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INTRODUCTION

Welcome to The Massachusetts Chronicles Educator’s Guide!

We hope that this resource empowers you to use the timeline and news
articles to provide students with a rich interdisciplinary learning experience
at any grade level.

You can search for or download any of the activities in this guide, as well
as student videos and view a state history timeline, at The Massachusetts
Chronicles website, which can be found at the following link:

https:/www.bridgew.edu/masschronicles

The guide is organized into seven themes informed by the National
Council for the Social Studies’ Curriculum Standards for Social Studies
and encourages students to explore Massachusetts through a variety
of contextual lenses:

THEME 1: Behold! The Timeline!

(chronological reasoning)

THEME 2: Becoming Massachusetts

(culture and social institutions)

THEME 3: Community, Civic Action, and the Commonwealth
(rights and responsibilities)

THEME 4: "From Stockbridge to Boston"” and Beyond!
(geography and place)

THEME 5: Industry & Innovation

(economics, technology, human-environmental interaction)
THEME 6: Big-Time Bay Staters

(individuals and biography)

THEME 7: Our Commonwealth Today and Tomorrow
(contemporary issues)
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Each theme features a series of suggested tasks for teachers to engage students
in learning about Massachusetts history. Themes 1 through 6 are organized by
grade span (K-5, 6-12), and Theme 7 is organized more broadly to encourage
students across the K-12 spectrum to consider their place in our Commonwealth
today. We have also identified areas for interdisciplinary learning in ELA, Math,
Science, and the Arts.

The tasks are all tagged with relevant content and practice standards from the
2018 Massachusetts History & Social Science Framework to help teachers integrate
these learning experiences into existing units of learning.

Teachers will note that many of these tasks serve as a launching point to extend
learning beyond the timeline and news articles. Using The Massachusetts
Chronicles as an anchor text, we strongly encourage teachers to conduct
background research and explore the context of the various topics before
engagingin these tasks to ensure that students are exposed to sources and
information that address the various aspects of a particular topicin an

inclusive manner.

We are so excited to provide you with this resource and we thank you in advance
for providing your students with a rich and meaningful state and local history
learning experience!
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HOW TO USE THE GUIDE

All the learning activities in this guide have been aligned to the 2018
Massachusetts History & Social Science Framework. Learning activities are
aligned to content standards and/or one of the seven History & Social
Science Practice Standards.

Content standards are coded by grade/course (K., 1., US |, etc.) and topic
or subtopic. Practice Standards are coded using the prefix PS.

In addition to History & Social Science standards, various learning activities
also feature connections to other subject areas. Those activities are marked
with the following icons:

ENGLISH/LANGUAGE ARTS

ARTS

o’ (B

MATH

K B

SCIENCE, TECHNOLOGY, AND ENGINEERING

HOW TO USE THE GUIDE
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While many of the ideas presented in this resource correspond to specific
themes or events in The Massachusetts Chronicles, we begin the guide with
general suggestions for introducing and using the timeline in the classroom.
There are many points of entry into this engaging feature, which we hope will
leave students with a greater understanding of the how timelines are
constructed and how they allow us to visualize events of the past,

including indigenous people and their history.

What had to happen for Massachusetts to form?

How has Massachusetts changed over time?

Which moments from Massachusetts history have impacted
your life, family, or future?

Count It Out: Use mathematical calculations that result in four-digit
answers to direct students to key dates on the timeline related to important
events in a scavenger hunt fashion. (Math)

The Big Six: Select six articles from The Massachusetts Chronicles or events
from the timeline and set aside a time, such as every Friday or every other
day, to read each one aloud to the class. After each article is read aloud,
students should create anillustration of the event (with a descriptive
sentence or two, where able). Once all six articles have been read, engage in

—

i E_"-_lsmm__ [
§ CHRONICLES

e L L

Al

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

The Massachusetts Chronicles timeline

a class discussion and ask the students to arrange their illustrations and
descriptions of the six events in order, forming their own mini timelines.
Students can share their timeline with a partner or in small groups before
sharing with the whole class, thus practicing sequencing.
(PS.3,KT3.3;ELA, Arts)

Connect 4: Have students select four moments on the timeline that connect
in some way. It is up to the students to determine this connection, and make a
case for how they connect. Have them create a graphic organizer, such as a
Venn diagram or web of some sort, to show how the moments connect.
Teachers could scaffold this activity with the themes from the timeline. (PS.3)

