach to a Small Group of Novice Teachers and/or Paraprofessionals; 
READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; A Vision for Literacy Leadership; 
READ 708: Metalinguistic Classroom Activity Based on the Reading of a School-Age Book; Class Presentation

	1, 2, 4, 7


	3.Participate in scholarly activities including creative works and research studies
	READ 651 READ 654 READ 655 
EDCI 605 
READ 707 
READ 708 READ 710

	READ 651: A History and Future of Literacy:  Timeline and Narrative; Research Readings, Summaries, and Seminars; Theoretical Models and Processes of Reading and Writing; 
READ 654: Professional Leadership:  The Professional Development of the Doctoral Candidate; Action Research in Effective Practice; 
READ 655: A Vision for Literacy Leadership; 
EDCI 605: Research Project:  Literature Review, Field Application, and Case Presentation; Class Presentation; 
READ 707: SPSS:  Formative Assessments, Summative Evaluation, Presentation of SPSS as it Relates to Candidate’s Dissertation Study; NVivo:  Formative Assessments, Summative Evaluation, Presentation of NVivo as it Relates to Candidate’s Dissertation Study; 
READ 708: Research-Based Reflective Practice Based on Classroom Experience and Sharing; Reflective Journal Based on Reading of a Trade Book; Reflective Responses to Questions and Scenarios Posed in Class; Class Presentation; READ 710: Research-Based Reflections on Current Issues and Trends; Defining Literacy


	2, 3, 5, 6, 7

 

	4.Recognize and support reading professionals as they plan, implement, and evaluate effective reading instruction
	READ 652 READ 655 
EDCI 605

READ 708 READ 710 

	READ 652: Three Metaphors for Teaching and Learning; Implications for Teaching and Learning; 
READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; Leadership Models and Strategies; A Vision for Literacy Leadership; 
EDCI 605: Articles Review; 
READ 708: Research-Based Reflective Practice Based on Classroom Experience; Metalinguistic Classroom Activity Based on Reading of a School-Age Book; 
READ 710: Analytical Application:  Program Selection; Program Analysis and Evaluation

	1, 2, 4, 6, 8

 

	5.Forge university-school partnerships with other educational agencies to promote the advancement of literacy
	READ 655 
READ 708 READ 710
	READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; A Vision for Literacy Leadership; 
READ 708: Research-Based Reflective Practice Based on Classroom Experience; Metalinguistic Classroom Activity Based on Reading of a School-Age Book; 
READ 710: Analytical Application:  Program Selection; Program Analysis and Evaluation

	1, 2, 4, 6, 8 


	6.Demonstrate the knowledge, skills, and dispositions of the literacy professional
	READ 652 
READ 654 READ 655 
EDCI 605 
READ 708 READ 710

	READ 652: Construct a Personal Statement of Critical Literacy; Personal Reflection on Dispositions; Reader, Learner, and Protagonist; 
READ 654: Professional Leadership:  The Professional Development of the Doctoral Candidate; 
READ 655: A Vision for Literacy Leadership; The Literacy Professional’s Habits of Minds; 
EDCI 605: Articles Review; Research Project:  Literature Review, Field Application, and Case Presentation; Class Presentation; 
READ 708: Reflective Journal Based on Reading of a Trade Book; Reflective Responses to Questions and Scenarios Posed in Class; Class Presentation;
READ 710:  Research-Based Reflections on Current Issues and Trends; Defining Literacy; Program Analysis and Evaluation 


	2, 6, 7, 8,     

	7.Provide professional development opportunities at the local, state, national, and international levels
	READ 654 READ 655 READ 708

	READ 654: Planning and Presenting a Professional Development Workshop; Becoming a Cognitive Coach to a Small Group of Novice Teachers and/or Paraprofessionals; 
READ 655: A Vision for Literacy Leadership; 
READ 708: Research-Based Reflective Practice Based on Classroom Experience
	1, 4, 6, 8


	8.Guide other educators and stakeholders in planning programs to meet the needs of diverse populations of learners
	READ 654 READ 655 READ 708 READ 710

	READ 654: Ascertaining Literacy and Professional Development Strengths and Needs in a School District; 
READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; Leadership Models and Strategies; A Vision for Literacy Leadership; 
READ 708: Language Development History; Research-Based Reflective Practice Based on Classroom Experience; 
READ 710: Analytical Application:  Program Selection; Program Analysis and Evaluation


	1, 2, 4, 6, 8 


	9.Design, implement, and evaluate literacy programs for diverse learners
	READ 654 READ 655 READ 710

	READ 654: Ascertaining Literacy and Professional Development Strengths and Needs in a School District; 
READ 655: Case Study of K-12 Literacy Curriculum and Instruction:  Flowchart, Narrative, Visual Data, and Supporting Documents; Leadership Models and Strategies; A Vision for Literacy Leadership; 
READ710: Analytical Application:  Program Selection; Program Analysis and Evaluation
	1, 2, 4, 6, 8



4.28 Students who successfully complete a graduate program demonstrate that they have acquired the knowledge and developed the skills that are identified as the program's objectives. 
GRADUATE STUDENT LEARNING OUTCOMES
All graduate-level new course proposals that move through the Graduate Education Council (GEC) are required to have measurable student learning outcomes, and all new graduate programs must demonstrate clear program outcomes. All graduate courses must have major research components and graduate degree programs must have required research projects or theses that serve assessment purposes as well as strengthen student learning, knowledge and develop the skills that are identified as the program's objectives. 

