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Policy on Non-Discrimination and Affirmative Action
Bridgewater State University does not discriminate in admission to or access to, or treatment or employment in, any of its educational programs or activities, including scholarships, loans and athletics, on basis of race, creed, religion, color, gender, marital status, age, sexual orientation, national origin, veteran status or disability.  The University complies with executive orders 11246 and 11375 as amended; the Civil Rights Act of 1964 as amended; the Civil Rights Restoration Act of 1988; the Civil Rights Act of 1991; Title IX of the Higher Education Amendments of 1972 as amended; Sections 503 and 504 of the Rehabilitation Act of 1973; the Americans with Disabilities Act of 1990; Section 402 of the Vietnam Era Veterans Readjustment Assistance Act of 1974; and pertinent laws, regulations and executive orders; directive of the Higher Education Coordinating Council; the Boards of Trustees of the Massachusetts State Colleges and the Commonwealth of Massachusetts, and other applicable local, state and federal statutes.

Anyone believing that he or she has experienced adverse treatment may register a complaint with the Office of Affirmative Action, Boyden Hall 226 (508) 531-1241; the vice president for student affairs, Boyden Hall 106 (508) 531-1276, TTY (508) 531-1384; or write to the Office for Civil Rights, Washington, D.C.

For specific information regarding University policies related to racial harassment, sexual harassment or disabilities discrimination, please contact the Office of Affirmative Action and Minority Affairs and Equal Opportunity, the Office of Student Affairs or refer to the Bridgewater State University Handbook.
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PURPOSE OF HANDBOOK


This handbook has been prepared for YOU and other students who are enrolled in professional education programs leading to initial teaching licensure.  The purpose of the handbook is to provide you with information regarding our conceptual framework and knowledge base, which provides the foundation for Bridgewater State University’s educator preparation programs, as well as the processes, forms, deadlines and other helpful information specific to these professional programs.


You should read the different sections and carefully note the established processes that must be followed as you progress through the various professional components of your academic program.


This handbook should be used in conjunction with the University Catalogue and other pertinent materials distributed by Academic Affairs, the College of Education & Allied Studies, and your major program.
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WELCOME TO YOUR PROFESSIONAL EDUCATION PROGRAM


AT BRIDGEWATER STATE UNIVERSITY

You have chosen to enter a professional field that is rapidly changing, challenging and rewarding.  Our highly qualified faculty and staff are here to assist in preparing you for successful entry into your chosen career.  We have developed the "Growth of the Professional Educator" model as our conceptual framework.  By structuring your educational experiences around its principles, we can assure that our graduates are prepared to advance PreK-12 student learning, demonstrate effective practice and collaborate with the educational community so that all students are served.  Our programs are designed so that you connect your experiences in core curriculum courses and your chosen liberal arts or sciences major with your education major or minor.


Early in and throughout your professional program, you will experience preK-12 classrooms in the context of various schools throughout southeastern Massachusetts.  Through our professional development school initiative, we have established professional development schools (PDS) in the cities of Brockton and New Bedford.  These PDS sites provide ideal locations for teacher candidates to conduct early field experience as well as student teaching.

Our student teaching sites are carefully selected to ensure that you receive instructional feedback and support from your supervising practitioner(s) and faculty supervisor throughout the practicum experience.  You will be assigned to a building with other student teachers so you will have peer support.


Upon successful completion of student teaching and other degree requirements, you will be eligible to be recommended for initial licensure.  The College of Education & Allied Studies efficiently endorses over 500 licensure applications annually via the Department of Elementary & Secondary Education’s on-line Educator Licensing and Recruitment System (ELAR).  The College of Education and Allied Studies partners with the University’s Career Planning and Placement Office to provide resources and support to facilitate your job search.


As you enter the profession, our faculty will continue to support you by offering graduate courses, master's degree programs, and Certificates of Advanced Graduate Study; providing professional development courses for licensing and license renewal both in the schools and on campus; securing funding for collaboratively developed grants and projects; and making themselves accessible as consultants, advisors and professional colleagues.


Bridgewater State University is proud of its 170+ year tradition of preparing quality teachers for the region, state and nation.  We hope you are motivated to prepare yourself to join other BSU graduates who are the most outstanding educators in the Commonwealth committed to providing quality education for their students and maintaining their own high level of professionalism.  Best wishes to you for much success with your chosen career!
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Bridgewater State University expects that you will function with utmost professionalism as you progress through your professional education program, enter your profession, and establish your career.  In addition to the College’s Professional Conduct Policy (p. 25), the following Code of Ethics outlines principles to guide your behavior while you are at BSU and throughout your professional career.


CODE OF ETHICS*


In the belief that the quality of the services of the education profession directly influences the nation and its citizens, the educator shall exert every effort to raise professional standards, to promote a climate that encourages the exercise of professional judgement, to achieve conditions which attract persons worthy of careers in education, and to assist in preventing the practices of the profession by unqualified persons.


In fulfillment of the obligation to the profession, the educator -

1.  
Shall not in application for a professional position deliberately make a false statement or fail to disclose a material fact related to competency and qualifications. 


2.  
Shall not misrepresent his/her professional qualifications.

3.
Shall not assist entry into the profession of a person known to be unqualified in respect to character, education, or other relevant attribute.

4.  
Shall not knowingly make a false statement concerning the qualifications of a candidate for a professional position.

5.  
Shall not assist a non-educator in the authorized practice of teaching.

6.  
Shall not disclose information about colleagues obtained in the course of professional service unless disclosure serves a compelling professional purpose or is required by law.

7.  
Shall not knowingly make false or malicious statements about a colleague.

8.  
Shall not accept any gratuity, gift, or favor that might impair or appear to influence professional decisions or actions.


The educator, believing in the worth and dignity of each human being, recognizes the supreme importance of the pursuit of truth, devotion to excellence and the nurture of democratic principles.  Essential to these goals is the protection of freedom to learn and to teach and the guarantee of equal educational opportunity for all.  The educator accepts the responsibility to adhere to the highest ethical standards.


The educator recognizes the magnitude of the responsibility inherent in the teaching process.  The desire for the respect and confidence of one's colleagues, of students, of parents, and of the members of the community provides the incentive to attain and maintain the highest possible degree of ethical conduct.


The educator strives to help each student realize his or her potential as a worthy and effective member of society.  The educator therefore works to stimulate the spirit of inquiry, the acquisition of knowledge and understanding, and the thoughtful formulation of worthy goals.
iii


In fulfillment of the obligation to the student, the educator --

1.  
Shall not unreasonably restrain the student from independent action in the pursuit of learning.

2.  
Shall not unreasonably deny the student access to varying points of view.

3.  
Shall not deliberately suppress or distort subject matter relevant to the student's progress.

4.  
Shall make a reasonable effort to protect the student from conditions harmful to learning or to health and safety.  

5.  
Shall not intentionally expose the student to embarrassment or disparagement.

6.  
Shall not on the basis of race, color, creed, sex, national origin, marital status, political or religious beliefs, family, social or cultural background, or sexual orientation, unfairly:


a.  Exclude any student from participation in any program;


b.  Deny benefits to any student;


c.  Grant any advantage to any student.

7.  
Shall not use professional relationships with students for private advantage.

8.  
Shall not disclose information about students obtained in the course of professional service, unless disclosure serves a compelling professional purpose or is required by law.


The education profession is vested by the public with a trust and responsibility requiring the highest ideals of professional service.

Adapted from the Code of Ethics of the Education Profession adopted by the 1975 National Education Association Representative Assembly.
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BRIDGEWATER STATE UNIVERSITY AND TEACHER EDUCATION


You have chosen to complete your educator lciensure program at a college that has unsurpassed national experience in the training of teachers.  BSU’s history of educator preparation can be traced back to the very beginning of formalized teacher training in the United States.  Horace Mann, the first secretary of the newly created Board of Education in Massachusetts, instituted sweeping national school reforms from 1837-1849.  A centerpiece of these changes was the creation of an experimental system of schools specifically dedicated to the training of teachers.  These training schools were referred to as “Normal Schools”.  Bridgewater State University was founded in 1840 as Bridgewater Normal School.  BSU is the oldest permanently situated college dedicated to the training of teachers in the United States!  Currently, BSU’s College of Education and Allied Studies prepares more teachers for the Commonwealth than any other public college or university in Massachusetts.

THE MISSION AND PHILOSOPHY OF

THE COLLEGE OF EDUCATION AND ALLIED STUDIES


Bridgewater State University’s teacher preparation programs operate under a guiding philosophy (conceptual framework) that was first developed two years after the School of Arts and Sciences and the School of Education and Allied Studies were founded in 1992.  Since its’ inception, this framework, entitled the “Growth of the Professional Educator Model”, has evolved as the faculty research and implement new and better strategies for enhancing teaching and learning.  The following mission statement and goals provide the foundation of our conceptual framework:

Mission Statement


Our mission for the educator licensure programs at Bridgewater State University is to prepare competent, caring professionals who foster student learning. To become effective educators, our candidates must demonstrate professional knowledge, skills and dispositions. They learn to continually evaluate their practice and collaborate with others in order to build strong classrooms and schools. We use the “Growth of the Professional Educator Model” in order to incorporate the themes of student learning, effective practice, and collaboration throughout our program.


At the center of this mission is meaningful student learning. We believe that effective educators create environments where students construct knowledge from experience. Our candidates design classrooms and schools that are places of inquiry, where their students value learning and place their knowledge in the context of our global society. Our candidates teach their students to use a variety of skills and technological tools to demonstrate that their knowledge meets clear standards. 


In order to foster powerful learning experiences for students, education professionals must continually evaluate their practice. Our candidates learn to analyze learning environments and to incorporate the best research-based practices. They combine their command of pedagogical content knowledge with their understanding of diversity and child development in order to build curriculum around their students. Our candidates become familiar with the many uses of technology in the classroom, and learn how to skillfully incorporate it into their pedagogy. They use a variety of assessments to refine their practice and accommodate all learners. We ensure that our candidates are ethical, caring people who value diversity in all forms and work towards promoting social justice and equity.


To work effectively in schools, education professionals must collaborate effectively with others. Our candidates learn to draw on their students’ backgrounds, to work closely with parents, to share expertise with colleagues, and to use the resources of the broader community. In doing so, they build communities of learners that extend well beyond the classroom. Bridgewater State University is a key part of this process, fostering collaboration and spreading educational resources throughout Southeastern Massachusetts.

The Growth of the Professional Educator Model 
Components and Goals
The College of Education and Allied Studies adopted a depiction of an oak tree to symbolize the “Growth of the Professional Educator Model” in August of 2006.  The mission components described in our model are symbolized by the various elements of this tree.
	Mission Components
	Goals 

	Student Learning
[image: image2.png]



(acorn)
	BSU Educator Candidates enable PK-12 students to: 

1. Construct knowledge and demonstrate through authentic achievement

2. Understand and respect diversity

3. Demonstrate inquiry and enthusiasm for learning

4. Meet clear standards

	Effective Practice
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(branches)
	BSU Educator Candidates will:

1. Reflect on teaching and learning

2. Analyze learning environments

3. Use research-based best practices

4. Demonstrate moral, caring dispositions

5. Understand and value diversity

6. Demonstrate and integrate pedagogical content knowledge

7. Use developmentally appropriate practice

8. Develop and use student-centered curriculum

9. Incorporate appropriate technology

10. Use appropriate assessments to refine and inform practice

	Collaboration
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(leaves)
	BSU Educator Candidates will collaborate with: 

1. Students

2. Colleagues

3. Parents and families

4. Community members


To access the electronic version of the Growth of the Professional Educator model – go to: http://www.bridgew.edu/SoEd/Framework.cfm
Knowledge Base for the

Growth of the Professional Educator Model

History and Context

Educational reform has had a tremendous impact on the knowledge base of the professional educator.  In April of 1983, the National Commission on Excellence in Education published A Nation at Risk.  In this thirty-six-page document, the researchers found that students were declining in their educational performance.  The commission recommended that students should spend more time learning basic subjects and that teacher preparation programs should be improved.


Furthermore, in 1986, the National Governor’s Association Conference noted that there was a need for national standards on teaching and learning.  In 1990, the Holmes Group published Tomorrow’s Schools and outlined principles to improve teaching and learning.  These principles stated that student learning should focus on learning for understanding.  Moreover, teacher learning should be continuous and include thoughtful reflection about teaching practices. Clearly, the education reform movement was advocating higher standards for students and changes for teachers and teacher education programs.


John Goodlad stated in his 1990 book, Teachers for Our Nation’s Schools, that the teaching profession had been undervalued by society, and that teaching theory must inform those who use pedagogical practice. More recently, Marilyn Cochran-Smith and Kenneth M. Zeichner, in Studying Teacher Education (2005), have stressed the need for more focused research to assess the impact of teacher education on student learning. They note that successful programs have a clear vision of teaching and learning and collaborate closely with local districts. Linda Darling Hammond and John Bransford, in Preparing Teachers for a Changing World (2005) have summarized research about teaching and learning in order to systematize the foundations of professional education curricula. By organizing education curricula around a conceptual map of how people learn, education programs can set their candidates on the path to becoming “adaptive experts” ready to meet the challenges of education students in our increasingly complex world. 


Such efforts take place in the context of ongoing education reform. On June 18, 1993, the Governor of Massachusetts signed the Education Reform Act, which was amended by the legislature on January 14, 1994.  The Act created the development and implementation of statewide standards, known as the Curriculum Frameworks.  Committees of experts developed the Curriculum Frameworks for seven subject areas: 1) English/ Language Arts, 2) History and Social Science, 3) Mathematics, 4) Science and Technology, 5) Health, 6) Art and 7) World Languages.  The Curriculum Frameworks outlined what students in Massachusetts should know and be able to do as a result of studies at various grade levels.  Since, 1993, the Massachusetts Curriculum Frameworks have continuously been revised and updated.