"Living” Timeline: Create an intergenerational timeline using events
from three different generations (grandparent/senior, parent/adult, and
events from your own life). Include three important or significant events
that happened during each person'’s lifetime and plot on a

timeline. (Be sure to emphasize that if the student does not

have access to information about other generations in their
families, they can interview neighbors, friends, or consider
community resources like nursing homes.) Find and add at

least one event on the timeline that connects or adds value n
to your intergenerational time. Then have students

construct a personal narrative that explains how the

intergenerational timeline explains who they are today. (1. l
T3.1,2T3.3;ELA)

Time Capsule: After exploring some key Massachusetts ’ :
history events and figures, gather artifacts, objects, and h,

symbols representing Massachusetts and place themina
time capsule. Imagine this time capsule will be openedin |
200 years and you want future Bay Staters to know our o
history. Be sure to “make the case” for each object as "f
space will be limited. Teachers should work with -
students to ensure that these time capsules and their
items represent an inclusive approach (including
people/groups who may have been traditionally
excluded) to Massachusetts today. (1.T3.2; ELA)

Make That Tune!: Provide students with a representative span of decades to

Time capsule contents

choose from on the timeline and research what type of music people listened could include examples

to during that era, including the roots of this music, which often trace back to from art, literature, or
Africa and Native Peoples. Write a song about the events of that time period sports, or historical

in the same style of popular music at the time. (PS.3, PS.4; Arts) artifacts and monuments.

1 BEHOLD! THE TIMELINE! 7



Make the Casel: Assign time periods or eras from the timeline to students
and have them further research the time period and write a persuasive
essay that explains why that era was the most significant in the story of our
Commonwealth. (PS.3, PS.6; ELA)

Mixed-Up Massachusetts: Using the blank timeline template and card set
available on The Massachusetts Chronicles website (https:/www.bridgew.
edu/masschronicles), have students sort the series of events and place
them on the timeline using only the contextual clues on the template (world
and U.S. events listed alongside the Massachusetts events). Have students
check how close they were to the actual sequence. Then have students take
part in a discussion and explain their reasoning for the placements as a way
to engage students in chronological reasoning and the historical skill of
causation (see the HSS Practice Standards for more support). (PS.3)

6-12

How Did We Get Here?: Assign or have students select an important event
on the timeline (tip: select items on the last half or third of the timeline).
Using the articles in The Massachusetts Chronicles and the events on the
timeline, have them select six items that trace a story, culminating in the
final important event. Probe student thinking: Is there more to the story? A
backstory? Can students “read between the lines” of the historical context?
(PS.2,PS.3,PS.4,PS.6)

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

Sarah Josepha Hale
campaigned to make
Thanksgiving a
national holiday.

A "Ripple” in Time: Identify which events from The Massachusetts Chronicles
timeline had ripple effects throughout the nation and/or the world. Find
corresponding news articles from various perspectives (local, national,
global) to make connections and note disparities between the way the event
is presented in this account and in the articles found. Assist students in
evaluating underrepresentation and/or the notion that no historical event
happens in isolation. We recommend that teachers do background research
ahead of time to be prepared to assist students with this task. (PS.2, PS.3,
PS.4, PS.5)

What Did We Miss?: Explore the timeline, research Bay State history, and
identify a major event in Massachusetts history that is notincluded in The
Massachusetts Chronicles timeline. Make a case for why it should be included
(or excluded), especially in the context of the events that are currently
represented. (PS.3, PS.4, PS.5, PS.6; ELA)

Music to My Ears: Research musical styles of the different eras reflected on
the timeline. Have students assign songs or build a playlist. Discuss what
aspect of the music changed over time? What stayed the same over time?
How did the historical events taking place affect the musical styles? How did
the musical styles affect the historical events? (PS.3, PS.4; Arts)

1 BEHOLD! THE TIMELINE!
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Massachusetts history provides many examples of interactions between
various groups ranging from the many groups of Native Peoples, to contact
between Europeans and the Native Peoples of the land known as
Massachusetts, to those arriving in the 20th century and beyond. These
interactions meant both community and conflict for all involved. Each was
influenced by the physical, social, or political environment in which the
encounter took place and the role of those factors should be considered.
This theme encourages students and teachers to examine the history of
human interaction and diversity and inclusivity—respect for different ways
of life—in Massachusetts through a critical lens: How did these interactions
affect the people involved? How have they shaped our shared history? The
timeline provides an opportunity for students to reflect on the various
groups of people in Massachusetts and how the intersecting of these groups
has shaped our past and influences the present. We hope that using this lens
to study state history will foster difficult but necessary conversations

about respecting others for who they are and
recognizing that such respect can make our
Commonwealth a better place.