Candidates will demonstrate that they have acquired the knowledge and developed the skills that are identified as the program's objectives though coursework assessments, the scholarship of engagement in community service project, comprehensive exam, and the research-based dissertation.  
In addition please evaluate and comment on each of the following review questions for graduate level programs.  
1. In what ways is the proposed program consistent with the academic mission of the campus?

The mission of Bridgewater State College is to provide students with the finest possible educational experience and boundless opportunities to achieve – all at an affordable price.  The doctoral program has been designed as a rigorous, research-based learning experience.  Bridgewater’s departments of education have been accredited by the National Council of Accreditation of Teacher Education (NCATE) for over 50 years. All undergraduate and graduate programs are designed to meet the high standards of both NEASC and NCATE. The design, expectations and strict adherence to standards during the development of the Doctor of Education in Leadership, Learning, and Community ensures that the program will provide candidates with the finest possible educational experience and boundless opportunities to achieve.  

In addition, the mission of The School of Education and Allied Studies (SEAS) is to prepare professionals to function effectively within a society influenced by diversity and accelerated change.  The BSC doctoral program addresses this mission directly by providing opportunities through scholarly endeavor in order to address the need for leaders who can function effectively and lead others to the same end. The curriculum is designed to focus the candidates’ knowledge and skill development on goals that will lead to their ability to work in a diverse community and be committed to the removal of barriers to learning for all students.  The program core requires candidates to participate in a service learning activity that will assure that each one understands and addresses critical community needs.  

2. How does the proposed program address an area of significant public need in Massachusetts and nationally?  Has the College or University presented sufficient documentation (e.g. State and federal employment outlooks, regional outlooks, etc.) to support the program’s need?

The Doctor of Education in Leadership, Learning, and Community addresses an area of significant public need in Massachusetts and nationally.  First, it is documented through state demographic information that Southeastern Massachusetts, in which Bridgewater State College is centrally located, has the least number of people with doctoral degrees in the state. Our Masters and CAGS graduates who are motivated enough to achieve a doctorate go as far as the University of Massachusetts at Lowell and the University of Massachusetts at Amherst, 70 miles to 120 miles respectively in distance from Bridgewater.  Some graduates choose to attend institutions of higher education in Boston. Although this may cause problems with their economic circumstances, the travel distance is half that of attending the University of Massachusetts at Lowell or the University of Massachusetts at Amherst.  
Our graduates will be prepared to accept a number of positions depending on their area of concentration.   As mentioned previously, a needs assessment distributed by the Graduate School of Education at Bridgewater State College evidenced a regional need, and therefore state need, for the doctoral program in Leadership, Learning and Community. Three hundred forty three respondents gave vital information as the Doctoral Program Planning Committee began the design of the program.  The location of Bridgewater to the respondents was extremely important as 70% stated that Bridgewater’s geographical proximity was important, and 25% selected “somewhat important.”

3. How does the overall program design accomplish the program’s goals and purposes?  Specifically, are the content and sequencing of the curriculum appropriate?  Does the curriculum achieve appropriate balance among the component disciplines?  Are there major omissions?  If so, what are they? 

The program’s goals and purposes were central to all decisions made throughout the two years and over 1,000 person hours spent in designing the Doctor of Education in Leadership, Learning, and Community.   One of the most central decisions in designing the program was to include three concentrations in order to keep content appropriate and achieve appropriate balance among the component disciplines within the curriculum. By design, the doctoral program has three research courses, the last one built to focus on the content area research in order to aid candidates as they narrow the topic of their research. The concentrations in Curriculum and Instruction, Educational Administration and Literacy and Language Education guarantee that candidates will receive ample content in the area in which they choose to focus.  Additionally, the number of credits needed in each concentration allows candidates to explore both focused and broad topics within the concentration area.  

