The National Child Welfare Workforce Institute (NCWWI)

Massachusetts BSW Child Welfare Training Scholarship
APPLICATION CHECKLIST
STEP 1:  REVIEW ELIGIBILITY CRITERIA
 FORMCHECKBOX 

Commitment to professional social work practice in a child welfare setting (TWO YEAR commitment upon graduation, if offered an employment position)
 FORMCHECKBOX 
  
3.0 or higher grade point average
 FORMCHECKBOX 
 
Evaluated as a “field-ready” BSW student by BSW Program in which student is 


enrolled (Bridgewater, Salem, or Westfield State College) 
STEP 2: REVIEW DEADLINES FOR APPLICATION MATERIALS
 FORMCHECKBOX 

March 1, 2010 for Salem, Bridgewater and Westfield State Colleges

STEP 3: COMPLETE THE APPLICATION PROCESS
 FORMCHECKBOX 

BSW application with signature (3 pages)

 FORMCHECKBOX 

Statement of endorsement from the field education coordinator at your institution
 FORMCHECKBOX 

Submit transcripts to verify current GPA of 3.0 or higher

 FORMCHECKBOX 
 
Updated resume
 FORMCHECKBOX 

Essay (1-2 pages) 
Please choose ONE of the following DCF Core Values and describe how it can be used in working with the family in the attached case example. 
· Child-driven
· Family-centered
· Community-focused
· Strength-based
· Committed to Diversity and Cultural Competence
· Committed to Continuous Learning

STEP 4:  INTERVIEW WITH SCHOLARSHIP COMMITTEE
 FORMCHECKBOX 

MA BSW Child Welfare Scholarship staff will contact student to schedule interview

QUESTIONS: Please contact Dr. Cheryl Springer at (978) 542-6041 / cspringer@salemstate.edu or Dr. Lisa Johnson at (978) 542-2299 / ljohnson2@salemstate.edu 
Application for Massachusetts BSW Child Welfare Training Scholarship

ESSAY
Choose ONE of the following DCF Core Values and discuss how it may be applied to interaction with the family in the case situation described below:

· Child-driven
· Family-centered

· Community-focused

· Strength-based

· Committed to Diversity and Cultural Competence

· Committed to Continuous Learning

Joseph is an eight-year-old African American boy in the second grade. He was orphaned last year when his mother died of AIDS-related complications. Joseph’s mother had struggled with drug addiction for many years and had been in and out of several treatment programs and corrections facilities since Joseph was four. The Department of Children and Families (DCF) was contacted at Joseph’s birth since he tested positive for heroin. He was placed with his maternal grandmother, who became his care provider when Joseph’s mother was unable to care for him due to active addiction, placement in a treatment facility, or incarceration.
Joseph’s grandmother died six months ago and his only remaining relative was a paternal aunt. DCF moved Joseph to a new county to live with his Aunt Jo, Uncle Lou, and their three sons (ages five, twelve, and seventeen). Uncle Lou, who recently retired from the military, has expressed resentment over his wife’s decision to care for Joseph. However, the family has agreed to cooperate with DCF and be considered as a permanent placement for Joseph.
Joseph is an extremely quiet child, usually answering questions in monosyllables. He loves music and has taught himself to play a few songs on his aunt’s piano. He also draws pictures for his family and is proud to see his artwork displayed around the home. Joseph appears to be small for his age and shows some physical characteristics of fetal alcohol syndrome. He cries easily and seems hungry all of the time, begging for leftover food in the cafeteria from students and staff. Uncle Lou is requiring Joseph to participate in physical training exercises with his sons (e.g., push-ups, running, playing basketball) under his supervision. He refers to Joseph as a “weenie” in comparison to the cousins. Joseph’s older cousins are fairly protective of him and Joseph is very affectionate with them and his Aunt Jo.
In school, Joseph struggles with basic reading skills and finds school tasks to be very difficult and frustrating. Teachers describe his behavior as “off task, inattentive, and withdrawn.” He seems to avoid any interactions with peers, preferring to wander alone on the edge of the playground during recess. In the classroom, the teacher will often find him drawing pictures.

Case example adapted from: Haulotte, S. M., & Kretzschmar, J. A. (Eds.). (2001). Case scenarios for teaching and learning social work practice. Alexandria, VA: Council on Social Work Education. 