Who are the many voices of Massachusetts, and what
are they saying?

What is diversity and what does it mean for our past,
present, and future?

Is Massachusetts an inclusive community today?

Massachusetts Mosaic: After an intentional reading of
the timeline with a focus on the different types of
people who have shaped our state history, have
students create a collage or mural with images that
represent the cultures and people of Massachusetts
boththenand now. (1.T3.1,2.T3.1,2.73.3,2.T3.4,
3.T1.2; Arts)

10 THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

A Flag for the Future: Many people in Massachusetts today believe that it's
time for us to update our state flag. Using their knowledge of the many
different people and voices of Massachusetts, have students redesign the
state flag in a manner that represents the diversity of our state. (PS.7, 1.
T3.2,3T1.2; Arts)

Spotlight On...: Explain to students that history books don't always
represent many different viewpoints or storylines. Challenge students to
choose a group of people in Massachusetts history (women, Native Peoples,
African-Americans, etc.) and create a new annotated history of this group in
particular. It is important for students to understand that these histories are
an integral part of Massachusetts and U.S. history and should not be treated
as something separate. (PS.3, PS.4, PS.5)

My Family and Massachusetts: Using their own family history (or that of
other adults in their lives), have students create a timeline that explains the
history of how their family came to the land known as Massachusetts.

(1.73.1,2.T73.3,3.1T1.2)
Caleb Cheeshahteaumuck

was the first Native
student to graduate
from Harvard.

6-12

All Sides of the Story: Choosing an event from the news articles, have
students conduct deeper research and rewrite the article for that story
from a different perspective (loyalist instead of colonist, Native Peoples
instead of colonists, etc.). Then have students discuss the value of seeing
history from a variety of perspectives by comparing and contrasting the
different viewpoints. (PS.3, PS.4, PS.5, PS.6; ELA)

Strength and Diversity: Have students choose a diverse group from our
history and conduct research beyond the timeline events and stories about
that group in The Massachusetts Chronicles to create a presentation on how
that group represents strength and diversity. (PS.2, PS.3, PS.4,

PS.5, PS.6)

People and Places: Using census and other historical data such as the Earle
Report, have students research how the demographics of Massachusetts
have changed over time. Have students consider the history of
mis/underrepresentation of people of color in Massachusetts and what
impact this has had on all communities. (PS.3, PS.5; Math)

Knowing Our Neighbors: Using the timeline as a starting point, have
students research a diverse group beyond their own community and
conduct interviews with leaders and members of that community to create
a presentation about how that group has shaped the students'’ local
community both in the past and today. (PS.3, PS.4, PS.5, PS.6; ELA)

2 BECOMING MASSACHUSETTS
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3 COMMUNITY, CIVIC ACTION,
AND THE COMMONWEALTH

Fifty Years Later: Using the speech by Wamsutta Frank James (see p. 28),

have students analyze his central argument and reasoning and assess how
his argument relates to the last 50 years of Massachusetts history and how
we should receive his message today. Point out to students that, while
James's words were dismissed as wrong or mistaken at the time, and was
subjected to censorship by asking him to emphasize the Thanksgiving
myth. Has anything changed? What work remains as we commemorate the
400th anniversary of the Pilgrims’ arrival and beyond? (PS.3, PS.4, PS.5,
8T4.12,USIIT4.8f, US11.T4.9; ELA)

This theme explores the history of rights and responsibilities and civic life in
Massachusetts. Through this theme, students will understand that, while
there are certain unalienable rights, those rights come with responsibilities.
Further, students will explore why some rights must be fought for despite
being “unalienable.” From rights denied to rights earned, this presents to
students the importance of understanding that civil rights are not a
guarantee, and that they are fought for and earned through perseverance

Out of Many: Using all the articles and the timeline, have students compile a
list of all the racial and ethnic groups identified. Using other resources, have
them research additional groups that came to call Massachusetts home.
Then have individual students or small teams research

arecipe for a traditional dish for a
chosen group from the list. At a
designated time, have the students
prepare and bring samples of the dish
they prepared and share with the class
how their dish has influenced
Massachusetts. (PS.3)

Represent: Following a discussion of the
ways in which culture and identity are
interconnected, have students select an
article that they feel best represents the
ways Bay Staters today identify

and action by those who seek a more just society. Students will likely have
been exposed to broad topics such as the modern civil rights movements of
the 1950s and 1960s, which are a good launching point to explore the same
movement locally, as well as other struggles in Massachusetts for groups
such as Native Peoples and the LGBTQ+ community.