The sequencing of the curriculum has been designed to intertwine the core courses with the content area. In addition, the Scholarship of Engagement in Community Service was purposely sequenced in the beginning of the program as this experience may lead candidates to dissertation projects and research of interest to each individual. The first six credits (of nine) in the research area are built to interlace quantitative and qualitative research methods. 
If there is a major omission in the program, this omission was done with deliberate intent to make our candidates stronger and to foster BSC’s mission to provide students with the finest possible educational experience and boundless opportunities to achieve. Although the needs assessment survey evidenced the need for further learning in the area of Special Education, it was with intentional purpose that the Doctoral Program Planning Committee chose to place Special Education content within the Curriculum and Instruction concentration. After a thorough discussion on the academic mission of the Doctor of Education in Leadership, Learning, and Community, our experts in the field of Special Education believe that further education in the Special Education field should include more intense study of curricula areas. Furthermore, our experts in the area of Curriculum and Instruction deem that candidates in Curriculum and Instruction should have more content in the area of Special Education and diverse learners.  Therefore, it is with conscious intent that the Curriculum and Instruction concentration houses Special Education content.
4. How are the degree requirements of sufficient rigor to produce graduates who are competitive in the field?  Evaluate how the curricula require scholarly and professional activities to advance the student substantially beyond the educational accomplishments of a baccalaureate degree program.

The Doctor of Education in Leadership, Learning, and Community is meant to prepare our candidates with high-level preparation for practice and leadership in the field of education.  To those means, the program ensures that candidates understand the critical roles of curricular and pedagogical work in their field. The degree requirements of 54 credit hours, the scholarship of engagement/service learning project, the comprehensive exam and the dissertation combine to create a rigorous program designed to produce graduates who are competitive in their field, and advances the candidate substantially beyond the educational accomplishments of a Masters or CAGS degree.  Each course is designed to meet high standards of learning, assessments are intentionally set at the doctoral-work level and the skills and abilities of good researchers are fostered throughout the program. Candidates employ critical thinking and analysis skills and must successfully complete a rigorous set of assessments within the courses, comprehensive exams and dissertation defense.

In addition, as stated previously, the Scholarship of Engagement course will involve a minimum of 150 hours of on-site, face-to-face service, to educational communities and must be completed within the first year.  This course is designed to engage our candidates in a purposeful learning experience in which they will identify a need within the educational community and will work voluntarily within this area.  This service learning experience is intended to lay the groundwork for candidate experimentation into areas of interest for dissertation study. 
5. What experience and expertise does the department possess to undertake the proposed program?  Will the program have a significant proportion of faculty who hold an earned doctorate (Ph.D.) in the field or in a closely related discipline?  Will there be a sufficient number of full-time faculty in the program to assure the accomplishment of classroom and out-of-classroom responsibilities essential for the fulfillment of program mission and purposes?  

The vita provided by Bridgewater State College’s faculty evidence a preponderance of expertise in the concentration areas for the Doctorate of Leadership, Learning and Community.  Faculty members are strong in publications, showcase and present research, and hold a number of leadership positions in local, state, and national professional organizations.  Bridgewater State College’s School of Education and Allied Studies (SEAS) is the largest School of Education in the region, including Elementary and Early Childhood Education, Special Education, which includes Communication Disorders, Secondary Education, Physical Education and Health and Counseling. There is no doubt that a sufficient number of full-time faculty will be in the program and three additional experienced full professors will be hired (positions described in Appendices 2, 3, 4).  With the exception of one faculty member, all full-time faculty in SEAS have a doctorate or the terminal degree in the area of expertise.  Faculty members without a terminal degree will not be eligible to teach doctoral-level courses. 

The College has taken into consideration the number of courses to be taught, program advising and dissertation responsibilities when considering faculty load that will allow the fulfillment of the program’s mission and purposes. Crucial to the program design and the utilization of a cohort model, was the time needed for faculty to interact with candidates and be vital in the academic community. The use of Graduate Assistants will not only enable faculty to work toward the mission, but also, through close working relationships, aid in the growth of the academic community and retention of candidates.
6. How will graduates demonstrate that they have acquired the knowledge and developed the skills that are identified as the program’s objectives? Evaluate the process the College has established to assess the effectiveness of the program in achieving its goals and objectives.
Graduates will demonstrate that they have acquired the knowledge and developed the skills that are identified as the program’s outcomes by successfully completing a number of assessments put in place during the development of the program. First, all candidates must successfully complete all courses, including three research courses.  Second, core courses and concentration courses contain specific assessments that have been matched to the outcomes of the core courses and the program content courses (see page 46). In order for candidates to be successful in the course, they will need to successfully complete the assessments that are aligned to the doctoral programs outcomes. In addition, the program has three other areas crucial to assuring program candidates have acquired the knowledge and skills designated in the program outcomes. First, the Scholarship of Engagement in Community Service is important to candidate’s growth, and includes an outside evaluator to aid in assessing the success of the project.  Second, each concentration includes a comprehensive exam, which will be based on program core and concentration outcomes.  Finally, in the area of the dissertation, proposal guidelines and dissertation guidelines evidence the rigor expected in this area, and have alignment with program goals.  Furthermore, it is the intention of SEAS that this program meets the high standards of NCATE. 