Statewide testing was implemented in May 1998 to assess the learning standards of the Curriculum Frameworks.  Students in the fourth, eighth and tenth grades were tested using the Massachusetts Comprehensive Assessment System (MCAS). These standards- and performance-based assessments set the agenda for teaching and learning. In addition to measuring the outcomes of student learning, Massachusetts has revised the criteria for licensure, requiring prospective teachers to demonstrate their command of general communication skills and subject knowledge by passing the Massachusetts Test for Educator Licensure (MTEL), and by requiring teachers to earn a masters degree in their field to earn full licensure. 


The state’s efforts parallel the efforts the Higher Education Act, Title II, passed in 1998, to ensure that teacher education programs prepare highly qualified candidates, and of the No Child Left Behind (NCLB) legislation, passed in 2002, to require that schools demonstrate yearly progress in a variety of categories. The movement towards Value Added Assessment, which seeks to analyze the impact of specific teachers and programs on student achievement, further emphasizes that the best measure of teacher education is its effect on student learning (Doran, 2003; Sanders, 2003).

Growth of the Professional Educator


The agenda defined by the educational reform movement in Massachusetts and in the nation emphasizes that teacher education is not static, nor does it end upon completion of a program; it continues for a lifetime. The teacher education process is developmental.  The abilities of novice teachers are different from those of expert teachers (Steffy and Wolfe, 2004).  Novice teachers are prepared with an entry-level knowledge base and pedagogical skills for the classroom (Moir, 2000). They have had only limited opportunities for collaboration and are developing an understanding of what it means to be a professional (Halloway, 2001).


Compared to novice teachers, expert teachers have refined teaching abilities, including that of collaboration in delivering effective education programs, and personalized senses of professionalism.  Moreover, expert teachers remain continuously involved in the learning process as they masterfully apply newly learned knowledge in their disciplines.  They adopt effective practices for their classrooms and regularly modify them in light of new research and the curriculum frameworks (Steffy, Wolfe, Pasch and Enz, 2000).  They reflect on their teaching practice and teach for student understanding (Tertell, Klein and Jewett, 1998).  Furthermore, expert teachers value standards because standards define what students should know and be able to do (Harris & Carr, 1996).  Expert teachers are accountable for what students learn in their classrooms.


Furthermore, expert teachers collaborate with colleagues, families, and other agencies in meeting the needs of all students in their classrooms.  Teachers at all stages of development must continue to learn in the diverse and changing school contexts in which they find themselves (Cochran-Smith, 2004).  Most of the programs at Bridgewater State University prepare novice teachers and administrators.  Professional Development courses support expert teachers to be life-long learners, professionals able to shape the school context.


Throughout their careers, professional educators seek knowledge and expertise that leads to professional behaviors and dispositions, effective practices in work settings, and collaboration with others in meeting common goals (National Commission on Teaching and America’s Future, 1996).  Professionalism, effective practice, and collaboration form a synergistic relationship; although each is important to a successful practitioner, the three lead to expertise.  Teachers develop content knowledge and skills in using effective practices, and teach in an ethical, equitable, and professional manner (Darling-Hammond, 2005).


The Growth of the Professional Educator Model is based on cognitive psychology and constructivist theories of learning.  Learners are characterized as active, constructive problem solvers.  Learning occurs when the learner assimilates incoming information; relates it to prior knowledge and thus accommodates organization and meaning with experience (Mooney, 2000; Piaget, 1969). We recognize that some students learn differently because of mental handicaps, and require specialized instruction.

Effective student learning is at the center of Bridgewater State University’s teacher education program. Faculty members model constructivist pedagogy, helping emerging professionals construct meaning from a body of specialized knowledge and effectively translate it into validated practice. They teach candidates to incorporate their knowledge of human development and diversity into their curricula and to use assessment to refine their practice. Most importantly, the faculty at Bridgewater State University instill the habits of research, reflection and collaboration in their candidates that lay the foundation for their lifelong growth as professional educators. 

Student Learning


While much attention has focused in recent years on mandated measures of academic progress, the key to helping all students achieve clear, meaningful standards remains a powerful, thoughtful classroom experience. Students learn best when they are given clear goals and are asked to develop and integrate new knowledge into the broader contexts that make up their world. The most effective learning environments place a high value on student inquiry, where students use a variety of tools and resources to meet challenging expectations and demonstrate their understanding. (Darling-Hammond 2005) Students who learn in such environments are well prepared for the MCAS and other assessments associated with NCLB (Darling-Hammond 2005; Riordan and Noyce, 2001; Schoenfeld, 2002; Senk and Thompson, 2003). To help our candidates design such learning communities, we rely on the constructivist paradigm throughout much of our program.


The constructivist paradigm has evolved from the work of many twentieth century research psychologists who have contributed significantly to the development of the professional educator.   Historically, Gesell (1925) provided insights into the role of maturation in learning. Piaget (1969) introduced the stages of cognition.  Dewey (1938) explored the concept of active, self-expressive learning; and Erikson (1950) established the importance of social/emotional relationships.  Kohlberg (1971) outlined the stages of moral development, and Vygotsky (1978) focused on language and thought development.  Gardner (1983; 1993) added the notion that there are eight multiple intelligences, with each student having his or her own repertoire of strengths.  Furthermore, research on how the human brain learns (Jensen, 1998; Wolfe & Brandt, 1998) supported the constructivist theory, as did Daniel Goleman (1995) with his theory of emotional intelligence.  Constructivism is a theory of knowledge and learning (Fosnot, 1996) that provides the basic framework for professional education programs at Bridgewater State University. (SL1, SL3)


The constructivist approach to learning guides educators to develop environments that have opportunities for action and interaction and where attention is paid to the progress of individual students.  In such classrooms, the teacher is not primarily someone who tells and corrects, but someone who watches and asks:  "What happened?  What did you notice?" (Zahorik, 1995). Effective constructivist teachers emphasize conceptual learning, beginning with the whole and working toward the parts.  Higher-level thinking skills, such as application, analysis and synthesis, are elicited through student activities and projects.  Students engage in active learning, using original source material and manipulative materials, often integrating different disciplines (Brooks and Brooks, 1993; Zahorik, 1995). (SL1, SL3)


In constructivist classrooms, students experience inquiry-based learning.  Students are provided with opportunities to work independently and to interact with partners and small groups.  Through experiencing and reflecting upon cooperative approaches, students deepen their academic achievement, gain insights into their own learning, improve their self-esteem, learn to respect their peers, and learn to value racial and ethnic differences (Johnson & Johnson, 1994; Kagan, 1989; Slavin, Madden, Karweit, Livermon & Dolan, 1990). (SL1, SL2)


Learners are evaluated using meaningful, authentic assessments, where choices are made about projects, and self-evaluation of the work occurs.  Teachers take the role of observer as well as evaluator (Airasin, 1996; Wiggins, 1991, 1993; Worthen 1993).  Portfolios are used to demonstrate student growth over time (Graves & Sunskin, 1992; Lyons, 1998 and Sommers, 1991). (SL1, SL3, SL4) 

Technology is a tool for active learning, for student-centered, rather than teacher-dominated lessons, for collaborative and interdisciplinary projects and research.  When effectively integrated into the curriculum, it facilitates small group instruction and engages students in learning material that is directly relevant to their lives. (Betts, 1994; Guzdial, 1998; Kozma & Shank, 1998; Means & Olson, 1994; Solomon, 1992). (SL1) 

In this era of educational reform, professional educators know that State standards, known in Massachusetts as the Curriculum Frameworks, define what students should know and be able to do (National Commission on Teaching and America’s Future, 1996).  Whether crafted by national bodies for each discipline or by state boards, standards inform teachers, students, administrators, parents, and the community what imperatives encompass student learning.  Hand-in-hand with the standards are models for student assessment including the performance based Massachusetts Comprehensive Assessment System. Effective, authentic assessments embody clear standards. They clarify instructional goals for students and help foster a complex, conceptual understanding of educational content (Wiggins and McTighe, 1998). (SL4)


A constructivist education is particularly important in preparing students for a world that is increasingly globalized, diverse, complex and dynamic. Virtually all students need to be prepared for a lifetime of intellectual challenges that were formerly reserved for a select few. Students also need to understand, respect and collaborate effectively with people from the variety of backgrounds who make up an increasingly diverse United States and an ever more closely knit global society. (SL2)


We measure the impact of our candidates on student learning in a variety of ways. Candidates engaged in the practica gather and analyze student work samples and use a variety of instruments to assess and reflect on their effect on student learning. One example is the Renaissance Teacher Work Sample, a teaching exhibit that provide evidence that a candidate can facilitate the learning of all students according to national standards (Renaissance Parternship, 2002). We survey our graduates to gather data, and maintain extensive ties with graduates and other teachers in the community through our ongoing professional development programs. 

Professional Knowledge, Skills and Dispositions


"Effective teachers are neither born nor made; they are developed."  This adage describes the basic philosophy that underlies the Bridgewater State University professional education model. Educators develop their professional practice over time, throughout their careers.  As we prepare education professionals for a lifetime of growth, we provide our candidates with a thorough understanding of student learning, help them master a wide range of effective practice, and ensure they demonstrate caring, ethical dispositions. By building research, reflection, assessment and collaboration into our program, we encourage our candidates to continually develop and refine their practice.

Pedagogy embraces both subject matter knowledge and action system knowledge (Good & Brophy, 1987).  Subject matter knowledge is firmly rooted in the liberal arts; it encompasses the major areas of the curriculum (e.g., reading, language arts, mathematics, science, social studies, health, physical education, music, and art).  Action system knowledge is the knowledge teachers use to make decisions about instruction.  For example, teachers must understand how humans develop and learn, and how to relate cognitive growth (Piaget, 1922) to social and emotional development (Erikson, 1950) in order to make informed decisions about developmentally appropriate classroom practices (Bradekamp, 1996, 1997).  Moreover, research about the eight multiple intelligences as proposed by Gardner (1983, 1993) and findings about human brain research (Jensen, 1998; Lowery, 1998) are taken into consideration when planning developmentally appropriate lessons. (PK1, PK6, PK8)


Professional educators understand, value, practice and encourage lifelong learning. Effective educators understand that a profession "incorporates specialized knowledge, self-regulation, special attention to the unique needs of clients, autonomous performance, and responsibility for client welfare" (Darling-Hammond, 1990, p.20).  Professionalism requires knowledgeable and ethical behavior.  Professionalism begins from the premise that knowledge informs practice and, therefore, leads to improved practices and enhanced accountability (Darling-Hammond, 1993; 2005). Moreover, professional educators interact professionally with students, families and colleagues. (PK1, PK4)


Professional educators value the scientific study of development, learning, and education. Good teaching involves complex and sophisticated skills, built on a knowledge base that has expanded enormously in the last fifteen years.  The knowledge base, however, is not rules, prescriptions, and routine skills; it is contextual.  Professional teachers are oriented toward complex analysis, not prescriptive approaches (Goodlad, 1990; Boyer, 1990).  If educators are to be viewed as professional, they must be able to analyze situational factors and adapt culturally responsive strategies to the genuine needs of their students (Sleeter, 2001). (PK2, PK5)


Effective educators critically evaluate and utilize research to engage in reflective teaching and related skills.  Professional educators are able to articulate what they believe about students, learning, and the educator's role in the learning process.  To achieve this end, professional preparation programs must utilize the findings of educational research studies and codify a knowledge base for teaching (Shulman, 1987; Darling-Hammond, 1996, 2005).  Graduates of programs must have opportunities to reflect and think critically, value scientific study, use and engage in research, and remain open to new ideas.  The acquisition of this knowledge base will prepare professional educators for transferring educational theory into classroom instructional practices that will improve the quality of learning for all students.  Professional educators are able to evaluate multifaceted situations in which many variables intersect, so that the appropriate action or response can be selected (Howey, 1996; Wiggins, 1998). The most effective teachers become “adaptive experts,” able to apply their mastery of pedagogical techniques to novel situations (Darling-Hammond, 2005). (PK3)


Professional educators understand the legal, professional, and ethical responsibilities of teaching.  The current predominance of professional and societal discussions of multiculturalism, diversity, and inequalities in the context of educational reform indicates the importance of these contextual factors in the classroom (Kozol, 1991).  Emerging educators must understand the moral, ethical, and legal implications of decisions made in the professional context. Professional educators recognize and demonstrate the role of a responsible person in a democratic society.  Teaching is a moral endeavor because "it is human action undertaken in regard to other human beings" (Fenstermacher, 1990, p. 133).  A teacher's ethics (as expressed and as modeled) may have a considerable impact on the ethics of his or her students. Teachers must consider the moral dimensions of teaching and work toward a close, caring connection with their students.  Teaching is a form of skilled practice, which, like medicine, "becomes nearly incomprehensible when disconnected from its fundamental moral purposes" (Fenstermacher, 1990, p. 132). In addition to strong ethics, effective teachers have a clear sense of self and high levels of self-esteem (Ladson-Billings, 1992, 1994, 2001). Throughout the learning, teaching, and evaluative process, the professional educator promotes the establishment of a positive self-concept with all students (Goleman, 1996).  (PK4) 