GUIDING QUESTIONS

® What does it mean to live in a commonwealth?

® How haveissues of rights and responsibilities
affected various groups of people in Massachusetts?
® How have the actions of people and groups in
Massachusetts led to rights earned?

themselves. In a paragraph, describe why ® How do Bay Staters make a difference in their

they chose that article and how it relates to community?
Massachusetts today. (PS.2, PS.3, PS.4,

PS.5; ELA) SUGGESTED ACTIVITIES

K-5

Leading the Way: Using the timeline, identify
people in Massachusetts history who have been

The 54th and 55th
Massachusetts

leaders in civic life. Discuss the qualities that made
TN T BT ST them good leaders and how we can learn from these
leaders when it comes to community and civic

engagement today. (1.T1.3,1.T1.4)

the first African-American
regiments organized to
fight in the Civil War.

Frederick Douglass was
aleader in the national

Good Citizenship: Using the timeline, have students

identify people/events that exemplify the following B

during the middle of
History & Social Science Framework for more direction on defining these the 19th century.

characteristics: fairness, caring, justice, and responsibility (see the MA

12 THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE 3 COMMUNITY, CIVIC ACTION, AND THE COMMONWEALTH 13



terms). Have students summarize how their
assigned or chosen people/events model these
characteristics. Teachers could specifically feature
events and figures related to Native and black
histories in Massachusetts. (K.T1.3, 1.T1.4; ELA)

We Have Rights: After facilitating a conversation
about defining rights, find an event on the
timeline where a right or rights were fought for
and gained and research how earning that right
has impacted our history since then. Why would
they have to be fought for? Who are the people/
groups who have benefited from this civic
action? (PS.3, PS.4, PS. 5, PS.6,PS.7,5.T5.8, 5.
T5.9)

Native Peoples and the Struggle for Land:

Have students read about the taking of

Native lands by the colonists on p.6 and

consider how this was a denial of their rights

to lands they have lived on for thousands of

years. Next, present students with other key

events in this narrative through the

centuries such as the Mashpee Revolt of 1833 and the
current legal challenges of the Mashpee Wampanoag tribe today. Have
students evaluate how Native Peoples have had to fight for their rights of
land ownership. (3.T5.2, 5.T4.5¢c)

A Civil Body Politic: Using the article on p.4 about the Mayflower Compact,
have students create a compact for their classroom. What rules should
everyone follow? Why is this compact important? How will such a compact
help everyone learn? Compare this event to the article on p.6 from the
Wampanoag reporter about the Pilgrims ignoring Wampanoag laws.
(3.T4.1a)

6-12

The Power of Protest: Have students examine the timeline through the lens
of protest/resistance, discuss the outcome of the actions, and determine
whether the desired outcome was achieved. What could they have done if
the action didn't work? Next, have students research protest movementsin
recent Massachusetts history and today and compare these to the events/
actions of the timeline. (8.T4.12, 8.T5.6a, USII.T4.5)

Taking Informed Action: Using the timeline, have students assess the status

of civil rights and personal liberties in Massachusetts since before 1600.

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

In 1966 “Bobbi” Gibb
completed the Boston

Marathon, even though
she had been refused entry
because she was a woman.

Encourage students to identify the unfinished work of this timeline and
develop a civic action plan that seeks to expand the rights/liberties of their
chosenissue. (PS.6, PS.7)

The People Govern: Using the timeline, have students explore ways in which
"ordinary citizens"” have made a difference in civic life in Massachusetts.
What contributions did they make? How did they get to be in a position to
make change? Are there any incredible citizens within their respective

communities today who are doing this as well? (PS.7)

Doctrine of Discovery: In the 1823 Supreme Court decision Johnson v.
M’Intosh, the Court declared that the doctrine of discovery—the notion
that whoever finds a land through colonization can claim it—can be applied
to Native Peoples' territories. Have students research the broader issue of
land rights in Native Peoples history and explain how these issues relate to
the concepts of rights and responsibilities. (USI.T2.2, USI.T2.3)

The Power of the Ballot: Using events on the timeline that emphasize
self-governance, have students research recent/current state ballot
initiatives and summarize the arguments for/against the questions. Then
have students propose a new ballot question and develop a rationale for
passing this question into law. (PS.1, PS.3, PS.4, PS.5, PS.7)

3 COMMUNITY, CIVIC ACTION, AND THE COMMONWEALTH

Michael Dukakis was the
longest-serving governor of
Massachusetts but lost the
1988 presidential election to
George H. W. Bush. Both men
were born in Massachusetts.
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4 "FROM STOCKBRIDGE TO
BOSTON"” AND BEYOND!