The College has included in the process to assess the effectiveness of the program of the achievement of goals and objectives a five-year plan for reviewing both the progress of the candidates and the program (see page 25.) This plan shows continuous review of the program, measurable objectives, and indicators for successfully meeting these objectives.  Finally, surveys will be sent to graduates of the program to provide input for changes and modifications to the program. 
7. Has the institution committed the necessary and appropriate resources (including faculty, plant and equipment, and library and information resources) to ensure program quality and program improvement?   
There is no doubt that the institution has committed the necessary and appropriate resources to ensure program quality and program improvement.  First, the institution has supported over 1,000 hours in the development of the Doctor of Education in Leadership, Learning, and Community.  The budget evidences that there is strong support in this endeavor, including the hiring of three new, highly-experienced faculty members.  The plant and equipment at Bridgewater State College are in an excellent position and condition to house this program.  In addition, our Provost and Vice President of Academic Affairs, Howard London, made it his goal to meet the needs of the College mission, to channel approximately $200,000 yearly to ensure that the Maxwell Library has all resources necessary to give our students an excellent education.  Furthermore, although the Dean of the School of Education and Allied Studies has taken a lead role in forming this doctoral program, the Dean of the School of Graduate Studies, the Provost and Vice President of Academic Affairs, and the President of the College have all attended meetings to give the committee their assurance of supporting this academic pursuit.
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Appendix 1

Doctoral Program Coordinator Position Description

The Doctoral Program Coordinator is responsible for the overall leadership, direction, administration and stature of the program both internal to BSC and to external constituents.  Specific duties include:

1) All duties as assigned to Graduate Program Coordinators

2) Coordinate and oversee admissions procedures including connection with the School of Graduate Studies on marketing and promotion of the program, processing applicants and working with coordinators of the content areas of the program.

3) Provide doctoral advisement including student course planning, referral to necessary support services, and guidance for successful completion including coordination with advisors and content area coordinators.  Management and maintenance of all records pertaining to the students’ advising and progress through the program. 

4) Oversee continuing evaluation, assessment and improvement plans for the doctoral program.

5) Coordinate and facilitate doctoral program faculty meetings

6) Coordinate and facilitate Ed. D. program advisory committee

7) Serve as NCATE coordinator for the doctoral program

8) Advise the Dean of Education and Allied Studies regarding the care and feeding of the doctoral program.  

Appendix 2

Full Professor, Faculty Position in Department of Department of Secondary Education and Professional Programs

Educational Administration Concentration

The Secondary Education and Professional Programs invite applications for a tenure-track associate professor or full professor position in educational leadership to begin in summer/fall, XXXX. The position presents an outstanding opportunity to contribute to the growth of a dynamic and innovative educational leadership program which offers a doctorate in Leadership, Learning, and Community

The successful candidate will be required to: 
· Play a critical role in the department's innovative cohort-based doctoral program in Educational Administration

· Chair and/or serve on dissertation and master's level projects/theses committees

·  Assist in coordinating qualifying examinations and dissertation defenses

· Teach doctoral, CAGS and/or Master's level courses

· Advise and mentor doctoral and master's candidates

· Assist in building and sustaining collaborative partnerships with local school districts, community colleges, state and regional social agencies

· Assist in providing leadership and support to faculty, staff, and students in the pursuit of excellence in graduate education, scholarly activities, and the college/department/program mission and vision

· Demonstrate a commitment to program, campus and community-wide initiatives such as service learning

· Assist in obtaining external funding that supports and enhances diversity, scholarship and community development 

Required Minimum Qualifications:  An earned doctorate in Educational Leadership or appropriate related field; at least five years of work in PreK-12 school leadership or higher education administration; experience directing doctoral dissertations; demonstrable record of excellent classroom teaching and commitment to student progress in graduate education; demonstrated commitment or experience to service learning, field research and training, or equivalent academic programs complementary to curricular learning; extensive grant experience;  demonstrated record of successful publications and scholarly research experience.

Preferred Qualifications: Commitment to social justice including experience addressing the achievement gap and underperforming schools; experience with the use of electronic portfolio for assessments.

Appendix 3

Full Professor, Faculty Position in the Department of Special Education and Communication Disorders/Secondary Education and Professional Programs

Curriculum and Instruction Concentration

The Graduate Programs in Curriculum and Instruction, located in the Departments of Special Education and Secondary Education and Professional Programs, invites applications for a tenure-track full professor position in curriculum and instruction to begin summer/fall, XXXX.  The position presents an outstanding opportunity to contribute to the growth of dynamic and innovative educational programs and a doctoral program in Leadership, Learning, and Community.

The successful candidate will be required to:

· Play a critical role in the School’s innovative cohort-based doctoral program with a concentration in curriculum and instruction

· Chair and/or serve on doctoral dissertation committees

· Assist in coordinating qualifying examinations and dissertation/thesis defenses

· Teach doctoral,  Master’s and/or undergraduate level courses

· Advise and mentor doctoral, Master’s  or undergraduate candidates

· Assist in building and sustaining collaborative partnerships with local school districts, community colleges, and state and regional social agencies

· Assist in providing leadership and support to faculty, staff, and students in the pursuit of excellence in graduate education, scholarly activities, and the college/department/program mission and vision

· Demonstrate a commitment to program, campus, and community-wide initiatives such as service learning

· Assist in obtaining external funding that supports and enhances diversity, scholarship, and community development

Required Minimum Qualifications:  An earned doctorate in Special Education, Teacher Education, Educational Leadership, or Curriculum and Instruction or an appropriate related field; at least five years of work in a school-based setting (PK-12 or higher education); experience directing doctoral dissertations and advising doctoral students; demonstrable record of excellent classroom teaching and commitment to student progress in graduate and undergraduate  education; demonstrated commitment or experience to service learning, field research and training, or equivalent academic programs complementary to curriculum and instruction; extensive grant experience; demonstrated record of successful publications and scholarly experience.