The increasing ethnic and racial diversity and involvement of learners with disabilities within our nation's classrooms present a significant challenge to the next generation of teachers and teacher educators.  Professional educators must develop their abilities to analyze school climates and develop practices that are consistent with the diversity of student populations, the goals of the school, and the context of the community (Garibaldi, 1992). Graduates of Bridgewater State University's professional education programs are empathic to the needs of all students and understand what it means to engage in culturally responsive teaching (Banks, 2001; Cochran Smith, 2004 and Delpit, 1995).  Elements of culturally responsive teaching include learning within the context of the culture of their students; having positive perspectives on all families; communicating high expectations to all children; planning and engaging in student centered instruction; reshaping the curriculum to meet the needs of all students; and mediating the instruction to match cultural norms. Moreover, the professional educator understands and uses approaches for classroom guidance consistent with student needs and communicates appropriately to students with regard to culture, age, developmental level, and gender.  (Gay, 1994, 2000; Ladson-Billings, 1992, 1994, 2001).  Through this process, Bridgewater State University graduates focus on teaching as an intellectual activity using culturally appropriate resources and materials.  They serve as a facilitator and guide of instruction that is culturally responsive.  (Delpit, 2002). (PK5)


Professional educators combine their understanding of students and their community with a thorough command of their content discipline. To develop their pedagogical content knowledge, effective teachers engage and carefully assess their students when making decisions about classroom curriculum and instruction. (Ladson-Billings, 1992, 1994,2001).  They are able to articulate implicit theories and beliefs about learners, curriculum, and subject matter as they design the instructional activities best suited to help a certain group of students grasp a given subject. (Clark & Peterson, 1986; Darling-Hammond, 2005). Massachusetts requires that all initially licensed teachers have a liberal arts or sciences major, and that professionally licensed teachers earn a master’s degree in their subject. Bridgewater State University’s education program teaches candidates how to integrate subject knowledge with a thorough command of pedagogy. (PK6)


Professional educators analyze and think critically about human development, learning, and teaching.  They possess a strong knowledge base in human motivation, multiple intelligences, and diverse modes of performance. (Darling-Hammond, 1993). These pedagogical skills involve understanding and applying knowledge of the cognitive, social, and physical/motor dimensions of human growth and development (Erikson, 1950; Gardner, 1983; 1996; Gesell, 1926, Goleman; 1996 and Piaget, 1969). Professional educators design and implement developmentally appropriate learning experiences based on the learning standards of the curriculum frameworks that meet the needs of all learners. (Bradekamp,1997).  These developmentally appropriate lessons stimulate student interest for active and productive involvement in the learning process and are culturally mediated. (Delpit, 1995; 2002)  Designed using a constructivist philosophy, these lessons foster creative and higher-level thinking based on conceptual learning (Brooks & Brooks, 1993; Fosnot, 1996). A comprehensive understanding of the aims of education and the role of schools in society is essential to the development of an effective educator who keeps abreast of and is responsive to changes in the learner, the profession, and society (Goodlad, 1990). (PK7)


Effective teachers also utilize research on teaching to structure a classroom climate that fosters an environment where the learning of each student is supported, where each individual is important and diversity is valued (Cochran Smith, 2005; Delpit, 1995; Ramsey, 1987; Zeichner 2000).  A positive classroom climate involves the establishment of classroom routines and expectations and the delivery of developmentally appropriate lessons with clearly established outcomes (Charles, 1989; Kohn, 1996).  The climate in a constructivist classroom is interactive; teachers seek students' points of view and encourage original and creative thoughts.  Students are viewed as "thinkers;" their questions are valued (Brooks & Brooks, 1993).  Teachers consider the interests and prior experiences of their students in planning lessons that are developmentally appropriate and representative of life experiences.  Often themes from social studies or science drive the curriculum (Bradley Commission, 1988; Wilson & McDiamond, 1996), trade books are used to integrate reading, writing and mathematics, and technology and media literacy are incorporated throughout the curriculum (Armington, 1997; Graves, Pauls & Salinger, 1996). (PK8)


Effective educators recognize that some students bring few skills and little background knowledge to the classroom, and require direct teaching of skills and ongoing positive behavior support (Good & Brophy, 2003). To support the learning of all students, candidates also learn to balance their instructional methods, providing both sufficient amount of emphasis on skills development and rich learning experiences within the core curriculum (Pressley, 1998). All students learn at different rates, come to school with different sets of knowledge and skills (IDEA, 2004), and/or from diverse cultural backgrounds. To accommodate all learners, candidates learn to differentiate instruction, maintain high expectations, and monitor student progress through on-going assessment and data collection. They include accommodations and modifications of the curriculum as necessary, and provide intensive, systematic instruction when needed, thus ensuring all students have a high level of participation and learn according to their individual needs (Tomlinson, 2003). Some candidates learn to meet the special  needs of  students who cannot function in an inclusive classroom (citation). (PK8)

In order to design lessons that meet the standards and principles of effective practice, the professional educator understands, appreciates and uses appropriately information resources and technology in education.  Educators can use technology to become more student-centered; design more effective lessons and assessments; consult worldwide sources for information; and work cooperatively with others (Betts, 1994; Guzdial, 1998; Kozma & Shank, 1998; Means & Olson, 1994; Solomon, 1992). (PK9)

 Professional educators design and implement evaluative procedures to assess development, learning and teaching that reflect the learning standards (Wiggins and McTighe, 1998).  Effective assessment also provides educators with opportunities for reflection, self-assessment, and continued improvement. They use formative and summative assessment to refine their practice in order to best meet the needs of their students, using tasks that embody learning goals, designing explicit criteria to assess student work and using a variety of instruments to elicit feedback. (Darling-Hammond, 2005). (PK10)


To prepare students to teach effectively, the faculty strives to implement effective practices in their classes.  Field experiences, where students apply pedagogical knowledge and reflect upon its application, are interwoven throughout the sequence of education courses.  In the introductory courses leading to initial certification, a 20-40 hour pre-practicum is required.  A pre-practicum accompanies the methodology or other upper-level education courses, and finally, in the senior year, students engage in the student teaching practicum and its accompanying seminar sessions.  The advanced programs in the specialty areas also contain appropriate pre-practicum, internship, and practicum experiences where students demonstrate their ability to put theory into practice.  (PK3, PK10)

COLLABORATION


Collaboration is essential to the development of quality professional preparation programs in order to improve the educational opportunities for school-age children. In fact, the ability to cooperate, on both a large and small scale, is becoming one of the core requisites of our modern society (Fullan 1993). Educators at all levels must be prepared to work in partnership with many other professionals who together know how to deal with complex aspects of the whole child (McIntyre 1994). Education faculty, Arts and Sciences faculty, PreK-12 teachers and administrators, business and industry partners, parents, and social service and government agencies must collaborate to enable professional educators to develop their knowledge base and gain experiences in real life situations (Jones & Edwards, 1996).


To be consistent with the Growth of the Professional Educator philosophy at Bridgewater State University, emerging professionals must themselves be engaged in the construction of understanding and apply the knowledge and skills essential to evaluate the needs of societal systems affecting the school population.  They participate in shaping the future of their profession.  They are aware of changes in the profession and its surrounding cultural context, and, as decision makers and problem solvers, take responsibility for reflecting upon and improving personal practice through applied research (Feiman-Nemser, 1990; Tertell, Klein & Jewett, 1998). [PK3, C2, C3, C4] 


Collaboration begins with a productive relationship between teachers and students. In a constructivist environment, students are given opportunities to take responsibility for their own learning, to be viewed as thinkers, and to make instructional decisions. (Brooks & Brooks, 1993). The most effective teachers are the most humanistic in their approach to their students, treating them as partners in an ongoing learning process and managing their classrooms primarily through engaging curriculum and intrinsic motivation. In order to establish a collaborative relationship with students, candidates learn to model their own thinking and learning, to carefully assess their students’ skills and understand their backgrounds and interests, and to encourage their students to connect school to their own lives and to reflect on their own learning. (Darling-Hammond, 2005, p. 332-37).  [C1] 

Professional educators fully understand that student learning takes place within a broader familial and community context. Educators work hand in hand with parents to effectively teach students with special needs (Turnbull and Turnbull? Newer citations). Culturally responsive teaching is a collaborative practice, in which educators learn from, communicate with and help educate the family and community members of their students. Such a dynamic enriches the classroom experience and strengthens the community beyond the classroom. To collaborate effectively, candidates learn to use a variety of strategies to connect with parents and to bring the resources of the community into the classroom (Darling-Hammond, 2005, p. 336-340). [C3]


In order to build successful learning communities in their classrooms, education candidates need to collaborate effectively with their colleagues. Professional educators use their own colleagues as a resource in understanding their students and their community. Given the complexity and immediacy of teaching, colleagues are also crucial in developing and refining their own practice (Darling-Hammond 2005, 374). The educator program at Bridgewater State requires candidates to observe practicing teachers in different settings before their own practicum experiences, and builds in the habits of collaboration with their peers throughout the program. [C2] 


Collaboration among the College of Education and Allied Studies faculty and the Colleges of Arts and Sciences faculty is especially critical to the success of the professional education programs at Bridgewater State University. The core of an excellent teacher preparation program includes a strong component of arts and sciences courses (Goodlad, 1990; National Commission on Teaching and America’s Future, 1996). The faculty members in the School of Arts and Sciences play an important role in the growth of the professional educator by ensuring breadth in general education, depth of knowledge in a selected field of study, and an ability to speak, write and think critically and effectively.


Faculty members from the Colleges of Arts and Sciences and Education and Allied Studies act as a catalyst for change and connect with the community to provide expertise in a variety of disciplines. In the Commonwealth of Massachusetts, education faculty members have traditionally provided inservice courses for area teachers.  Bridgewater State University schedules events such as seminars, mini-courses, large-scale conferences, "on-line" conferences, and teleconferences facilitated by experts in a variety of disciplines to ensure that teachers remain current in both subject matter and pedagogy. The Moakley Center offers a wide variety of technical courses and supports teachers in their use of technology.  Thus, Bridgewater State University connects with the community and schools by offering expertise in a variety of disciplines.


Collaboration between Bridgewater State University faculty and PreK-12 schools in the region is essential to the development of professional educators. School and University faculty conduct action research and demonstrate effective practices and policies, which the profession needs to improve learning for young students and prospective educators (Lanier, 1994). Frequent engagement with students in PreK-12 classrooms and numerous opportunities for interaction among University students, University faculty and classroom practitioners provide the emerging professionals with an understanding of what it means to be an effective educator.


PreK-12 schools and higher education institutions have established partnerships where all professionals work together and grow together around a shared set of assumptions.  One of these initiatives is the “Day of Dialogue,” which provides mentoring to cooperating practitioners. Within these collaborative efforts, all partners undergo change as teachers develop their knowledge and skills to improve schools. When teacher preparation and PreK-12 school partners work together, simultaneous renewal will occur (Goodlad, 1990).



Bridgewater State University fosters partnerships with school districts, colleges, and business and social agencies.  A variety of partnerships have developed to include the Randolph Induction Program and the Plymouth Clinical Supervision Institute.   Some partnerships consist of school districts linked with the University, such as the Curriculum Leadership Consortium (CLC) and The Media Literacy Task Force.  Other partnerships link business and industry or a government or service agency with higher education and PreK-12 schools.  These partnerships provide extensive professional development opportunities, foster collegial relationships and improve the ways teachers are prepared and children are assisted in their learning. Fullan (1994, p. 16) notes that "the professional teacher, to be effective, must become a career-long learner of more sophisticated pedagogies and technologies and be able to form and reform productive collaborations with colleagues, parents, community agencies, businesses, and others. The teacher of the future, in other words, must be equally at home in the classroom and in working with others to bring about continuous improvements."

Policies and Procedures

[image: image5.wmf]
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SELECTION OF MAJORS AND MINORS


(UNDERGRADUATES ONLY)

The following undergraduate degree programs leading to MA Department of Elementary and Secondary Education teacher licensure are available at Bridgewater State University:

Bachelor of Science in Education (double major Liberal Arts or Sciences and Education)

Early Childhood: Teacher of Children with and without Disabilities (PreK-2)


Elementary (1-6)


Students with Moderate Disabilities (PreK-8, 5-12)


Students with Severe Disabilities (All Levels)

Bachelor of Arts with minor in Secondary Education and major in instructional content area

Art (PreK-8, 5-12)


Chemistry (5-8, 8-12)


English (5-8, 8-12)


History (5-8, 8-12)


Music (All Levels)

Bachelor of Science with minor in Secondary Education and major in instructional content area 

Biology (5-8, 8-12)


Earth Science (5-8, 8-12)


Mathematics (5-8, 8-12)


Physics (5-8, 8-12)

Bachelor of Arts or Bachelor of Science with concentration/minor in education and major in instructional content area

Dance (All Levels)


Health/Family and Consumer Sciences (All Levels)


Physical Education (PreK-8, 5-12)


Theatre (All Levels)

•
If you are majoring in Early Childhood, Elementary or Teacher of Children with Moderate or Severe Disabilities, you must select two majors, one in the desired education area and the second in an area of Liberal Arts and Sciences.   Candidates seeking Teacher of Moderate Disabilities (grades 5-12) must select a “major in a core academic area taught in 5-12.”  

•
If you wish to teach at the Middle School or High School Level in a specific subject area, you must complete a liberal arts and science major appropriate to your instructional field and a minor in High School or Middle School Education.

Details of each of these majors/minors are described in the University Catalog and are available from departmental offices.


TRANSFER STUDENTS


If you are transferring to Bridgewater State University, you will be expected to select your major(s) and/or minor(s) upon admittance to the University.  If you have had prior courses or experiences which you feel are equivalent to or exceed those required in the state approved program you desire, you may request a substitution or waiver*.  You should discuss this option with your College of Education & Allied Studies advisor.  Secondary Education students requesting course substitutions in their content area must consult with their Liberal Arts or Sciences advisor.  

*Please note that courses accepted in transfer by the University may not necessarily be accepted in lieu of licensure requirements stipulated in BSU's state approved licensure programs.  A separate substitution request must be filed for each of these courses.


