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PROCESS RECORDING GUIDELINES

What is a process recording?

A process recording is a written record of an interaction with a client.

Why are process recordings required?

Process recording is a major learning tool in social work. Social work is unique in

its heavy reliance on process recording to teach intervention skills. Because in social work the practitioner’s major tool is one's self and one's ability to interact effectively with clients and other professionals, training must focus on the interactive skills necessary to be effective. Process recordings require that the student attend to interactions on a level not required by verbal review or theoretical analysis. They encourage integration of the multiple levels of learning that a student is exposed to in field and class. Finally, they allow for close oversight of students' work by the field placement agency and the MSW program.  

What do you learn from them?

· To pay attention

· To be aware of your own experience

· To describe behavior, affect, content, and recognize its significance

· To analyze your responses and those of your client(s)

· To recognize the consequences of an intervention

· To develop the ability to intervene purposefully

How do you learn from them?

· Writing a process recording allows you to pay attention and to reflect on and analyze your own work.

· Reviewing process recordings with your field instructor allows you to identify learning patterns, access your field instructor's factual and clinical knowledge and experience, recognize results of interventions

What is appropriate to process in a recording?

· A face to face session with an individual client

· A telephone contact with a client

· A brief interaction in a waiting room, hall, community room, etc. with a client

· A group session

· A contact with a family member or a family meeting

· A contact with a service provider

Elements of Process Recordings

All process recording should contain the following elements:

Identifying Information

The student's name, date of the interview and the client's initials (remember: always disguise client name to protect confidentiality). It is helpful to state who was present during the contact and the number of the interview (i.e.,” Fourth contact with Mrs. S; Mrs. S and Johnny were present"). On a first contact, it may also be helpful to include name and ages of the client system under consideration.

Goals for the interview:  Briefly state whether there are any specific goals to be achieved, the nature of the referral, and the nature of the initial or presenting issues, the student's plans, and the client's agenda.

Word-for-word description of what happened as well as the student can recall.

Description of any action or nonverbal activity that occurred.

Student's feelings and reactions to the client and to the interview as it took place.   This requires the student to put in writing unspoken thoughts and reactions as the interview is going on. (i.e., "At this point I began to feel uneasy. I was a little frightened and wondered what to do next.")

Student's observations and analytical thoughts regarding what has been happening during an interview. (i.e., "I wondered what would happen if I said such-and-such. I chose not to but I wondered whether I should have raised it," or "Mrs. S. said she felt happy but this seemed to

contradict what she said earlier. I didn’t think she looked very happy so I asked her to explain further.")

Summary of the student's impressions. This is a summary of the student's analytical thinking about the entire interview.

Future plans:   Identification of unfinished business, identification of short and longer-term goals.

Student's role(s) during the interview:  techniques used; theories applied.

Identification of questions for field instruction. This provides the student with the opportunity to build upon their ability to become autonomous workers.

Requirements for Process Recordings

1) Students must complete a minimum of one process recording per week.

2) Keep copies of all process recordings for yourself.

3) Process recordings must maintain confidentiality. All clients should be identified only by initials or a pseudonym.

4) Students must submit copies of their process recording weekly to their field instructor.

5) Process recordings should be discussed in supervision after the field instructor has read them.

6) Once a month students must submit one or more process recordings to their faculty field advisor for review of the learning process.

Practical Concerns

A. How do I remember all that stuff? 

Although your recall will improve as you have more experience, the purpose of process recordings is not perfect recall. All interactions are reconstructed in the reporting process. Your impressions of significant events are most relevant. It can help to write notes of the interaction after the session. If you want to take notes during the session to remember factual information, you must clear it with your agency and field instructor, as different agencies have different policies about this.

B. How much should I tell? 

The more information you are willing to provide, the more opportunity you will have to learn. Omitting or changing the process to fit what you think is your field instructor's expectation is not helpful. Everyone makes mistakes in this kind of work, even experienced practitioners, and it is in examining your mistakes that you will generally learn the most.

C.  Should I type or handwrite?
      This again is up to you and your field instructor and field advisor. The legibility of your    

       handwriting is a factor.

D.   How do I respect confidentiality?
Omit all names but yours from process recordings. Do not leave process recordings in public     areas where other clients or agency staff have access to them. 

Groups, family sessions and committee meetings may also be the subject of a process recording. The most useful recording of a group session includes a mix of summary and verbatim material, as well as critical analysis of the process by the student.  Record verbal and non-verbal behaviors engaged in by specific members of the group. Guide your observations by the statements and questions included below. Focus on the process that emerged in the meeting rather than on the content of what is said.

DESCRIPTION OF THE SETTING: context, type of group/meeting

STRUCTURE: How does the group organize to accomplish its task? What group rules emerged? What leader behaviors are displayed? How are decisions made? How is information treated?

CLIMATE: the psychological/emotional atmosphere of the meeting. How are feelings (as opposed to points-of-view) dealt with? What non-verbal behavior indicates changes in the climate? How do members' voices denote feeling tone?

FACILITATION: How do group members influence the development of the group? Does the group process or run itself? What group building behaviors (bringing in silent members, harmonizing conflict, reinforcing participation, etc.) are utilized by whom?

DYSFUNCTION: What behaviors emerge that hinder the accomplishment of the group's task? For example, what anti-group behaviors (blocking, recognition-seeking, dominating, withdrawing, etc.) are seen? What communication patterns develop that are dysfunctional to the group task?

CONVERGENCE: How does the group move from independence to collective judgment? What behaviors promote agreement? What consensus-seeking behaviors are observed? What false consensus behaviors (such as "me too," "I'll go along with that") are displayed?

ASSESSMENT OF THE NEXT STEPS: What possible next steps would be recommended? What changes or plans might be feasible?

QUESTIONS FOR SUPERVISION:  
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