Preferred Qualifications:  Active participation in AERA or a similar educational research organization; leadership in state, regional, and national professional literacy organizations; commitment to social justice, including experience addressing the achievement gap and underperforming schools; experience with the use of an electronic portfolio for assessments.  

Appendix 4
Full Professor, Faculty Position in the Department of Elementary and Early Childhood Education

Language and Literacy Education Concentration

The Graduate Programs in Reading, located in the Department of Elementary and Early Childhood Education, invites applications for a tenure-track full professor position in literacy to begin summer/fall, XXXX.  The position presents an outstanding opportunity to contribute to the growth of dynamic and innovative graduate reading programs, which offers a doctorate in Leadership, Learning, and Community.

The successful candidate will be required to:

· Play a critical role in the department’s innovative cohort-based doctoral program in Language and Literacy

· Chair and/or serve on doctoral dissertation and CAGS thesis committees

· Assist in coordinating qualifying examinations and dissertation/thesis defenses

· Teach doctoral, CAGS, and/or Master’s level courses

· Advise and mentor doctoral, CAGS, and Master’s candidates

· Assist in building and sustaining collaborative partnerships with local school districts, community colleges, and state and regional social agencies

· Assist in providing leadership and support to faculty, staff, and students in the pursuit of excellence in graduate education, scholarly activities, and the college/department/program mission and vision

· Demonstrate a commitment to program, campus, and community-wide initiatives such as service learning

· Assist in obtaining external funding that supports and enhances diversity, scholarship, and community development

Required Minimum Qualifications:  An earned doctorate in Language and Literacy or an appropriate related field; at least five years of work in Pk-12 school literacy leadership or in a higher education literacy faculty position; experience directing doctoral dissertations; demonstrable record of excellent classroom teaching and commitment to student progress in graduate education; demonstrated commitment or experience to service learning, field research and training, or equivalent academic programs complementary to literacy teaching and learning; extensive grant experience; demonstrated record of successful publications and scholarly experience.

Preferred Qualifications:  Active participation in AERA or a similar educational research organization; leadership in state, regional, and national professional literacy organizations; commitment to social justice, including experience addressing the achievement gap and underperforming schools; experience with the use of an electronic portfolio for assessments.  

Appendix 5
General Guidelines for Dissertation Completion

Beginning as early as possible in their course of study, students will be assigned a dissertation chair based on program guidelines. Together the student and chair direct the topic of study and select the rest of the Dissertation Committee. Once the title and broad outline for the study is selected and approved by the chair the dissertation proposal is written and submitted to the Graduate School for review, revisions and approval.  The student works in consultation with the chair and at the direction of the chair with committee members to complete the proposal (following the format outlined in the Dissertation Proposal Guidelines). Where IRB (Internal Review Board) approval is required it must be obtained before data collection begins.

At the point when the final manuscript of the dissertation is completed, each committee member (plus one for the Graduate Office) should have a copy of the dissertation two weeks before the defense date.  Signature pages (a minimum of eight) must be ready the day of the defense and must all be signed in black ink following a successful defense. Follow the format at the end of the Guidelines. 

After the defense, the student will comply with the Graduate Office Guidelines and Deadline to turn in the completely corrected dissertation as follows:

· THREE hard bound copies with signed Approval Page and Title Page  

· THREE CD ROM copies on pdf
· Distribution of the three bound copies is as follows: Library, Graduate Dean, and Student
· Distribution of the three CD ROMs is as follows: School of Education Dean, Library, Advisors

FINAL DISSERTATION CONTENTS AND FORMAT
The outline for the final dissertation follows. Not all of the sections outlined here may be appropriate for all dissertations. Consult with your chair if you have questions about whether or not to include a particular section in your work. Final dissertations are written in past tense. 

FRONT MATTER


Copyright Page


Title Page


Approval Page


Abstract (not to exceed 350 words)

Acknowledgments


Dedication (Optional)

Table of Contents


List of Tables


List of Figures

CHAPTER ONE

INTRODUCTION
Introduction (introducing the topic of study)

Statement of the Problem (basic difficulty - area of concern, felt need and goal to be achieved)

Purpose of the Study (goal oriented-emphasizing practical outcomes that “may” occur)

Research Questions (to be answered or investigated)

Research Hypotheses 
Significance of the Study (relevance need—may overlap with the statement of problem) 

Assumptions (theoretical underpinnings and principles)

Limitations and Delimitations of the Study (limitations: factors that may affect the study but are not under your control, i.e. response rate, confounding variables, lack of generalizability. Delimitations: factors that are under your control, i.e. narrowing the focus, and the stated confines of the study.)