SUBSTITUTION OF LICENSURE REQUIREMENTS


[603 CMR 7.03 (1)(b)]

Undergraduate and graduate students with prior courses and/or experiences which are equivalent to or exceed those required in a particular state-approved program (Licensure Standards 7.06, Subject Matter Knowledge Requirements for Teachers and 7.08 Professional Standards for Teachers a-e) should discuss their eligibility for a “course/field experience substitution” with their academic advisor.  All licensure course/field experience substitutions presented for consideration by the Leadership Team of the College of Education and Allied Studies must originate with the academic advisor and be submitted through the education department chairperson/graduate coordinator.  Grades lower than a “C” (2.0) will not be accepted.  Procedures and forms for requesting substitutions and waivers are available in departmental offices or in the College of Education & Allied Studies Office. A sample of this form can be found in the Appendix of this Handbook.

Please note, the above process serves to substitute licensure requirements only, students enrolled in a degree program should contact their department to discuss the procedure for substituting degree requirements.  Waiving licensure courses may result in a credit deficit negatively impacting degree conferral. 

PROFESSIONAL EDUCATION REVIEW PROCESS


A student who experiences a problem pertaining to their preparation program, course/field experience substitution, licensure or other matters may request consideration under the College of Education and Allied Studies' established review process.


The first step is for the student to submit a written appeal to his or her advisor.  If the situation cannot be resolved at this level, the student and/or advisor will then proceed to the department chairperson or graduate coordinator. Should the student's situation not be resolved, then the student may petition the Dean of the College of Education & Allied Studies for review.  The Dean, at his or her discretion, may convene a review board to hear the appeal.
POST-BACCALAUREATE/GRADUATE STUDENT ADVISING

Post-baccalaureate and graduate students are assigned an advisor in their appropriate education department upon program admission.  Students should contact their assigned advisor during their first semester of course work as a matriculated student.


UNDERGRADUATE STUDENT ADVISING

 
At the conclusion of your freshman advising experience, you will be assigned an advisor in your major department.  If you are in a program which requires a double major, you will have two advisors, one in each of the majors.  The advisor(s) will assist you in selecting appropriate courses for your academic program.  If you are a secondary education student, your official advisor will be in the department of your liberal arts or science major.  You are encouraged to seek advice regularly from faculty who are responsible for the secondary education minor in the Secondary Education and Professional Programs Department, as well as from the advisor in your major. 


You should carefully review the BSU Core Curriculum and discuss other degree requirements and course options with your advisors.  Candidates seeking early childhood, elementary or moderate/severe disabilities licenses must choose specific courses within the University’s core curriculum in order to meet current licensing requirements.  Students are encouraged to work closely with their education advisors when making their Core Curriculum selections.  If you have questions about your academic content major and/or your licensing course sequence, ask an advisor early in your program so you can plan your coursework for multiple semesters.  It is your responsibility to be sure all Core Curriculum, major program(s), and degree requirements have been satisfied.  


MASSACHUSETTS CURRICULUM FRAMEWORKS


 AND PROFESSIONAL STANDARDS FOR TEACHERS



Through your education courses at Bridgewater State University you will become familiar with several important documents resulting from Education Reform in Massachusetts.



The Massachusetts Curriculum Frameworks provide a common guide for Massachusetts Schools to develop curriculum grounded in an understanding of how students learn most effectively.  Teachers and curriculum developers use these frameworks to design learning experiences that encourage students to gain knowledge by asking questions, solving problems, exploring interests and developing skills applicable to their future as responsible decision-makers in society.  In addition to the Common Chapters, there are individual Curriculum Frameworks for the Arts, English Language Arts, Comprehensive Health, Mathematics, Science and Technology/Engineering, History and Social Science and Foreign Languages.  Current copies of the MA Curriculum Frameworks can be downloaded from the MA Department of Elementary and Secondary Education’s web site at:
http://www.doe.mass.edu/frameworks/

The Board of Elementary & Secondary Education adopted the national Common Core State Standards in math and English language arts in July 2010.  The College of Education’s administration and faculty are reviewing and integrating these new standards into the curriculum as they develop.


The Professional Standards for Teachers provides a minimal set of competencies that candidates are expected to demonstrate as a criterion for teacher licensure in Massachusetts.  A copy of the Professional Standards for Teachers can be found in Appendix of this handbook and by accessing the Educator Licensing Regulations on the MA Department of Educations web site at:

http://www.doe.mass.edu/lawsregs/603cmr7.html (See 603 CMR 7.08)

ADMISSION TO PROFESSIONAL EDUCATION

Undergraduate Students


Because Bridgewater State University is committed to preparing professional educators who are highly qualified for their roles, the College of Education & Allied Studies will accept you into its professional education programs only if you meet specific criteria.  These criteria have been established by faculty in the College of Education & Allied Studies to meet the standards of the Massachusetts Department of Elementary & Secondary Education and the National Council for the Accreditation of Teacher Education.  


As an undergraduate student who wishes to prepare for a professional education career and qualify for Massachusetts initial licensure, you must formally apply, satisfy all admission criteria and be recommended by your department for admission to a Professional Education Program.  Once you are admitted into a Professional Education Program, you must achieve at a satisfactory level in order to be retained in the professional program.


Admissions Criteria

Bridgewater State University is committed to preparing professional educators who have both breadth and depth in the liberal arts.  The coursework you select to satisfy core curriculum requirements and your major in the liberal arts or sciences provide an indicator of your basic reading, writing and mathematics skill, and your knowledge of content in the subject(s) you will be teaching.  Bridgewater State University faculty also believe that you should have an opportunity to explore teaching as a career early in your college experience to see if it meets your expectations.  Likewise, you should have an opportunity to demonstrate your interpersonal skills with children, preadolescents, adolescents, teachers, and administrators in a school setting before we officially accept you into a program.  Knowing that teaching is a physically and mentally demanding career, we also expect our teacher preparation students to meet and maintain the minimum health standards required of all public school teachers in Massachusetts.  

Criteria for Admission to a Professional Education Program

   Students must meet the following criteria in order to be admitted to a Professional Education Program:

1. Candidates must be matriculated into an undergraduate arts and sciences degree program.

2. Candidates must provide proof of having attained a passing score on the Communication and Literacy Skills portion of the Massachusetts Tests for Educator Licensure (MTEL().

3. Candidates must have a Cumulative Grade Point Average of 2.8.  This minimum GPA must be maintained throughout the professional education program.

4. Undergraduate candidates must demonstrate proof of proficiency in written English (minimum grades of “C” in ENGL101 and ENGL102 (or equivalent).  

5. Candidates must complete a minimum number of contact hours working with children or youth in schools or other agencies as part of an introduction to education course (ECED230, EDHM210, ELED220, PHED205 or SPED202).

6. Candidates must have a complete health record (Immunization Record) on file with the Office of Health Services. 

7. Candidates must interview, if required, with their individual education departments (check with department).

8. Undergraduate candidates must provide two faculty recommendation ratings of at least “recommend” or “highly recommend” on the forms provided with the application packet.  

9. Undergraduate candidates must submit a complete Application for Admission to a Professional Education Program.  The application includes biographical data, information on employment and volunteer experiences, acknowledgement of the College’s professional conduct policy and verification of completion of criteria 1 - 8 above.  The application will be reviewed to determine competency in written expression of the English language and should reflect the candidate’s commitment to a career in education.  Therefore, candidates should pay particular attention to correct spelling and the proper use of grammar when completing the application.

Admission Procedures


You should follow the procedures described below in order to be officially admitted into a professional education program.  You must complete an application which is available in the College of Education and Allied Studies office, Hart Hall 124.  Students can also download an application from the College of Education and Allied Studies web site at:
http://www.bridgew.edu/LicensureFieldPlacement/
Students must be admitted to a professional education program prior to taking

education courses beyond the introductory level!
II. Application Instructions:


Please complete the attached forms as follows:

A. Biographical Data & Professional Conduct Policy Acknowledgement Form: Complete pages one and two.

B. Massachusetts Tests for Educator Licensures™: passing score verification form (please attach proof of passing score to this form).

C. GPA & English Proficiency Requirement:  Students should complete Form C which documents the following admissions criteria: GPA: Applicants must be matriculated students at Bridgewater State University with a minimum cumulative G.P.A. of 2.8.  The Professional Education Office will verify the GPAs of undergraduate candidates. English Proficiency:  Applicants must show proof of proficiency in written English by receiving minimum grades of “C” in ENGL101 and ENGL102 (or equivalent at another institution), or by obtaining and submitting a passing score on a CLEP examination.

D. Field Experience: All applicants for admission must complete a minimum number of contact hours working with Prek-12 students in schools or other agencies as part of an introduction to education course (EDHM210, ELED220, ECED230, SPED202 or PHED205).  Students should submit Form D to the instructor of the introduction to education course to verify completion of the field experience requirement.  Once this statement has been signed, attach the form to this application.  If this requirement was met through another means, the student should contact his/her advisor regarding submitting appropriate documentation.

E. Faculty Recommendation Forms: Candidates for admission to an initial professional education program must obtain two recommendations from college or university faculty on the forms provided.  Students should provide the faculty member with an envelope so that the recommendation can be sealed by the faculty member and returned to the student for submission with this packet.  

All of the above forms (A-E) must be completed and submitted by the student according to the above instructions.  Students can submit their application to the Professional Education Office located in Hart Hall, room 124.  The Professional Education Office will accept COMPLETE applications only!  Students will be notified via mail of the status of their application 


Transfer students who have completed an introductory course in education at another higher education institution and have had it approved by the College of Education & Allied Studies (see "Substitution of Licensure Requirements" in this handbook for a description of the substitution process) should obtain and file an application to a Professional Education Program in the College of Education and Allied Studies office, Hart Hall 124 (508-531-1228).


You are responsible for ensuring that the completed application materials and supporting documentation are submitted to the Professional Education Office.  The application includes biographical data, information on employment and volunteer experiences, and verification of completion of admission criteria.  The application will assist in determining competency in written expression of the English language and should reflect the applicant’s commitment to a career in education.  Therefore, students should pay particular attention to correct spelling and the proper use of grammar when completing this application. 


Before you enroll in any licensure course beyond the appropriate introductory course, you must have been officially accepted into a Professional Education Program.  

ADMISSION TO PROFESSIONAL EDUCATION

Graduate and Post-baccalaureate Students


Candidates who already hold bachelors degrees and are seeking teachers licenses through Bridgewater State University’s post-baccalaureate (pbac) or masters degree initial teacher education programs must apply and meet professional education admission criteria through the College of Graduate Studies’ application process.  Program applications and information are available in Maxwell Library, room 019, or by calling (508) 531-1300 or via the following web address: http://www.bridgew.edu/CoGS/

Through the College of Graduate Studies’ application process, candidates must meet the following criteria in order to be admitted to a professional education program:

1. Candidates must apply for matriculation into a post-baccalaureate or masters degree initial licensure program through the College of Graduate Studies (508) 531-1300, Maxwell Library.

2. Candidates must provide proof of having attained a passing score on the Communication and Literacy Skills portion of the Massachusetts Tests for Educator Licensure (MTEL().  Some programs also require a passing score on the appropriate MTEL subject test(s).
3. Candidates must have a Cumulative Undergraduate Grade Point Average of 2.8.  This minimum GPA must be maintained throughout the professional education program.

4. Candidates must have a complete health record (Immunization Record) on file with the Office of Health Services. 

5. Candidates must interview, if required, with their individual education departments (check with department).

6. Candidates must provide three appropriate letters of recommendation as part of their graduate application packet.


Graduate students are expected to enroll in an appropriate introductory course during their first semester.  As part of the requirements for this course, candidates will participate in an early field experience.  Verification of completion of this field experience must be submitted to the Office of Professional Education (Hart 124) for placement in the candidates official professional education file.


Retention in a Professional Education Program


While you are preparing to enter the teaching profession, you are expected to remain in full compliance with all requirements, policies and procedures established by the Commonwealth of Massachusetts, Bridgewater State University, the College of Education & Allied Studies, and the departments of your major and minor.  You must maintain a minimum 2.8 overall GPA throughout your professional education program.  If at any time your GPA drops below 2.8, you will not be permitted to register in professional education coursework.  Some departments may have additional requirements.

Professional Conduct Policy

The conceptual framework provides for the professional commitments and dispositions specified by the unit. It identifies respect and confidence in colleagues, students, parents, and members of the community. The educator accepts the responsibility to adhere to the highest ethical standards. “Caring, fairness, honesty, responsibility, and social justice” are important general dispositions for educators. At the institutional level, Bridgewater State University adopted a Professional Conduct Policy that expresses what is expected of all candidates for licensure. 

1. Exhibits sensitivity to community and cultural norms while recognizing individual differences and experiences.

2. Demonstrates a willingness to work with other professionals and members of the community to improve the overall learning environment for students. 

3. Establishes a positive classroom climate and contributes to a positive school climate by engaging in appropriate professional and supportive practices for self and colleagues. 

4. Appreciates and respects individuals and their rights to privacy and confidentially of information. 

5. Provides fair and equitable access to all learners and exhibits personal integrity and ethical behaviors with all members of the learning community.

6. Nurtures all aspects of each student’s well being which may include cognitive, emotional, social and physical well being, as appropriate.

7. Plans, assesses, reflects and revises instruction based on needs and changing circumstances and social contexts.

8. Demonstrates thoughtful, effective verbal and nonverbal communication skills and responsive listening skills.

9. Evinces commitment to professional growth and enthusiasm for subjects taught and keeps abreast of new ideas and developments in the field. 