One of the most treasured characteristics of Massachusetts is its widely diverse
geography. From rolling hills in the Berkshires, to the beaches of the Cape, from
the busy streets of Boston to the quiet but vital Main Streets of our smallest
communities, there's so much to explore and understand about our state'’s
geography. Further, the Massachusetts story is a story of human-environmental
interaction and changing landscapes. This theme encourages students to
explore how place and location impact our way of life here in the Bay State, as
well as how our way of life impacts place/location and our environment.

GUIDING QUESTIONS

® How has the physical geography of Massachusetts instructed our
way of life, and how are we a part of it?

® What responsibilities do we have to the land of

Massachusetts?

® What makes Massachusetts a distinctive place in the

United States and the world?

® How does the movement of people (migration,

demographics, transportation, etc.) affect a place like

Massachusetts?

SUGGESTED ACTIVITIES
K-5

Road Trip!: Using the Places to Visit section on the back
of the timeline, have students identify five places to visit,

and plan a trip to those five places including the

# combined mileage and the budget for fuel needed for

their family car. Have them write why they chose each site
and how the environment played a role in that site's
existence. (3.T1.1, 4T4a; ELA, Math)

Visit Massachusetts: Using the timeline, Massachusetts
map, Places to Visit section, and outside research, have

students construct an infographic describing a selected
\ region of Massachusetts as an advertisement to get others
b to visit that region. (3.T1.1, 4T4a; ELA, Arts)

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

There are lots of places
to see whales along
Massachusetts’ coastline.

o’ B

All About Massachusetts: Using the historical and geographical information
contained in The Massachusetts Chronicles, have students create an ABC's
book called "All About Massachusetts” that connects each letter of the
alphabet to an important aspect of Massachusetts. Note: students should
not use “I"” for “Indian.” (ELA, Arts)

Changing Landscapes: Have students choose a particular location in their
community that is well-recognized. Research and compare/contrast how
that landscape/location has changed over time from the early days of
Native Peoples through the 20th century. For example, have students
research ancient ways within their community and how they became roads
today, or find trail ways within our woods today and explore how those trails
came to be established. (2.T2.4,2T5,3.T1.1)

6-12

Push & Pull: Using articles on p. 4 and 7 as a starting point, have students
research and then compare the push & pull factors of migration for 2-3
different groups in Massachusetts history. Students should consider
economic, social, and political influences
on migration. (USI.T3.2c, USI.T6.4, US
11.T2.1d)

Shifting Lines: Using a GIF editor, have
students create an animated image of
the changing political border of
Massachusetts, from the original
territories of Native Peoples pre-1600 to
present. After creating and viewing the
image, have students discuss the impact
of these changes on the people who have
lived in Massachusetts in the past and
those who live here today, particularly
analyzing the process of Native territories
becoming Massachusetts. (PS.3, PS.6)

Land Acknowledgement: Land/Territorial
Acknowledgements are a way to understand
the history of Native Peoples and to bring
attention to indigenous peoples both in the
past and today. Have your students research
the Native Peoples to whom your city/town’s The Pilgrims aboard the

land belongs and its history (native names, Mayflower crossed the
Atlantic Oceanto finda

place where they could

treaties/events, etc.). Then invite members of this Native Peoples
community to meet with your students and discuss these issues. Have

practice their religion freely.
students prepare a Land Acknowledgement presentation based on what

4 “"FROM STOCKBRIDGE TO BOSTON"” AND BEYOND!
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they've learned. (PS.2, PS.3, PS.6, PS.7)
A few important considerations:

« Some Native groups no longer exist due to the colonial process.

» Teachers should prepare to gain a broader understanding of Native history

of the area in order to teach this appropriately.

» Teachers should not justify colonial actions that hurt or diminish Native

Peoples and cultures.