Definition of Terms (largely conceptual here-with citations; operational definitions may

follow in Methodology Chapter) 
Summary of the Study 

CHAPTER TWO

REVIEW OF THE LITERATURE
Introduction (organization of the chapter – overview)

Historical Background/Overview (overview of the theory and research literature) 

The theory/research specific to the topic (sections/subsections should match questions)

Review of Literature (what is known and unknown about the topic)

CHAPTER THREE

METHODOLOGY
Introduction (organization of the chapter – overview)

Research Questions (restated here)

Hypotheses (if needed) 

Research Methodology (quantitative, qualitative, or mixed) 

Research Design (e.g., correlational, comparative, descriptive, etc.—Explain your variables of analysis here)

Population and Sample (Define very specifically)

Instrumentation (tests, measures, observations, scales, and questionnaires)

Procedures (field, classroom or laboratory e.g., instructions to subjects or distribution of materials; data collection and recording—everything before analysis) 

Data Analysis (statistical analysis or qualitative analysis explained in detail)

Validity and Reliability (here or as a subheading under Instrumentation)
Summary of Methodology

CHAPTER FOUR

RESULTS OR FINDINGS
Introduction

Data Presentation

· Describe any data preparation or recoding necessary

· Give descriptive statistics first (percentages, frequencies; describe participants)

· Research Questions/Hypotheses (Quantitative/Qualitative, one at a time)

· Findings are presented in tables or charts accompanied by a narrative description

Results Summary (review of study findings)

CHAPTER FIVE

DISCUSSION AND CONCLUSIONS
Analysis and Interpretation of the Data 

· Thorough discussion of the results and whether the research questions were answered

· Tie together findings in relation to theory, review of literature, or rationale

Conclusions (draw inferences, stake out territory, and establish what is most critical and valuable in the research and study)

Contributions to the Literature (and implications)

Further Limitations

Recommendations (practical suggestions for implementation of findings and further research that should be undertaken and conducted)

Summary (of the entire research study)

REFERENCES

 
(Must be in APA format)


APPENDICES

 
(Each Appendix has own title page; IRB in one appendix)


VITAE
detailed contents of each section for the final dissertation
(Follow the current edition of the APA guidelines.)

COPYRIGHT PAGE
All dissertations must be copyrighted, and the copyright page precedes all other pages of the dissertation. The copyright notice should be presented in the center of the page as follows:

Copyright by

YOUR FULL NAME IN ALL CAPS

May 2010 (date of graduation—no comma)

All Rights Reserved

Arrangements for copyright privileges are made through the School of Graduate Studies when the student completes the appropriate section of the Agreement Form which may be obtained from the School of Graduate Studies. The copyright fee, which is included in the diploma fee, covers the U.S. copyright fees. 
TITLE PAGE
This page should include the exact title of the study, the date (month and year) of graduation, the student’s name, and the name of the doctoral program. (See further in this appendix for an example of a title page.)
APPROVAL PAGE
This is page should include the title, the committee members, and the month and year of graduation. (See further in this appendix for an example of an approval page.)
ABSTRACT
The abstract should not exceed 350 words. The abstract is written in past tense. It should contain the problem statement, method(s) employed, results/findings, conclusions, and recommendations. (See further in this appendix for an example of an abstract.)
ACKNOWLEDGEMENT AND/OR DEDICATION PAGES
The dissertation may include a section that expresses appreciation for assistance to the dissertation chair and dissertation committee members. Many students also include statements thanking other faculty members, staff members, colleagues, family, and friends. Acknowledgments should not exceed one page in length.

TABLE OF CONTENTS
The Table of Contents must have entries for the abstract, list of tables, list of figures, chapters with their numbers and titles, main headings and subheadings, appendices, reference list, and vitae. The Table of Contents should match the headings and subheadings of the dissertation chapters exactly.  

LIST OF TABLES AND/OR LIST OF FIGURES
These are included when necessary and the formatting should be similar to that of the Table of Contents.

CHAPTER ONE
The reasons for undertaking the dissertation effort are explained in chapter one. A clear and concise statement of the problems to be investigated or goal to be achieved based on an identification of need is presented. The problem is defined in specific terms. Research questions, and if needed hypotheses, are indicated. The student demonstrates that the problem is relevant, and lends itself to a given timeframe. 
CHAPTER TWO
This chapter begins with an introduction that explains the purpose of the literature review and concludes with a summary. The literature review should be carefully organized by subject headings, and the heading should mirror the research questions. The literature review establishes a context for the investigation. Various sources are used to identify important previous work. Significant findings and major conclusions from cited sources are evaluated and interpreted in terms of their impact on the present work. 