10. Connects academic content to everyday life. 

Massachusetts Tests for Educator Licensure (MTEL()


The Massachusetts Board of Elementary & Secondary Education requires all candidates seeking preliminary or initial stage teaching licenses to pass various tests that assess adult literacy (reading & writing) and subject matter knowledge.  The Massachusetts Department of Elementary & Secondary Education has contracted with Pearson Education, Inc. in Amherst, MA, to administer these tests.  Students and interested persons may contact Pearson to obtain information regarding upcoming MTEL( administrations and registration materials at (866) 565-4894 or access the MTEL web site: www.mtel.nesinc.com.  

MTEL Communication and Literacy Skills Test (CLST):

Candidates taking the Communication and Literacy skills test are asked to demonstrate that they have the basic communication and literacy skills necessary to communicate and write effectively.  Since these skills are taught in grade school and reinforced through high school and early college composition courses, candidates are asked to provide evidence that they have passed these tests as a criterion for admission to their professional education program.

MTEL Subject Matter Tests:

The MTEL subject tests assess proficiency and depth of understanding in the candidates chosen teaching area  These tests measure the candidates personal knowledge of their subject area, not their ability to effectively impart their knowledge to prek-12 students.  Therefore, candidates must provide evidence that they have passed the appropriate subject matter test of the MTEL™ as one of the criteria for admission to their practicum (student teaching).  

Candidates seeking a license in Early Childhood: Teacher of Children with and without Disabilities, Elementary, and Teacher of Students with Moderate Disabilities must also pass the Foundations of Reading Test  as part of the state licensing requirements (October 2001 Educator Licensing Regulations).  
NB: It takes five to six weeks after an MTEL administration for scores to be released to candidates and the University.  Therefore, candidates must plan their MTEL participation with this in mind.  Due to the need to make student teaching placements well in advance of the University and k-12 semester breaks, late MTEL administrations cannot be used to meet the practicum admission criteria (e.g. December MTEL  for spring student teaching and July MTEL for fall student teaching ).

Test Preparation Resources at BSU:
There are several resources available at BSU to assist students with test taking strategies.  The Academic Achievement Center, located in the basement of Maxwell Library, provides a comprehensive array of programs and services to support the continued academic success of Bridgewater State University students.  The Achievement Center is home to the University Honors Program, Second Language Services, the Office of Disability Resources, Tutoring Services, as well as the Writing Studio, Mathematics Services, Study and Research Services, and the Communications Laboratory.  
The BSU Educator Resource and Enrichment Center (EREC) also offers a MTEL Preparation Seminar Series.  For information, please call 531-2109.

Individual education and arts and science departments may also offer specialized assistance for candidates taking the subject tests.  Candidates are encouraged to check with their advisors regarding subject test preparation resources.

Resource List:

Test Preparation

MTEL Preparation Seminar Series: (508) 531-2109 http://www.bridgew.edu/EREC/
BSU Academic Achievement Center: (508) 531-1214 http://www.bridgew.edu/AAC/
MTEL Web Site with On-Line Information Booklets and Practice Tests:  www.mtel.nesinc.com 
Test Anxiety/Stress Management

BSU Counseling Center: (508) 531-1331 http://www.bridgew.edu/CounselingCenter/
Test Registration and Information 
Pearson Education, Inc.: (866) 565-4894

www.mtel.nesinc.com
Criminal Offender Record Inquiries (CORIs)

Chapter 71 of the Massachusetts General Laws requires school systems, camps, child care agencies and other organizations providing activities and programs for children to require any person who has access to their building or their student population to participate in a mandatory Criminal Offender Record Inquiry or CORI.  The CORI provides information to the school/agency regarding a person’s criminal offender history.  A sample CORI form can be found in the appendix of this handbook.

You may find that many school systems will require you to have a CORI even when requesting access to a school for your early prepractica field observations.  CORIs can take several weeks to process.  Therefore, candidates are encouraged to contact schools that they plan to visit during their prepractica courses EARLY in the semester.  Many schools will not allow you access to their building without CORI clearance.  Bridgewater-Raynham Regional School District is one of these districts.  The College of Education and Allied Studies office facilitates the CORI process for the Bridgewater-Raynham and New Bedford School districts by collecting CORI forms and verifying identification in house.  Please DO NOT go directly to either the Bridgewater-Raynham or New Bedford School Districts for CORI action – please report to the CEAS office in Hart Hall 124 for CORI processing.

An unsatisfactory CORI is grounds for refusal of field placement by cooperating schools/agencies and the BSU field placement office.  CORI certified agencies are required to inform applicants when making potential adverse decisions based upon CORI information.  
NB:  If you are concerned as to information that may appear on your CORI, you are encouraged to request a copy of your own MA criminal record by accessing the Criminal History Systems Board (CHSB) web site at: www.mass.gov/chsb/.  This information is crucial to your ability to successfully complete a MA educator licensure program.  The CHSB provides information regarding the process for correcting a criminal record on its web site.
Diversity in Prepractica and Practica Placements


The College of Education and Allied Studies at Bridgewater State University is committed to ensuring that all of our teacher education candidates are truly able to teach ALL children.  Therefore, the University requires that candidates diversify their choice of prepractica and practica field sites.  It’s expected that you will be able to document field experience in urban settings (e.g. Brockton, Fall River, New Bedford, Taunton) as well as suburban settings.  Your field experience should provide you with an opportunity to work with students from diverse ethnic, racial, socioeconomic and linguistic backgrounds as well as students with disabilities.  All candidates must document at least one “diverse” prepractica setting as part of their application for student teaching (practicum).  Your description and verification of your diverse placement will assist the field placement office in determining your placement for the final practicum experience.


Practicum Information
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PRACTICUM (STUDENT TEACHING) EXPERIENCE


The culminating experience in each of the Bridgewater State University professional education programs is the student teaching or practicum experience.  During this semester, while under the direct supervision of an experienced PreK-12 teacher and a University supervisor, you will demonstrate your ability to utilize the knowledge and skills you have developed in your core curriculum, liberal arts or sciences major, and education courses to perform successfully the roles and responsibilities of a professional educator.  The student teaching experience at Bridgewater is so important that it warrants having its own handbook, The Practicum Handbook, which is distributed to student teachers and is available on the College of Education and Allied Studies web site: http://www.bridgew.edu/LicensureFieldPlacement/

In addition to the rigorous screening process at program admission, candidates also must meet additional criteria and successfully apply and be accepted into their practicum.  The semester prior to engaging in a practicum, candidates must obtain and file a student teaching application with the College of Education & Allied Studies Field Placement Office (508) 531-1227.  Candidates seeking to engage in a practicum must provide evidence through their applications of meeting the following criteria:

1. Candidates must be matriculated into an undergraduate arts and sciences degree, post-baccalaureate or graduate initial licensure program (with appropriate undergraduate major or equivalent). 

2. Candidates must satisfy all admission criteria for professional education programs (MTEL( passing scores, English proficiency, prepractica hours, health records), and maintain continued good standing in the College of Education and Allied Studies.  
NB: Due to the delay in score release, late MTEL administrations (e.g. December administrations for spring student teaching and July administrations for fall student teaching) may not be used to meet admissions criteria for the practicum!  Students are encouraged to plan their MTEL participation accordingly.

3. Candidates must have a 2.8 overall cumulative grade point average.  Middle and high school teacher candidates must also have at least a 2.8 grade point average in the major pertaining to their instructional field.

4. Candidates must submit evidence of having passed all applicable parts of the Massachusetts Tests for Educator Licensure (MTEL(), including the appropriate subject test(s).  

5. Candidates must have successfully completed all prerequisite courses and prepractica field experiences. 

6. Candidates must obtain departmental approval (via the signature of Chair or Graduate Coordinator on their student teaching application).

7. Candidates must file their application with the Field Experience Office in February, if planning to student teach during the Fall Semester, and in September, if planning to student teach during the Spring Semester. 

The Office of Field Experience will register matriculated students for student teaching provided students have been accepted and remain in good standing in a Professional Education Program and have been approved to student teach according to the instructions, deadlines and procedures detailed on the field experience application.


Bridgewater State University has developed collaborative arrangements with many school districts in southeastern Massachusetts for placement of student teachers.  We have a cadre of highly qualified and experienced cooperating practitioners and program supervisors that work with BSU student teachers.  You will be assigned to a cooperating teacher and a partner school by professional staff in the College of Education & Allied Studies field placement office.  You should not seek your own placement.

Information on student practicum eligibility and registration is posted on the College of Education and Allied Studies web site following the practicum application deadline.  Information is available on the Field Experience Office/College of Education and Allied Studies student teaching “virtual bulletin board” at http://www.bridgew.edu/Depts/EdAllied/Certif.htm.  If your information does not appear on this site as expected, you should immediately contact the Field Experience Office.  



You are required to plan your course schedule so that you enroll only for the number of credits required by your practicum course during the semester you are student teaching.  You are also encouraged to arrange your finances so that you can minimize the need for working in the evening and on weekends.  Student teaching requires a fulltime commitment to your classroom.  If you are to take full advantage of this opportunity to demonstrate what you have learned in your education and arts and sciences courses and earn your recommendation for employment, you must make student teaching your highest priority!
Practicum Requirements – Preservice Performance Assessment
 

All Bridgewater State University initial licensure programs include the following requirements: (1) early field-based experiences in a variety of setting prior to the practicum and (2) a full semester practicum experience.  The University must document where students participate in field experiences and how the students are evaluated in the five basic areas identified in state licensing regulations as the "Professional Standards for Teachers".  The Professional Standards for Teachers are the same for all teaching areas in the state.  The subject matter knowledge requirements are unique to each licensure field.  A copy of the subject matter knowledge requirement for each of BSU’s initial teaching fields can be found in the appendix.

The Massachusetts Department of Elementary & Secondary Education requires that you demonstrate that you have met each of the Professional Teaching Standards during your field experience.  The supervising practitioner (host teacher) and program supervisor (faculty member) assume responsibility for verifying successful meeting of the Standards and recommending your eligibility for licensure.  To assist in determining the level at which a candidate demonstrates competency in each of the five standards, Bridgewater State University has implemented the Massachusetts Preservice Performance Assessment or PPA.  The use of the PPA to assess preservice educator performance during the practicum is mandated under the Regulations for Educator Licensure and Preparation Program Approval ([603 CMR 7.00] June 2003).  For more information regarding the Preservice Performance Assessment, visit BSU’s PPA web site:
http://www.bridgew.edu/LicensureFieldPlacement/PPAsite.cfm
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Program Exit Information

PROFESSIONAL STANDARDS FOR TEACHERS

Regulations for Educator Licensure and Preparation Program Approval

603 CMR 7.00

After successful completion of your initial licensure coursework and practicum, you will have demonstrated proficiency in the following Massachusetts common professional teaching standards:

7.06:
Subject Matter Knowledge Requirements for Teachers

The effective candidate for initial licensure demonstrates knowledge of the subject matter field as described under each licensure.  (This standard is different for each instructional field.  See the appendix for a complete listing of each subject matter kn0owledge requirement).

7.08 (2)  Standards for All Teachers Except Library and Speech, Language, and Hearing Disorders Teachers
(a)
Plans Curriculum and Instruction.

1.
Draws on content standards of the relevant curriculum frameworks to plan sequential units of study, individual lessons, and learning activities that make learning cumulative and advance students' level of content knowledge.

2.
Draws on results of formal and informal assessments as well as knowledge of human development to identify teaching strategies and learning activities appropriate to the specific discipline, age, level of English language proficiency, and range of cognitive levels being taught.

3.
Identifies appropriate reading materials, other resources, and writing activities for promoting further learning by the full range of students within the classroom.

4.
Identifies prerequisite skills, concepts, and vocabulary needed for the learning activities.

5. 
Plans lessons with clear objectives and relevant measurable outcomes.

6. 
Draws on resources from colleagues, families, and the community to enhance learning.

7. 
Incorporates appropriate technology and media in lesson planning.

8. 
Uses information in Individualized Education Programs (IEPs) to plan strategies for integrating students with disabilities into general education classrooms.

(b)
Delivers Effective Instruction.

1. 
Communicates high standards and expectations when beginning the lesson:

a. 
Makes learning objectives clear to students.

b. 
Communicates clearly in writing and speaking.

c. 
Uses engaging ways to begin a new unit of study or lesson.

d. 
Builds on students' prior knowledge and experience.

2.
Communicates high standards and expectations when carrying out the lesson:

a. 
Uses a balanced approach to teaching skills and concepts of elementary reading and writing.

b.
Employs a variety of content-based and content-oriented teaching techniques from more teacher-directed strategies such as direct instruction, practice, and Socratic dialogue, to less teacher-directed approaches such as discussion, problem solving, cooperative learning, and research projects (among others).

c.
Demonstrates an adequate knowledge of and approach to the academic content of lessons.

d. 
Employs a variety of reading and writing strategies for addressing learning objectives.

e. Uses questioning to stimulate thinking and encourages all students to respond.

f. Uses instructional technology appropriately.

g. Employs appropriate sheltered English or subject matter strategies for English language learners

3. 
Communicates high standards and expectations when extending and completing the lesson:

a. 
Assigns homework or practice that furthers student learning and checks it.

b. 
Provides regular and frequent feedback to students on their progress.

c. 
Provides many and varied opportunities for students to achieve competence.

4.
Communicates high standards and expectations when evaluating student learning:

a.  
Accurately measures student achievement of, and progress toward, the learning objectives with a variety of formal and informal assessments, and uses results to plan further instruction.

b. 
Translates evaluations of student work into records that accurately convey the level of student achievement to students, parents or guardians, and school personnel.

(c)
Manages Classroom Climate and Operation.

1. 
Creates an environment that is conducive to learning.

2. 
Creates a physical environment appropriate to a range of learning activities.

3. 
Maintains appropriate standards of behavior, mutual respect, and safety.

4. 
Manages classroom routines and procedures without loss of significant instructional time.

(d) 
Promotes Equity.