« Teachers should be aware that much of Massachusetts’ Native history has

thus far been omitted from textbooks, which means they will need to rely on

other sources to understand this history.

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

The Wampanoag people are
just one group who survived

European colonization.

5 INDUSTRY & INNOVATION

Massachusetts has a long and robust history of economic activity and
technological innovation. From the earliest times, Native Peoples managed
the landscapes of the area to ensure that all life thrived, including humans.
Some industries in Massachusetts remain the same after hundreds of years,
while others have emerged just recently in the 21st century. This theme
provides students with opportunities to explore how industry and
technological innovation have shaped Massachusetts over time. We implore
educators to also help students consider the negative consequences of
these industrial developments, particularly through environmental
degradation. It is important for students to understand that we must
collectively address the climate crisis through responsibility (on personal,
family, community, and state levels) and innovation to preserve and protect
our environment for future generations of Bay Staters.

GUIDING QUESTIONS

® What have been the major industries of
Massachusetts?

® How has Massachusetts been a state of innovation
and technological breakthroughs?

® How have workers in Massachusetts shaped our
history?

® How does industry relate to environmental crisis,

and how can we address this?

SUGGESTED ACTIVITIES
K-5

Working Around Town: Using examples of industry
from the timeline, have students conduct research
on the history of industries and the economy of
their local community (Native industry, textiles,
shipping, etc.) and create a presentation that
explains how landmarks in your town today relate to
the industries of the past. (KT4.1,1.T4.1,2T5.1, 3.
T1.1)

That's Phenomenal!: Using the Massachusetts Science and Technology
Practice Standards, have students investigate a phenomenon that one

would investigate while developing one of the innovations outlined in this

Alexander Graham Bell

made the first telephone
call in Boston. He called his
assistant, Thomas Watson,
who was in the next room.

5 INDUSTRY & INNOVATION
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timeline, including scientific and technological phenomena of the Native
Peoples and their industries pre-1600. Students can assume the role of that
scientist and generate a series of questions that they would ask to try and
explain that phenomenon. Then have students engage in a deeper study of
the actual history to understand how that scientist made their discovery.
(PS.2, PS.3; Sci)

Native Peoples and Resources: Using the article on pp.1-2 as an anchor,
direct students to explore how Native Peoples such as the Wampanoag
worked together to provide for their community through farming, fishing,
hunting, gathering, and the production of tools, clothing, heirlooms, and
other material items. Have students create a museum exhibit that informs
their fellow students about these communal aspects of indigenous culture
and makes an explicit connection to how this culture and philosophy relates
to our industry and economic activity today. (2.T2.4, 3.T2.3)

Don't Delay! Buy Today!: Using an invention or technological breakthrough
discovered in Massachusetts, have students create an infomercial selling
that technology or innovation to the general public, complete with a
demonstration of the technology, client testimonials, and a pitch about how
this will change life as we know it. Next, have students critique this
invention or breakthrough: Are there downsides to this, particularly from an
environmental perspective? How should this be addressed? (1.T4.5, 1.T4.8,
2T2.4)

Made in Massachusetts: Have students identify key products and exports of
Massachusetts from the various industries of our state both historically and
today, identifying which ones are goods (cranberries, fish, etc.) versus
services (shipping, tourism, etc.) and the people involved in producing/
providing both. How did this industry begin and develop, and what is its
environmental impact? Then have students design and play out a
Massachusetts shop where students buy and sell these goods/services.
(275.1,3.T5.5,4T4a.4)

6-12

In Their Footprints: Have students in small groups create a flowchart or

é other visual toillustrate the long-term impacts of Massachusetts scientists
and inventors featured in the articles. The chart or visual should feature the
historic contribution and show how the discovery or innovation continues
to affect lives today. Students may also want to do additional research
beyond those featured in the timeline. (PS.3, PS.6; Sci)

Labor Movements: Have students take a deeper dive into one of the

examples from Massachusetts history of the labor movement's fight for fair
wages and conditions (the Lowell Mill Girls, the Bread and Roses Strike, etc.)
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and identify what conditions the workers were fighting, what they
demanded, and what they accomplished. Then have students research a
modern labor issue and compare/contrast the issues of that example with
the historical examples. (PS.3, PS.4, PS.5, PS.6, USI.T3.2e, USII.T2.1j)

