What our Second-Year Students Told Us About Their First Year at BSC

Selected Findings from a survey conducted fall 2006 by Cathy Holbrook

Ease of Transition to BSC 
· 83 % of respondents said their transition to BSC was relatively easy with no differences in any subgroup

· For those with easy transitions, non-academic factors such as friends, family, involvements and living on campus were most commonly cited as contributing factors
· For those with difficult transitions, being overwhelmed with the workload, difficulty in their coursework, and the complications of commuting were most commonly cited as factors

Length of Time Until Comfortable on Campus

· Over 2/3 of respondents reported that they felt comfortable and like they belonged within a few weeks, with no differences in any subgroup

· However, there was one statistically significant difference for commuters: 15% reported that they still did not feel comfortable on campus as compared to only 4% of residents who gave this same response (c (1, n=221) = 8.11, r = .01)

· Although not significant, almost 11% of under-represented students reported feeling comfortable almost right away as compared to 20% of white students feeling this way

Effect frequency of going home on weekends and commuting distance had on transition and comfort

· Commuting distance had no significant difference on either ease of transition or the length of time it took commuters to feel comfortable on campus and like they belonged

· However, frequency of going home on weekends did have an effect on residents
· Residents who went home twice or more a month took longer to feel comfortable and connected on campus than those who went home only once a month or less (x (1, n=119) = 4.12, r = .05)

· 95% of residents who went home once a month reported an easy transition as compared to 79% who went home almost every week, although this difference was not significant

How Orientation Assisted in Transition

· Almost 42% of commuters reported that orientation assisted them “highly” or “very highly” in their transition to Bridgewater as compared to 31% of residents (x (1, n=213) = 4.77, r = .05) 

· 65% of under-represented students reported that the program connected them to upper-class students at least moderately as compared to only 31 % their white peers (c (1, n=200) = 10.42, r = .01), supporting the value of the peer mentoring program offered to these students

· 91% of students reported that orientation conveyed Bridgewater’s academic requirements and expectations while 89% reported that the program provided information about available resources to address academic issues

· 82% reported that orientation provide information about resources to assist with personal adjustment issues, while 87% reported that the program helped them learn about how to become involved on campus

Student participation in Selected Programs and Findings

	 
	All students
	Residents
	Commuters

	Welcome Week Activities
	46%
	60%
	25%

	Student Involvement Fair
	24%
	24%
	24%

	Joined a student club or organization, incl. SGA
	32%
	38%
	23%

	Played on an athletic team 
	14%
	18%
	8%

	Participated in a college-sponsored community service event
	18%
	23%
	10%

	Attended a lecture on campus
	53%
	50%
	57%

	Attended athletic events on campus
	40%
	52%
	24%

	Attended social events on campus
	57%
	67%
	44%

	Attended performing arts events on campus 
	32%
	34%
	30%

	Took A First Year Seminar
	24%
	23%
	24%

	Met with an academic advisor for a non-required session
	30%
	24%
	38%

	Visited the Career Services Office
	11%
	7%
	17%

	Met with a faculty member outside of class
	37%
	35%
	39%

	Attended floor programs in your hall
	 
	73%
	 

	Participated in First Year Residential Experience (FYRE)
	 
	8%
	 

	Visited the Commuter Service Center
	 
	 
	33%

	Attended Commuter breakfasts/lunches
	 
	 
	35%


Residents and Commuters 

· Commuters were statistically LESS likely than residents to 

· Participate in Welcome Week

· Attend athletic events

· Attend social events

· Join a club or organization

· Play on an athletic team

· Participate in college-sponsored community service programs

· Commuters were statistically MORE likely than residents to 

· Meet with an academic advisor for a non-required session

· Visit the Career Services Center 

Under-represented students and Majority students

· Under-represented students were statistically LESS likely than whites to 

· Participate in college sponsored community service

· Visit the Career Services Office

· Meet with a faculty member outside of class

· Under-represented students were MORE likely than whites to

· Participate in the Involvement Fair

· Join a club or organization

· Play on an athletic team

Student Learning Outcomes

Students reported gains in all 9 of the student learning outcomes from the beginning of their first year to the beginning of their second year. These self-reported gains were all statistically significant at probability levels of 99.9 % or greater. There were no significant differences in gains in any of the sub-groups

	 
	% of “Good” or Excellent” “Then” Scores
	% of “Good” or  “Excellent” “Now” Scores
	Chi Square Factor

	Communication Skills (Writing & Speaking)
	51%
	82%
	47.22  (1, n=413), r < .001)

	Problem Solving Skills
	53%
	75%
	23.04  (1, n=413), r < .001)

	Decision Making Skills
	58%
	80%
	25.92  (1, n=411), r < .001)

	Knowledge of Myself
	59%
	86%
	40.90  (1, n=411), r < .001)

	Self-Esteem/Confidence
	42%
	73%
	39.68  (1, n=412), r < .001)

	Ability to Work Well in a Team
	68%
	77%
	16.86  (1, n=411), r < .001)

	Understanding of People Who are Different From Me
	66%
	84%
	18.11  (1, n=412), r < .001)

	Taking Responsibility for my own Behavior
	73%
	89%
	15.62  (1, n=413), r < .001)

	Community Involvement
	27%
	44%
	12.49  (1, n=413), r < .001)


Communication Skills

Participants reported the greatest gains in communications skills, citing the following factors most frequently as the cause of these gains being work required in their classes; the process of making new friends; required core courses such as Com140 and Writing I and II; and the overall transition to college, including the need to speak for themselves and manage their own needs

Problem Solving Skills

Over half the participants who offered information about their gains in problem solving skills cited their classes or academic requirements as a primary factor. Other factors included: the overall transition process to college life, including managing their time and workloads, and the need to solve their own problems

Decision Making Skills

Two theme areas emerged most prominently as contributing to growth in this area: overall life experiences and the transition process as a college student, including learning from their own mistakes; and the need to take responsibility for themselves, accept consequences of their actions and set their own priorities and goals

Knowledge of Self

Once again, overall life experience and the transition process to college were frequently cited themes. Additional factors cited include: self-reflection their successes and failures; peer feedback; and process of clarifying personal values and goals.
Self-Esteem/Confidence

An array of themes emerged in this area, including: being accepted for themselves by new friends; personal success or accomplishment both in and out of class; and self-acceptance and increasing self-knowledge.
Ability to Work Well in a Team

Required group work in classes was cited by over half the respondents. Some enjoyed this work, others did not, but even those who didn’t, agreed it helped them in this skill area, as did participation in clubs, organizations and/or sports teams.

Understanding of People Who are Different

The responses to this item revealed a range f comfort in dealing with people who are different from tolerance to real appreciation. Two themes emerged as having the greatest effect: exposure to a diverse population that required and encouraged them understand and be open to difference and taking the time to get to know others

Taking Responsibility for Own Behavior

Many students felt that they came to BSC already taking responsibility for themselves, and indeed this was the second lowest reported gain area. Several themes emerged as contributing to growth: being held responsible for themselves and realizing they are in charge of their own lives; making mistakes and understanding the consequences; and the need to live up to their own and their families expectations.
Community Involvement

This outcome was the one with the least report of gain, and the one that seemed to be most loosely interpreted. Participants expressed a desire to be involved and to do service, but many indicated they just didn’t have enough time.

For more complete survey findings and selected quotes from respondents, please visit the Student Affairs website at http://www.bridgew.edu/StudentAffairs/