1. 
Encourages all students to believe that effort is a key to achievement.

2. 
Works to promote achievement by all students without exception.

3. 
Assesses the significance of student differences in home experiences, background knowledge, learning skills, learning pace, and proficiency in the English language for learning the curriculum at hand and uses professional judgment to determine if instructional adjustments are necessary.

4. 
Helps all students to understand American civic culture, its underlying ideals, founding political principles and political institutions, and to see themselves as members of a local, state, national, and international civic community.

(e)
Meets Professional Responsibilities.

1. 
Understands his or her legal and moral responsibilities.

2. 
Conveys knowledge of and enthusiasm for his/her academic discipline to students.

3. 
Maintains interest in current theory, research, and developments in the academic discipline and exercises judgment in accepting implications or findings as valid for application in classroom practice.

4. 
Collaborates with colleagues to improve instruction, assessment, and student achievement.

5. 
Works actively to involve parents in their child's academic activities and performance, and communicates clearly with them.

6. 
Reflects critically upon his or her teaching experience, identifies areas for further professional development as part of a professional development plan that is linked to grade level, school, and district goals, and is receptive to suggestions for growth.

7. 
Understands legal and ethical issues as they apply to responsible and acceptable use of the Internet and other resources.

Applying for Your Massachusetts Teaching License

At the successful completion of your student teaching practicum, you will be eligible to apply for your initial teaching license in Massachusetts.  Bridgewater State University participates in the Department of Elementary & Secondary Education’s on-line Educator Licensing and Recruitment system (ELAR) thereby providing its’ students with an efficient means to obtain their Massachusetts educator license number.  To initiate this process you will need a computer with internet access.  Step by step instructions for how to apply for your license on-line are provided at the Career Services and Licensure meeting held each semester for student teachers.  In addition to applying for your license on-line, you must also request that the University verify that you have completed a state approved licensure program.  This verification is called “institutional recommendation”.  You will receive a form to request this recommendation at the Career Services and Licensure meeting or by contacting the Office of Licensure in the College of Education & Allied Studies. Your completed request recommendation must be returned to the Licensure Office (Hart Hall, room 124).  Please note, the ELAR system prohibits colleges and universities from posting on-line recommendations for undergraduate students until after the degree conferral date passes

Students are responsible for applying for their educator’s licenses on-line through ELAR and requesting (via the appropriate form) recommendation from the University.  After submitting applications on-line, student will then need to obtain and forward an official final transcript to the Department of Elementary & Secondary Education.  Students who do not wish to enter a credit card for licensure payment through the ELAR system must mail a money order to the Department of Elementary & Secondary Education to complete the licensure process.  A checklist for students exiting licensure programs and additional information regarding ELAR is provided in the appendix of this handbook.
Graduation/Commencement


Undergraduate students must complete a formal degree application the semester prior to the anticipated graduation.  The application is obtained at the Registrar's Office and must be returned by the appropriate date:



August 1 for winter/January Graduation



December 20 for spring/May Graduation



April 15 for summer/August Graduation


Graduate students should contact the College of Graduate Studies (508) 531-1300 for information regarding degree application and exit requirements appropriate to their program.
College of Education & Allied Studies

Approved Educator Licensure Programs

License Title and Levels effective 01/10/07
1. Early Childhood: Teacher of Students with and without Disabilities (Prek-2)

2. Elementary (1-6)

3. Teacher of Visual Art (PreK-8)

4. Teacher of Visual Art (5-12)

5. Teacher of Biology (5-8)

6. Teacher of Biology (8-12)

7. Teacher of Chemistry (5-8)

8. Teacher of Chemistry (8-12)

9. Teacher of Earth Science (5-8)

10. Teacher of Earth Science (8-12)

11. Teacher of Physics (5-8)

12. Teacher of Physics (8-12)

13. Teacher of Dance (all)

14. Teacher of Theatre (all)

15. Teacher of English (5-8) 
16. Teacher of English (8-12)

17. Teacher of History (5-8)

18. Teacher of History (8-12) 
19. Teacher of Mathematics (5-8) 
20. Teacher of Mathematics (8-12)

21. Teacher of Music (all)

22. Teacher of Physical Education (Prek-8)

23. Teacher of Physical Education (5-12)

24. Teacher of Health/Family and Consumer Sciences (all)

25. Reading Specialist (all)

26. Teacher of Students with Moderate Disabilities (Prek-8)

27. Teacher of Students with Moderate Disabilities (5-12)

28. Teacher of Students with Severe Disabilities (all)

29. Instructional Technology Specialist (all)

30. School Guidance Counselor (PreK-8)

31. School Guidance Counselor (5-12)

32. School Social Worker/School Adjustment Counselor (all)

33. Administrator of Special Education (all)

34. School Business Administrator (all)

35. Supervisor/Director (all)

36. School Principal/Assistant Principal (Prek-6)

37. School Principal/Assistant Principal (5-8)

38. School Principal/Assistant Principal (9-12)

39. Superintendent/Assistant Superintendent (all)

OFFICE OF CAREER SERVICES

The Office of Career Services offers you a variety of services, including:


a.
Teaching positions posted on our online job database: BSU Career Link: www.bridgew.edu/CareerServices/careerlink.cfm

b.
A web page dedicated to job searching for teacher candidates: www.bridgew.edu/CareerServices/educatorjobsearch.cfm

c.
Directories and resources with information on public, private and other educational employment settings.


d.
Workshops on resumes, interviewing and job search strategies.


e.
On-campus recruiting by school systems.


f.
Special recruitment events such as Gearing up for the Education Job Market and the Massachusetts Educational Recruiting Consortium (MERC).


g.
Graduate and professional school advising.


h.
Special workshops and information sessions offered for licensure candidates on careers in teaching.


i.
Up-to-date information on how to provide credentials to employers.

Career Services is located on the ground floor of the Rondileau Campus Center and is open Monday - Friday 9:00 am to 5:00 p.m. and one evening per week during the school year.  For maximum value you should familiarize yourself with the Career Services staff and resources there early in your senior year or post-baccalaureate program.

Check out the Career Services homepage at: www.bridgew.edu/careerservices

Appendix
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Appendix A


COURSE/FIELD EXPERIENCE SUBSTITUTION REQUEST FORM

(Use only to substitute courses required in MA Department of Education approved licensure programs)

[603 CMR 7.03 (1) (b)]

Name:_________________________________________________  Student ID #: _________________________

Local Address:___________________________________________Tel. Number: _________________________

Certification Program:_____________________________ Check: ____ Undergrad. ____ PBAC  ____other Grad.




(field)
(level)

Purpose:  Students with prior courses and/or experiences which are equivalent to or exceed those required in their program (Professional Teaching Standards 1-5) should discuss their eligibility for a substitution with their academic advisor or Graduate Coordinator.  All substitution requests presented for review by the course substitution committee of the College of Education and Allied Studies must originate with the academic advisor and be submitted through the education department chairperson/graduate coordinator.  Prior courses with grades of D and F cannot be used to substitute for required courses.  According to state regulation, colleges and universities may only waive the first half of the MA Department of Education’s practicum requirement.  Extensive, consistent, and formally documented (on school stationery) experience working with students at the level and in the field of the certification sought is the only criterion considered when requesting a substitution of one-half of the state practicum requirement.  Intermittent substitute teaching is not considered sufficient experience.  Students will receive written notification of the committee’s decision regarding their request.  

NOTE: Course/Field Experience substitutions impact MA Department of Education licensure requirements only. Students are encouraged to contact their advisors regarding the implication of waiving courses and/or field experiences on degree candidacy. 

Substitution Requests submitted to the College of Education & Allied Studies missing documentation (including transcripts, course descriptions and letters of experience, if applicable) will be returned to the student!

Instructions: Indicate required course/experience to be considered for substitution on left side of form (A).  Document course/experience to be used as a substitution on the right (B).  Obtain all required signatures and submit complete substitution request to Professional Education Office in the College of Education and Allied Studies (Hart Hall 124) 

Note: The substitution committee meets once per month during the academic year (Sept.-May).  Students should allow sufficient time for substitution requests to be reviewed and acted upon when planning their professional programs.  Substitutions for one-half of the practicum must be submitted to the committee prior to the student teaching application deadline appropriate to the student’s program.

A. I am requesting a substitution for the following BSU
B. Please consider the following course/experience

Course/field experience:




as a substitution:

BSU Course Number & Title:



From: (include course title & number if applicable)

Description:
Description: Attach catalog description, copies of transcript and/or letters of experience on school or agency letterhead.  Include starting and ending dates of experience.
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Student Signature
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Advisor Signature (please make sure supporting documentation is attached before signing)


Arts & Science Advisor or Chair Signature (if A&S course)


Education Department Chair or Graduate Coordinator Signature


Subcommittee Comments:

Action/initials:
________

_______

_______
        _______
Date:_____________

Appendix  B

UNIVERSAL PRECAUTIONS


A PROTOCOL FOR EDUCATION MAJORS
The College of Education and Allied Studies is aware that teachers come in close contact with children on a daily basis.  The following safety guidelines, as proposed by the United States Public Health Service for the handling of blood and bodily fluid of all persons, not just those previously known to have HIV infection, shall be followed by all Bridgewater State University students.

UNIVERSAL PRECAUTIONS

Universal Precautions is an aggressive, standardized approach designed by the Centers for DiCEASe Control to help prevent the spread of AIDS, hepatitis B (HBV), and other bloodborne diCEASes.  Viruses that cause bloodborne diCEASes are spread by contact with blood and certain other body fluids.  Universal Precautions are methods based on the simple fact that there is no way to be sure a person is not infected with AIDS, hepatitis B, and other bloodborne diCEASe, so it is safest to handle everyone’s blood and body fluids as if they are infected.

UNIVERSAL PRECAUTIONS COVER:


Blood
spinal fluid
pleural fluid
blood products



peritoneal fluid
saliva from dental work
semen
amniotic fluid


vaginal secretions
joint or synovial fluid

UNIVERSAL PRECAUTIONS DO NOT COVER:


saliva

tears
sweat

urine



feces

sputum



nasal secretions  

vomitus

Unless you can see blood in them

THE BASIC METHODS

Avoid contact with blood and body fluids, if possible.

When you cannot avoid contact, protect yourself.  Latex gloves are recommended, but they are not always available. Rubber gloves and plastic bags are helpful in providing some protection.  Whenever possible, have the person control their own bleeding by applying direct pressure to the wound with paper towels, tissues or other clean disposable towels.

If blood or body fluids get on your skin, wash with soap and water immediately.

Discard or decontaminate anything that has had direct contact with blood or body fluids.  Know the specific facility policies on proper disinfecting and disposal of contaminated objects.  When disposing of any paper items with visible blood on them, protect yourself and others by disposing them in plastic bags, tying the trash bag, and placing it inside another trash bag.  To clean up blood on objects or on the floor, lay paper towels on it to absorb as much as possible.  Then disinfect with bleach

Learn about post-exposure follow-up and the importance of reporting possible exposure incidences between children.

Following these simple guidelines will be helpful in protecting you and others.  When an emergency arises, it is important to be able to help, and to do so without fear.

BE AWARE AND PROTECT YOURSELF!

Student teachers should contact the school nurses in their assigned districts regarding

 specific school system health policies.

If you have any questions or concerns please contact the Office of Health Services

(508) 531-1252 or The Field Experience Office (508) 531-1227

Appendix C

Subject Matter Knowledge Requirements for each Initial Teaching Field

(603 CMR 7.06)

(1)
Biology (Levels: 5-8; 8-12)

(a) 
Biology of organisms, especially that of humans, including characteristics and classifications of organisms.

(b) 
Cells and cell theory.

(c) 
Ecology and evolutionary biology.

(d) 
Matter and energy in ecosystems.

(e) 
Genetics, including chromosome structure and function and inheritance.

(f) 
Molecular biology.

(g) 
Related aspects of chemistry, physics, earth science, and mathematics, such as statistics.

(h) 
Engineering and technical applications of biology.

(i) 
History and philosophy of science.

(j) 
Methods of research in the sciences, including laboratory techniques and the use of computers.

(3) 
Chemistry (Levels: 5-8; 8-12)

(a) 
Inorganic chemistry.

(b) 
Organic chemistry.

(c) 
Analytical chemistry.

(d) 
Physical chemistry.

(e) 
Biochemistry.

(f) 
Related aspects of biology, physics, earth science, and mathematics, such as statistics and calculus.

(g)
Engineering and technical applications of chemistry.

(h) 
History and philosophy of science.

(i) 
Methods of research in the sciences, including laboratory techniques and the use of computers.

(4) 
Dance (Levels: All)

(a) 
Dance technique, including skills and kinesthetic concepts of ballet, modern, jazz, tap, social, and folk dance.

(b) 
Choreography, including elements and principles of design, rhythm, dynamics, form, improvisation, and composition.

(c) 
Dance production, including costumes, lighting, sound, promotion, and management.

(d) 
History of Western dance performance, including historical periods, major stylistic traditions, and major artists.

(e) 
History of American dance performance from circa 1650.

(f) 
Introductory knowledge of dance traditions across the world.

(g) 
Children's dance, movement exploration, and improvisation.

(h) 
Artistic development of children and adolescents in dance.

(i) 
Dance criticism: analysis and critique of dance works and performance.

(5)
Early Childhood: Teacher of Students With and Without Disabilities (Levels: PreK-2)

(a) 
The following topics will be addressed on the Foundations of Reading test:

1.
Reading theory, research, and practice.

a. 
Knowledge of the significant theories, approaches, practices, and programs for developing reading skills and reading comprehension.

b. 
Phonemic awareness and phonics: principles, knowledge, and instructional practices. 

c. 
Diagnosis and assessment of reading skills using standardized, criterion-referenced, and informal assessment instruments.