The Massachusetts Economy: Have students timeline the various industries
of Massachusetts over time. Then have students analyze how those
industries have endured, adapted, or diminished. Next, have students
consider what factors cause this change over time and what

that means for both the
environment and the future
of the Commonwealth.
(PS.2, PS.3, PS.6; Sci)

What is Property?: Have students
take a deeper dive into Native
Peoples’ worldview about their
relationship with the land and
compare/contrast those views with
the views of William Bradford
regarding private property ownership
on p.6. Then have students make a
connection between the contrasting
viewpoints on land ownership and the
ongoing conflict caused by the
encroachment of colonists on Native
Peoples from 1620 to 1676 and to the
present day. (PS.3, PS.4, PS.5, PS.6)

Slavery in Massachusetts: Though the
Massachusetts Supreme Court ruled

Mill workers in

slavery unconstitutional in the Lawrence led the

Commonwealth in 1783, the reality is that successful “Bread

Massachusetts industry benefited from slave labor to that point. Have and Roses" strike in
1912 aft i

students conduct research on the history of slavery in Massachusetts and arterwomen's
wages were cut

consider why this history is often overlooked and why it is important to

acknowledge. In particular, teachers and students should look at resources

from the Massachusetts Historical Society and the Royall House and Slave

Quarters for more information. (PS.1, PS.2, PS.3, PS.6, USI.T3.13, USI.T3.14)

Sailing to Freedom: Using the article about Paul Cuffee onp. 16 as a
launching point, have students research the history of abolitionin the
whaling industry and the contributions of both free blacks and runaway
slaves in this key 19th-century industry. Students and teachers should
review the resources of the New Bedford Historical Society for more
information. (PS.2, PS.3, PS.6, USI.T3.13, USI.T3.14, USI.T3.15)

5 INDUSTRY & INNOVATION
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6 BIG-TIME BAY STATERS

where students become the character or act out the event. Gallery
Walk: Have students create visual posters advertising or describing
the person or event they researched. (PS.3,PS.6,1.T1.4,1T1.7,
3T1.2;ELA)

Throughout the history of our Commonwealth, people from Massachusetts 6—-12
have made significant contributions to society at the local, state, national,

and global level. Whether its people with familiar names, or unsung heroes, Massachusetts Tournament: Using the Massachusetts Honor

the timeline features compelling stories of Bay Staters who have done
extraordinary things. In this theme, we invite students to ponder the
significance of famous people from Massachusetts both
historically and in our world today.

GUIDING QUESTIONS

® What makes someone a significant person in history?
® How have Bay Staters impacted the world?
® How have people from Massachusetts inspired others?

SUGGESTED ACTIVITIES

K-5

Bay Staters Who Shine: Students can choose one of the
many biographical articles, such as Frederick Douglass
on p.19 and summarize the text. Teachers should ensure
that a wide range of people and figures are represented,
including Native Peoples and black people. Then they
should identify what they think is the most important
thing this Bay Stater accomplished and at least two
characteristics they believe this person had that made
him/her successful. Students can then do one of the
following activities: create a Massachusetts People Board
for the class highlighting these extraordinary Bay Staters in

history by category or chronology; or create a book cover or

movie poster advertising the Massachusetts person, their most important
accomplishment, and their most prominent character trait, and how their
accomplishments have made Massachusetts a better place. (PS.3, PS.6, 1.

T1.4,1T1.7,3T1.2;ELA)

Extraordinary Bay Staters: Have each student select an event or person
from the timeline. Using any related articles in The Massachusetts

Chronicles, books, or digital resources, have them research this person or
event. With the information they have gathered, have them prepare for one

of the following activities. Human Timeline: Form a human timeline by
having students present their research either in a living history format

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

Edward Brooke was the

first African-American
elected by popular vote
to the U.S. Senate.

Roll section, create a tournament bracket of these important
people and conduct a discussion as a class about who they
believe should be named the most significant Bay Stater in
history and support their claims with reasoning and evidence.
For each match-up, have students vote on who should advance
in the tournament. Continue the tournament until a winner is
chosen. Have students also consider the larger field beyond
the winner and what their accomplishments say about our
history. (PS.2, PS.3, PS.4, PS.5, PS.6)

In Their Own Words: Gather primary source quotes from key
people featured throughout the timeline, making sure that
there is a wide range of people represented. Challenge
students to match a quote to an extraordinary Bay Stater
featured in the articles that best reflects the individual's
historic contributions. These could be displayed as memes. Students should
explain their selection in 2-3 sentences. (PS.2, PS.3, PS.4, PS.5, PS.6)