CHAPTER THREE
This chapter delineates, in detail, the ways in which the investigation was conducted. Each step in implementing the inquiry is indicated, as well how it was done and the changes or modifications that had to be made from the proposed methodology, design and schedule. The discussion should be sufficiently detailed to permit replication. Strategies to ensure validity and reliability are explained. Reasons why the method selected should yield answers to the stated problem are delineated. Be clear and thorough in the explanation of the chosen research method. The method, statistical techniques, purpose of the study, research questions, hypotheses (if needed), and title of the dissertation must all align.

CHAPTER FOUR
This chapter includes an objective presentation of the results or outcomes of the investigation. The data collected are organized and presented to reveal their meaning. Their treatment is described clearly, concisely, and systematically. The text is supplemented with tables, figures, and charts accompanied by a narrative. A more complete reporting of data (large tables, description of all variables) can be given in an appendix. 

The data analysis findings should be presented in order of the questions/hypotheses. It may be appropriate to list the research question along with the data analysis. Factual information should be kept separate from interpretation, inference, and evaluation, which come later in Chapter Five. It is essential to bring references from Chapter Two in to support your findings and help validate your research. Results are derived logically and coherently from the analysis                                                                 
CHAPTER FIVE

This chapter includes a discussion of the results or findings, conclusions, implications, further limitations, and recommendations. Finally, it ends with a summary of the entire research study.
First, the researcher interprets, examines, and evaluates the results of the investigation presented in the previous chapter and draws inferences from them. Second, the researcher clearly states the conclusions based on the analysis and the results. A statement is made as to whether the data supported or rejected any previous questions or hypotheses. Alternative explanations for the findings are discussed, as appropriate. Third, the researcher makes implications regarding the impact of the work on the field of study and its contributions to the knowledge base and professional practice. It also discusses implications for future research. Fourth, the researcher describes the limitations of the study. Limitations may include facts assumed to be true but not actually verified, potential weaknesses of the study, boundaries of the study, researcher bias, and how the research design controls for that bias. Fifth, the researcher presents recommendations for change in academic practice, professional practice, or organizational procedures, practices, and behaviors when appropriate. The researcher presents recommendations for further research, different methodologies, and/or theoretical concepts. Finally, the researcher summarizes the entire study written so that it could serve as a stand-alone document. 

REFERENCES
Every source referenced in the document must be listed in compliance with current APA guidelines.

APPENDICES
The purpose of appendices is to provide documentation to support the authenticity and replicability of the study. Appendices are also used to present material that supplements the text. Items may include relevant correspondence from individuals involved in the study, questionnaires, evaluation instruments, original data, and other significant data collection forms. 

VITAE
The vitae should include the researcher’s educational and work history. 
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Appendix 6
Dissertation Proposal Guidelines

The dissertation proposal is a critical step in the process of attaining the doctoral degree. The following information outlines considerations that will guide students in preparing their proposals.

First, for information about technical details (e.g. deadlines, format, number of copies), the proposal and other Ed.D. dissertation requirements, student candidates should consult publications available in the School of Graduate Studies, specifically the Graduate Student Manual: Policies and Procedures for Graduate Students and the booklet Guidelines for Graduation and Theses and Dissertation Preparation. The basic guide for dissertation and all written work is the Publication Manual of the American Psychological Association, 5th or the latest Edition (APA) at time of proposal submission. This may be complemented by Turabian's A Manual for Writers, 6th Edition. It may not be appropriate to add additional manual, the chair of the student’s committee may have a preference for additional writing resources based on student need. Proposals shall not exceed 12 pages.
An Outline for Writing the Dissertation Proposal

I. Cover page
A. Title of dissertation

B. Student's name and special field (e.g. Educational Leadership, Elementary Education)

C. Names of committee members:

· Committee Chair: Professor

· Committee Members: Professor-Typically the dissertation committee is only set up after the proposal has been approved
II. Abstract

The abstract should be one page, no more than 150 words, with the introduction, literature review, and methodology chapters. A reference section is also required. The abstract alone should enable the reader to ascertain the general plan of investigation contained in the proposal. It is often advisable to write the abstract after the rest of the proposal has been completed.
III. Background of the Problem to Be Investigated (Introduction)

The first section of the body of the proposal should relate the proposed study to the literature and to the development of commentary and critique focused on the topic at hand. This statement will rarely be more than 600 words. Discussion will likely include prior studies in the same area, field situations to which the study may relate, and the conceptual framework out of which the study arises. The major purpose of this section is to make clear why the proposed study is of value in the respective field of educational theory and practice. This means attention to the contribution to present knowledge that the proposed study will make.
IV. Problem to Be Investigated (Literature Review)

This section should explicitly discuss similar research in the area. How do they compare or relate to current topic of study? You will outline the statement of the major problem that will be undertaken in the research and investigated in the dissertation. This involves identifying sub-problems, outlining the research questions to be addressed and hypotheses that will be tested by the study, and defining crucial terms or concepts connected with the problem. 
V. Design of the Study

This section should explain precisely how the study will be conducted.  The questions to be answered and hypotheses must be defined in operational terms. While it is understood that in many cases aspects of the design and methods of a study be developed and may be changed from the plan as the study proceeds, this statement must be as precise and definite as possible. Three aspects of the study must be included: sample/participants, sources of data, data collection procedures, and data analysis and presentation procedures.