2.
Development of a listening, speaking and reading vocabulary.

3.
Theories on the relationships between beginning writing and reading.

4.   Theories of first and second language acquisition and development.

(b) 
The following topics will be addressed on a test of other subject matter knowledge:

1. English language arts

a. Children's literature: genres, literary elements, literary techniques, 

      vocabulary demands.

                        b.   Approaches and practices for developing skill in using writing tools.

                              c.   Writing process and formal elements of writing.

2.
Basic principles and concepts related to PreK-2 grade mathematics in number sense and numeration, patterns and functions, geometry and measurement, and data analysis.

3.
Basic principles and concepts of the physical and life sciences appropriate to the PreK-2 grades.

4.
Basic principles and concepts of history, geography, government, and economics appropriate to the PreK-2 grades.

5.
Basic theories of cognitive, social, physical, language, and emotional development in children and adolescents, including learning through play, as they apply to children with and without disabilities.

6.   Preparation, implementation, and evaluation of Individualized Education Programs (IEPs).

(c) Topics in basic principles and concepts of the arts, health, and physical education appropriate to the PreK-2 grades shall be included in an approved program but will not be addressed on a written test of subject matter knowledge.

(6) 
Earth Science (Levels: 5-8; 8-12) 

(a) 
Geology.

(b) 
Oceanography.

(c)
Astronomy.

(d)
Environmental biology, physics, and chemistry.

(e) 
Meteorology.

(f) 
Related aspects of chemistry, physics, biology, and mathematics.

(g) 
Engineering and technical applications of earth science.

(h) 
History and philosophy of science.

(i) 
Methods of research in the sciences, including laboratory techniques and the use of computers.

(7)
Elementary (Levels: 1-6)  

(a) 
The following topics will be addressed on the Foundations of Reading test:

1.
Reading theory, research, and practice.

a. 
Knowledge of the significant theories, practices, and programs for developing reading skills and reading comprehension.

b.
Phonemic awareness and phonics: principles, knowledge, and instructional practices.

c. 
Diagnosis and assessment of reading skills using standardized, criterion-referenced, and informal assessment instruments.

2.
Development of a listening, speaking, and reading vocabulary.

3.
Theories on the relationships between beginning writing and reading.

4.
Theories of first and second language acquisition and development.

(b) 
The following topics will be addressed on the General Curriculum test:

1. 
English.

a. 
Children's and young adult literature.

b. 
Adult literature, classical and contemporary works.

   c. 
Genres, literary elements, and literary techniques.

d.   Nature, history, and structure of the English language: lexicon and  

                              grammar.

                        e.   Approaches and practices for developing skill in using writing tools.

                        f.    Writing process and formal elements of writing.

2. 
Mathematics.  Basic principles and concepts related to elementary school mathematics in the areas of number sense and numeration, patterns and functions, geometry and measurement, and data analysis.

3. 
History and Social Science.

a. 
Major developments and figures in Massachusetts, U.S., and world history, with stress on Western civilization.

b. 
Basic economic principles and concepts.

c. 
Basic geographical principles and concepts.

d. 
U.S. political principles, ideals, institutions, and processes, their history and development.

4. 
Science and Technology/Engineering.

a. 
Basic principles and concepts of the life sciences appropriate to the elementary school curriculum.

b. 
Basic principles and concepts of the physical sciences appropriate to the elementary school curriculum. 

c. 
Principles and procedures of scientific inquiry.

d. 
History of major scientific and technological discoveries or inventions.

e. 
Safety issues related to science investigations.

5. 
Child Development

a. 
Basic theories of cognitive, social, emotional, language, and physical development from childhood through adolescence.

b. 
Characteristics and instructional implications of moderately and severely disabling conditions.

(c) 
The following topics shall be included in an approved program but will not be addressed on a written test of subject matter knowledge:

1.
Basic principles and concepts in each of the visual and performing arts (art, music, drama/theater, dance).

2. 
Basic principles and practices in physical education.

3. 
Basic principles and practices related to personal and family health.

 (8)
English (Levels: 5-8; 8-12)

(a) 
Literature.

1. 
American literature including the Colonial Period; the Revolutionary Period; American Romanticism and the American Renaissance (to include Hawthorne, Emerson, Melville, Whitman, and Thoreau); the Civil War and the post-war period; and fiction, poetry, drama from the early 20th century to the present.

2. 
World literature including British literature (including the Anglo-Saxon period, the Middle Ages, the Renaissance, the Restoration and the 18th century, the Romantic Period, the Victorian Period, and the 20th century) and other European literature; literature of Africa, Latin America and Asia; Ancient Greek and Roman literature; the Bible as literature; world myths and folktales.

3. 
Characteristics of the different genres of literature.

4. 
Various schools of literary criticism.

(b) Language.

1. 
History and structure of the English language.

2. 
Knowledge of the rules and conventions of standard written and spoken English.

(c) 
Rhetoric and composition.

1. 
Principles of classical rhetoric.

2. 
Modern and contemporary theories of rhetoric.

3. 
Similarities and differences between oral and written communication.

(d) 
Reading theory, research, and practice at the middle and high school level.

 (10)
Foreign Language (Levels: PreK-6; 5-12)

(a)
The following topics will be addressed on a subject matter knowledge test for the PreK-6 level:

1. 
Spoken and written command of a standard version of the target language (the version used by a formally educated speaker of the language).

2. 
Knowledge of culturally and historically significant literary and non-literary texts and authors associated with the country of origin of the target language and of one other country with which the target language may now be associated.

3.
Introductory knowledge of contemporary political, social, and artistic features of the country of origin of the target language and of one other country with which the target language may now be associated.
4.
Children's literature, songs, and games in the target language.

5. 
Characteristics of elementary reading and writing pedagogy in the target language.

6. 
Similarities and differences between the target language and English.

7.
Theories of, and differences between, first and second language acquisition.

(b) The topics set forth in 603 CMR 7.06 (10) (a) 1., 6., and 7. and the following topics will be addressed on a subject matter knowledge test for the 5-12 level: 
1. Knowledge of culturally and historically significant literary and non-literary texts and authors associated with the country of origin of the target language; literary traditions, periods, and genres.

2. Introductory knowledge of the other arts (historical traditions, genres, and major artists) associated with the country of origin of the target language.

3.
Introductory knowledge of the political, social and intellectual history of the country or culture with which the target language is or was originally associated.

4.
Introductory knowledge of significant literary and non-literary texts, the arts, and history of at least one other country or people with which the target language may now be associated.

 (12)
Health/Family and Consumer Sciences (Levels: All)

(a) 
Human growth and development: physical (anatomy and physiology), emotional/mental, social, intellectual, and moral.

(b) 
Food science and nutrition.

(c) 
Physical fitness.

(d) 
Human sexuality.

(e) 
DiCEASe prevention and control.

(f) 
First aid, safety, and injury prevention.

(g) 
Tobacco, alcohol, and other substance abuse prevention.

(h) 
Current topics in health education, including family violence, child abuse, suicide, sexually transmitted diCEASes (including AIDS), teen pregnancy, violence prevention, and eating disorders.

(i) 
Parenting skills, early childhood education, and care.

(j) 
Family and interpersonal relationships.

(k) 
Public health functions and responsibilities.

(l) 
Management skills for family/consumer health and finance.

(13) History (Levels: 1-6; 5-8; 8-12)

(a) The following topics will be addressed on a subject matter knowledge test for the 1-6 level:

1. United States history from the age of exploration to the Civil War.

2. World history from human beginnings and ancient and classical civilizations of the Mediterranean area; and English and Western European history through the Enlightenment.

3. Geography: major physical features of the world and key concepts of geography.

4. Basic economic principles and concepts.

5. United States political principles, institutions, and processes, their history and development.

6. Major developments and figures in Massachusetts history.

(b)
The following topics will be addressed on a subject matter knowledge test for the 5-8 and 8-12 levels:

1.
United States History: indigenous people of North America; European settlements and colonies; the American Revolution; expansion, reform, and economic growth of the United States up to the Civil War; the Civil War and Reconstruction; European immigration, industrialization, and scientific and technological progress; the two World Wars; and the United States from 1945 to the present.

2.
World History: human beginnings and early civilizations (Africa, Mesopotamia, Phoenicia, Egypt, India, China); roots of Western civilization (Israel, Greece, Rome); English and Western European history; Renaissance and the age of exploration; development of Asia, Africa, and South America; age of revolutionary change in Europe; the world in the era of two World Wars; and the world from 1945 to the present.

3. 
Geography.

a. 
Major physical features of the world.

b. 
Key concepts of geography and its effects on various peoples.

4.
Economics.

a. 
Fundamental economic concepts and economic reasoning.

b. 
American economic history.

5.
Government.

a. 
Principles of American government and the Founding Documents of the United States.

b. 
Comparative government.

6. 
History and Philosophy of Science.

7. 
Methods and Sources for Research in History.

(14)
Instructional Technology (Levels: All)


(a)
The following topics will be addressed on a test of subject matter knowledge:
1. 
Technology tools for word processing, databases, spreadsheets, print/graphic utilities, multi- and hypermedias, presentations, videos for the purpose of formal and informal assessment, instruction, and administration for professional and instructional use.

2. 
Communications and research tools such as email, world wide web, web browsers, and other online applications that link to the state standards and requirements, for professional and instructional use.

3. Criteria for selection, evaluation, and use of appropriate computer/technology based materials to support a variety of instructional methods.

4. 
Ethical and social issues surrounding privacy, copyright, and crime relating to educational technology and resources.

(b)
The following topics shall be included in an approved program but will not be addressed on a test of subject matter knowledge:

1. 
Use of resources for adaptive/assistive devices that provide access for all students.

2. 
Methods to support classroom teachers and other school personnel in improving student learning through appropriate use of technology in the classroom, including consultation techniques and professional development.

(17)
Mathematics (Levels: 1-6; 5-8; 8-12)

(a)
The following topics will be addressed on a subject matter knowledge test for the 1-6 level:

1.  Basic principles and concepts related to elementary school mathematics in the areas of number sense and numeration, patterns and functions, geometry and measurement, and data analysis.

2.  Algebra.

3.  Euclidean geometry.

(b)  The following topics will be addressed on a subject matter knowledge test for the 5-8 level:

1. 
Algebra. 

2. 
Euclidean geometry.

3. 
Trigonometry.

4. 
Discrete/finite mathematics. 


5. 
Introductory calculus through integration.

6. 
History of mathematics.
(c) 
The topics set forth in 603 CMR 7.06 (17) (b) and the following topics will be addressed on a subject matter knowledge test for the 8-12 level:

1. 
Abstract algebra.

2. 
Number theory.

3. 
Calculus through differential equations.

4. 
Probability and statistics.

5. 
Non-Euclidean and transformational geometries.

6. 
Applied mathematics or mathematics modeling.

(20)
Music: Vocal/Instrumental/General (Levels: All)

(a)
The following topics will be addressed on the test of subject matter knowledge:

1. 
Traditional Western music theory and harmony.

2. 
Score reading and musical analysis.

3.
Music history and literature, including the following:

a. 
Western (European) - early Gregorian chant to present.

b. 
American music - 1650 to present (including ethnic folk, jazz, Broadway, and classic streams).

c. 
Introductory knowledge of at least two other musical traditions with contrasting compositional and performance characteristics and genres.

4. 
Music criticism: analysis and critique of musical works and performance.

5. 
Knowledge of at least one special approach to music education for students, such as Orff Schulwerk, Kodály, Dalcroze, Suzuki, Gordon.

6. 
Musical development in children and adolescents.

7. 
Introductory knowledge of choral literature and conducting techniques.

8. 
Introductory knowledge of instrumental literature and conducting techniques.

(b) 
The following topics shall be included in an approved program but will not be addressed on the test of subject matter knowledge:

1. 
Singing skills and basic vocal production.

2. 
Sight singing and music reading, using standard notation.

3. 
Intermediate level of keyboard proficiency.

4. 
Use of technologies in music.

5. 
Advanced vocal proficiency.

6. 
Choral methods for treble, changing, and high school voices.

7. 
Advanced instrumental proficiency on one instrument.

8. 
Instrumental methods on strings, woodwinds, brass, percussion.

(21)
Physical Education (Levels: PreK-8; 5-12)

(a) 
Principles of developmentally sound physical health and fitness.

(b) 
Lifespan growth, development, and nutrition.

(c) 
History and foundations of kinesiology.

(d) 
Range of appropriate play and sports for PreK-12 and the relevant motor skills.

(e) 
Knowledge of appropriate physical and safety limitations, legal standards, tort liability, and first aid and Cardiac Pulmonary Resuscitation (CPR). 

(f) 
Knowledge of adaptations for students with disabilities.

(22)
Physics (Levels: 5-8; 8-12) 

(a) 
Mechanics (including fluid mechanics).

(b) 
Heat, heat transfer, and thermodynamics.

(c) 
Kinetic theory of gases.

(d) 
Light and geometric optics.

(e) 
Electricity and magnetism.

(f) 
Waves (sound and light).

(g) 
The atom: its structure and the nucleus (including nuclear reactions).

(h) 
Quantum theory of the atom.

(i) 
Quantum theory of light.

(j) 
Engineering and technical application of physics.

(k) 
Related aspects of biology, chemistry, earth science and mathematics, such as trigonometry, vector analysis, and calculus.

(l) 
History and philosophy of science.

(m)
Methods of research in the sciences, including laboratory techniques and the use of computers.

(23)
Political Science/Political Philosophy (Levels: 5-8; 8-12) 

(a) 
Civics and Government.

1. 
The founding documents of the United States and Massachusetts.

2. 
American government and politics.

3. 
Comparative government.

4. 
Theories of political science or philosophy.

5. 
International relations.

(b) 
History.

1. 
United States history.

2. 
Western civilization.

3. 
World history.

(c) 
Geography.

1. 
Major physical features of the world.

2. 
Key concepts of geography and its effects on various peoples.

(d) 
Economics.

1. 
Fundamental economic concepts and economic reasoning.

2. 
American economic history.

(e) 
Methods and sources for research in the social sciences.

(25)
Teacher of Students with Moderate Disabilities (Levels: PreK-8; 5-12) 

(a)
Teachers seeking a license as a teacher of students with moderate disabilities for PreK-8 must meet the requirements set forth in 603 CMR 7.06 (25) (b) (c) and (d); those seeking this license for 5-12 must meet the requirements set forth in 603 CMR 7.06 (25) (b) and (d) and pass either the General Curriculum test or a subject matter test in one of the following academic subjects: English, mathematics, science (biology, chemistry, earth science, general science, and physics), history, or political science/political philosophy at the 5-8 or 8-12 grade level.  

(b) 
The following topics will be addressed on the Foundations of Reading test:
1. 
Reading theory, research, and practice.

a. 
Knowledge of the significant theories, approaches, practices, and programs for developing reading skills and reading comprehension.

b.
Phonemic awareness and phonics: principles, knowledge, and instructional practices.

c. 
Diagnosis and assessment of reading skills using standardized, criterion-referenced, and informal assessment instruments.
2. 
Development of a listening, speaking, and reading vocabulary.

3. 
Theories of the relationships between beginning writing and reading.

4. 
Theories of first and second language acquisition and development.

(c)
The following topics will be addressed on the General Curriculum test:

1. 
English.

a. 
Children's and young adult literature.

b. 
Adult literature, classical and contemporary works.

c. 
Genres, literary elements, and literary techniques.

d. 
Nature, history, and structure of the English language: lexicon and grammar.

e. Approaches and practices for developing skill in using writing tools.

f. Writing process and formal elements of writing.

2. 
Mathematics.  Basic principles and concepts related to elementary school mathematics in the areas of number sense and numeration, patterns and functions, geometry and measurement, and data analysis.

3. 
History and Social Science.

a. 
Major developments and figures in Massachusetts, U.S., and world history, with stress on Western civilization.

b. 
Basic economic principles and concepts.

c. 
Basic geographical principles and concepts.

d. 
U.S. political principles, ideals, institutions, and processes, their history and development.

4. 
Science and Technology/Engineering.

a. 
Basic principles and concepts of the life sciences appropriate to the elementary school curriculum.

b. 
Basic principles and concepts of the physical sciences appropriate to the elementary school curriculum.

c. 
Principles and procedures of scientific inquiry.

d. 
History of major scientific and technological discoveries or inventions.

e. 
Safety issues related to science investigations.

5. 
Child Development.

a. 
Basic theories of cognitive, social, emotional, language, and physical development from childhood through adolescence.

b. 
Characteristics and instructional implications of moderately and severely disabling conditions.

(d) 
The following topics shall be included in an approved program but will not be addressed on a test of subject matter knowledge:
1. 
Educational terminology for students with mild to moderate disabilities.

2. 
Preparation, implementation, and evaluation of Individualized Education Programs (IEPs).

3. 
Design or modification of curriculum, instructional materials, and general education classroom environments for students with moderate disabilities.

4. 
Ways to prepare and maintain students with disabilities for general education classrooms; for example, use of behavioral management principles.

5.
Knowledge of services provided by other agencies.

6. 
Federal and state laws and regulations pertaining to special education.

(26)
Teacher of Students with Severe Disabilities (Levels: All)

(a)
The following topics will be addressed on the General Curriculum test:

1. 
English.

a. 
Children's and young adult literature.

b. 
Adult literature, classical and contemporary works.

c. 
Genres, literary elements, and literary techniques.

d. 
Nature, history, and structure of the English language: lexicon and grammar.

e. Approaches and practices for developing skill in using writing tools.

f. Writing process and formal elements of writing.

2. 
Mathematics.  Basic principles and concepts related to elementary school mathematics in the areas of number sense and numeration, patterns and functions, geometry and measurement, and data analysis.

3. 
History and Social Science.

a. 
Major developments and figures in Massachusetts, U.S., and world history, with stress on Western civilization.

b. 
Basic economic principles and concepts.

c. 
Basic geographical principles and concepts.

d. 
U.S. political principles, ideals, institutions, and processes, their history and development.

4. 
Science and Technology/Engineering.

a. 
Basic principles and concepts of the life sciences appropriate to the elementary school curriculum.

b. 
Basic principles and concepts of the physical sciences appropriate to the elementary school curriculum.

c. 
Principles and procedures of scientific inquiry.

d. 
History of major scientific and technological discoveries or inventions.

e. 
Safety issues related to science investigations.

5. 
Child Development.

a. 
Basic theories of cognitive, social, emotional, language, and physical development from childhood through adolescence.

b. 
Characteristics and instructional implications of moderately and severely disabling conditions.

(b)
The following topics shall be included in an approved program but will not be addressed on a test of subject matter knowledge:

1.
Definitions, etiologies, and characteristics of severely disabling conditions.

2. 
Theories, concepts, and methods of assessing physical, emotional, intellectual, and social development in children and adolescents.

3. 
Theories of language development and the effects of disabilities on learning.

4. 
Reading.

a. 
Reading theory, research, and practice.

i. 
Knowledge of the significant theories, practices, and programs for developing reading skills and reading comprehension.

ii.
Phonemic awareness and phonics: principles, knowledge, and instructional practices.

iii. 
Diagnosis and assessment of reading skills using standardized, criterion-referenced, and informal assessment instruments.

b. 
Development of a listening, speaking, and reading vocabulary.

c. 
Theories on the relationships between beginning writing and reading.

d. 
Theories of first and second language acquisition and development.

5.
Preparation, implementation, and evaluation of Individualized Education Programs (IEPs).

6. 
How to design or modify curriculum, instructional materials, and classroom environments for students with severe disabilities.

7. 
Ways to prepare and maintain students with severe disabilities for general education classrooms; for example, use of behavioral management principles.

8. 
Knowledge of services provided by other agencies.

9. 
Knowledge of appropriate vocational or alternative school programs, or work-study and community-based opportunities and alternative high school programs and how to refer students to them.

10. Federal and state laws pertaining to special education.

11. Techniques for developing skills designed to facilitate placement in least restrictive environments.

12. Appropriate use of augmentative communication and other assistive technologies.

13. Source and operation of orthotic devices, medical technologies, and computer-moderated prosthetic devices.

(30)
Theater (Levels: All)

(a) 
Principles of acting, including improvisation methods, styles, and techniques for developing voice, movement and characterization.

(b) 
Principles of dramatic structure and processes of playwriting, playmaking, and adaptation of literary works for the theater.

(c) 
Fundamentals of directing, including selection of material, script analysis, and techniques and procedures for rehearsing and staging theatrical works.

(d) 
Basics of stage and theater management.

(e)
Knowledge of theater production, including principles of design and basic tools and techniques of technical theater.

(f) 
American dramatic literature in the 20th century.

(g) 
British, European, and classical Greek dramatic literature: historical periods, major stylistic traditions, major works and writers.

(h) 
History of drama.

(i) 
Introductory knowledge of other world drama in its cultural and historical contexts.

(j) 
Theater criticism: analysis and critique of works of theater and dramatic literature.

(k)
Knowledge of theater for young audiences and dramatic literature for children.

(l) 
Appropriate practices in drama and theater education for children.

(m)
Artistic development of children and adolescents in the theater arts.

(31)
Visual Art (Levels: PreK-8; 5-12)

(a) 
Elements of art and the principles of design.

(b) 
Methods, materials, and techniques unique to the visual arts in: drawing, painting, sculpture, printmaking, collage, crafts, photography, film, and electronic technologies.

(c) 
Observation, abstraction, invention, and representation in visual art.

(d) 
Theories of artistic creativity and aesthetics; philosophies of prominent artists and art educators.

(e)
Art criticism: concepts of style and stylistic change. 

(f) 
Artistic development in children and adolescents.

(g) 
Major developments, periods, and artists in Western traditions in art and architecture.

(h) 
Major developments, periods, and artists in American art and architecture from 

circa 1650 to the present.

(i) 
Characteristics of art and architecture in two non-Western artistic traditions stylistically different from each other.

(j) 
Influences of non-Western artistic traditions on Western art; influences of Western art on non-Western artistic traditions.
Appendix D

Sample CORI Form
[AGENCY CODE]
[FEE CODE]

[SCHOOL/AGENCY LETTERHEAD]
Criminal Offender Record Information (CORI) Request Form

[AGENCY NAME] has been certified by the Criminal History Systems Board for access to conviction and pending criminal case data.  As an applicant/employee/ volunteer/preservice licensure candidate for the position of ________________, I understand that a record check will be conducted for conviction and pending criminal case information only and that it will not necessarily disqualify me.  The information below is correct to the best of my knowledge.

Applicant/Employee/Volunteer Information:

______________________________________________________________________
___________________________
____________________

____________
Last name




First name



Middle Name
___________________________


____________________________
Maiden Name or Alias (if applicable)

Place of Birth
________________________
______-_______-________
__________________
Date of birth


Social Security Number

Mother’s Maiden Name
Address:
___________________________________________________________
Former Addresses: ____________________________________________________

Sex: _______
Height: ___ft.___in.
Weight:________
Eye Color:__________

State Driver’s License Number: ___________________________________________

***The above information was verified by reviewing the following form of government issued photographic identification: ____________________________

Requested by: _________________________________________________________



(Signature of CORI Authorized Employee) 
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About ELAR: ELAR – EDUCATOR LICENSURE AND RECRUITMENT SYSTEM

www.mass.gov/doe/educators

The Educator Licensing and Recruitment (ELAR) System simplifies Massachusetts educator licensing and other inquiry functions by reducing much of the paperwork and time delay that typically holds up licensure. This system allows prospective Massachusetts educators to apply for licensure or to renew their Professional level license(s), track their licensure progress, view or edit their licensure file, post their resumes, locate job openings, and more via any home or otherwise accessible computer. 
Applicants seeking licensure and meeting all of the requirements will be able to get their license within weeks, a significant improvement from the existing paper and pencil process, which can take many months.

To take advantage of ELAR, first register as an ELAR user by clicking on the “ELAR” icon (sample at top of this page) at: http://www.doe.mass.edu/educators/.  Once you reach the DOE security portal, click on the underlined words “Create ELAR Profile” located below the blue “login” button.  Follow the on screen directions to set-up your User Registration.  By registering, you are creating a user profile that enables you to perform Massachusetts Educator Licensure functions.

ELAR is a key piece of the state's e-government initiative.  Massachusetts' e-government portal, Mass.Gov is a starting point from which citizens can reach all information and services provided by the Commonwealth. 

Detailed instructions for creating your ELAR profile and applying for your Massachusetts educators’ license are provided during the “Career Services/Licensure” meeting held each semester.  Check your practicum calendar for information regarding dates and times.

Appendix F

Check list for Candidates Exiting MA DOE Licensure Programs

Congratulations on nearing the end of your licensure program at Bridgewater State University.  You’ve spent a lot of time and effort meeting state education standards and completing Preservice Performance Assessments – the end is in sight!  Please use the following check list to ensure that your licensing paperwork is processed correctly and expeditiously by BSU’s licensure office and the Massachusetts Department of Elementary & Secondary Education (MA DESE):

For undergraduate, post-baccalaureate and graduate students seeking an initial teaching license:

· Attend the “Licensure/Career Services” workshop sponsored by the College of Education and Allied Studies each semester (September/March).  If you can’t make a workshop, please contact BSU’s licensure office (x1228) to obtain step-by-step instructions for using ELAR.

· Complete a “Request for BSU Recommendation” form and submit it to the College of Education and Allied Studies Licensure Office (Hart 124)

· Apply for your initial teaching license using the MA DOE’s on-line ELAR (Educational Licensing and Recruitment) system:
http://www.doe.mass.edu/educators/
(Click on the “ELAR” icon in the upper right corner of the page)

· At the completion of all of your coursework and field experience, obtain a final, official transcript and forward it to: The MA Department of Elementary & Secondary Education, Office of Educator Licensure, 75 Pleasant St., Malden, MA 02148. Undergraduates must wait for degree conferral in order to finalize their transcripts.  Post-baccalaureate and graduate students may request transcripts once all grades have been posted.

For post-baccalaureate and graduate students seeking professional teaching licenses or initial specialist, administrator or support licenses:

· Contact the BSU Licensure office (x1228) to obtain detailed instructions and forms pertaining to the MA DESE licensing process.

· Complete a “Request for BSU Recommendation” form and submit it to the College of Education and Allied Studies Licensure Office (Hart 124)

· Apply for your license using the MA DESE’s on-line ELAR (Educational Licensing and Recruitment) system:
http://www.doe.mass.edu/educators/
(Click on the “ELAR” icon in the upper right corner of the page)

· After applying for your license using ELAR – send the following to the MA DESE:

· A final official transcript (with graduate degree posted, if applicable)

· Candidates seeking a professional stage licenses must also submit:

· A letter on school/district stationary verifying 3 full years of employment in the role of your initial license and completion of  a “one year induction program with a mentor”

· Verification of 50 hours of mentored experience beyond the induction year (this requirement may change soon – please contact the licensure office for current information)

· Candidates seeking specialist or administrator licenses must also submit employment verification letters – please contact the licensure office for specific information.

Note to all exiting students: If you are applying for a position and do not have your MA DESE license number yet – the BSU licensure office can provide interviewers with an official letter verifying that you have completed your program.  Due to the volume of candidates completing programs, we ask that you only request a personalized letter when you are actually scheduled for an interview.  We will need the name, title and address of the interviewer in order for our office to mail the letter directly to the recipient.
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