A. SOURCES OF DATA

The discussion should state explicitly the population (e.g., location(s), students, classrooms, school districts, and leaders) that will be studied. The exact procedures for sampling this population, any sampling assumptions made and any characteristics of the selected groups that might limit the study and its applications should be clearly stated. The proposal should discuss what generalizations are possible from a sample of the type used.  The approximate number of cases or sample size to be studied should be indicated.  

B. PROCEDURES FOR COLLECTING DATA: EVIDENCE TO BE OBTAINED

The proposal must describe in detail the procedures to be used to obtain data. The discussion should include precautions that will be taken to ensure validity and reliability, along with limitations to the study. If a prerequisite to the study requires the establishment of the reliability or validity of certain procedures or materials, the writer should identify how this will be accomplished and evaluated.  For quantitative studies, the instrumentation should be clearly described, including examples of the questions that will be used.  For qualitative studies, the interview protocol and other data gathering methods must be presented-additional requirements as required by dissertation chair.

C. TREATMENT AND PRESENTATION OF DATA

This section should outline the researcher’s intentions and path in order to proceed from and connect data to conclusions. Any notable assumptions about the conduct of the study should be made clear, e.g. those about education, human nature, or the data used that have potential impact on interpretation and acceptance of the findings of the study.

VI. Significance of the Study/Need of the Study (In most cases, this belongs in chapter one of the proposal)
In one paragraph of about 100 words, the writer should indicate the importance of the investigation to the appropriate field(s) of education and educational theory and practice. This is an extension of the statement of the problem stipulated in Section III of this proposal outline. The statement should answer the question: After completing this investigation, how may we be able to advance educational practice, research methodology, or theory? 

The second paragraph of this section should provide sufficient information to convince the reviewers that there is a need for this study. That is, after having explicitly stated the research problem and made a convincing argument about its significance, grounded in the related literature the critical additional convincing argument must be made that the problem has yet to be satisfactorily resolved in previous research.
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Doctor of Education in Leadership, Learning, and Community										











													





The School of Education and Allied Studies proposes to add the new graduate program, Doctor of Education in Leadership, Learning, and Community.  As an institution that is clear in its values to accessibility, regional impact and social justice, Bridgewater State College is a natural home for a program that prepares leaders. In addition, as the largest producer of educators for the Commonwealth, BSC has a cadre of faculty, staff and alumni who bring knowledge, breadth and depth to the program.  





The mission of The School of Education and Allied Studies is to prepare professionals to function effectively within a society influenced by diversity and accelerated change.  The Doctor of Education in Leadership, Learning, and Community program directly addresses this mission by providing opportunities through scholarly endeavor addressing the need for leaders who can function effectively and lead others to the same end. The curriculum is designed to focus the candidates’ knowledge and skill development on goals that will lead to their ability to work in a diverse community and be committed to the removal of barriers to learning for all students.  In addition, the doctoral program core requires candidates to participate in a service learning activity that will assure that each candidate understands and addresses critical community needs.  


 





In February, 2009, Educational Leadership cited cultivating leadership talent for managerial roles as a “desperate” need.  During the doctoral program development process, BSC undertook a needs survey to evaluate the demand for a doctoral program in our region. The survey was distributed to local educators and was followed up with interviews of key stakeholders. The survey had 343 responses. In general, the respondents were very enthusiastic about a potential doctoral program at BSC.  The reasons for their support included the reputation of BSC education programs, BSC’s geographic proximity, and cost.  





Currently, there are no regional public institutions offering a doctorate in education in Southeastern Massachusetts.  Since our region covers the largest geographic area in the state and includes over 100 school districts and educational collaboratives, the fact that educational leaders do not have an opportunity to obtain a doctorate demonstrates a true void.  Of that group, over 300 potential students are in a 45-mile radius of BSC. 





Of critical importance in the consideration of the BSC doctoral program is its commitment to social justice and student performance.  Several large school districts in the southeast region (i.e., New Bedford, Fall River) experience dramatic dropout rates and show the drastic effects of the achievement gap. The BSC doctoral program is designed to assist school leaders to hone their skills in addressing school needs, especially those with students of diverse backgrounds.  





The BSC Doctoral Program Planning Committee feels that the Doctor of Education in Leadership, Learning, and Community, as outlined in the attached document, meets the critical need and shortage of prepared educational leaders. It is planned to provide geographic access, financial feasibility and the high-quality educational program that is the BSC experience.  
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NOTE DELETED:


Undergraduate Program Curriculum Outline


This section was not needed for this program.





NOTE DELETED:


Review Questions – Undergraduate Programs


                This information is not needed for this program.
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