Guess Who's Coming to Dinner: Have each student select an event or person
from the timeline. Using any related articles in The Massachusetts
Chronicles, books, or digital resources, have them research this person or
event. With the information they have gathered, have students form smaller
groups (4-6) and instruct that they are attending a dinner party together,
even though their extraordinary Bay Staters lived in different time periods.
Have them stay in character as they engage in discussion about their views
on different subjects or events happening around them. (PS.2, PS.3, PS.4,
PS.5, PS.6)

Who Did We Miss?: The Massachusetts History and Social Science Framework
Guiding Principles states that "An effective history and social science
education incorporates diverse perspectives and acknowledges that
perceptions of events are affected by race, ethnicity, culture, religion,
education, gender, gender identity, sexual orientation, disability, and personal
experience” (2018, p. 13). With this guiding principle in mind, have students
review the Massachusetts Honor Roll section through an inclusiveness lens.
Challenge students to present nominations for including other important Bay
Staters in the spirit of this Guiding Principle for inclusion in a future edition of
theresource. (PS.2, PS.3, PS.4, PS.5, PS.6, PS.7)

Emily Greene Balch

won the Nobel Peace
Prizein 1946 in
recognition of her work
with the Women'’s
International League
for Peace and Freedom.
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The Jobs of Tomorrow: After exploring all the technology and industry
entries on the timeline, have students ponder what the future holds for
industry and innovation in Massachusetts for the next 50 to 100 years.
Students can research emerging technologies at Massachusetts companies
and universities and consider the impact and consequences of developing
these technologies. (PS.2, PS.3. PS.4, PS.6)

While the timeline is an excellent resource for exploring our past, it is equally Our 400: 2020 marks the 400th anniversary of the arrival of the Pilgrims to
important that students consider the present here in Massachusetts and the Wampanoag village of Patuxet. Have students research how this event
what that history means for our Commonwealth both today and tomorrow. has been commemorated in the past (1820, 1970, etc.). In small groups,
Informed by the past, we encourage students across the entire K-12 grade have the students develop a plan for the 400th anniversary

span to engage in the guiding questions and suggested activities as commemorations across the Commonwealth starting in 2020, complete
appropriate to ponder what it means to be living in Massachusetts today with which activities will take place where and how these activities

and what students wish to see for our future. demonstrate that we are learning from our history today. Have students

present their proposals to a group of teachers, librarians, or administrators,
and Native Peoples to determine the winning proposal. (PS.2, PS.3, PS.4,
PS.5,PS.6,PS.7)

What are the important issues of Massachusetts today? W AL DE N
What future do you wish to see for our Commonwealth? 7 Codcasting: Have students research a contemporary issue related to the
ox,
LI F R themes of the timeline and develop a podcast episode that explains the
IN THE Wo 0Dg contemporary issue, how it relates to the history of

B A Massachusetts, and includes expert interviews/
4PTn ¥ HENRy D, THORE
K-12 TR R A Wk oy SAT, commentary. (PS.2, PS.3, PS.4, PS.5, PS.6, PS.7)

L
Fivan AN H‘Illﬂlﬁ‘ ErvEmy

Predict: What will Massachusetts look like in 2220, 200

years from now, in regard to the various categories

Modern Native Peoples’ Issues: Lead your students
in researching a modern issue regarding Native

color-coded on The Massachusetts Chronicles timeline Peoples in Massachusetts, such as the use of Native
(science, culture, sports, etc.), or through the lens of the mascots, legal fights over tribal land recognition, etc.
themes in this educator guide, or from an environmental Encourage your students to reach out to officials from
perspective? What event(s) might you plot on a timeline the two federally recognized tribes in Massachusetts
marking notable changes within one of more of these (the Aquinnah Wampanoag and Mashpee Wampanoag)

categories? Write and/or draw about your prediction(s) and/or the state-recognized Herring Pond tribe to gain

and share with your classmates. Sort the class additional insight and understanding about these
predictions into the appropriate color-coded complexissues. (PS.2, PS.3, PS.4, PS.5, PS.6, PS.7)
categories. (PS.2, PS.6)

Racism and the Struggle for Equality: Using the article on

Environmental Challenges: Respect for and p. 28 about the Boston busing crisis as a starting point,
stewardship of our environment and natural resources relates : have students research the history of systemic racismin
to all the themes of this guide. Have students identify events/issues Henry David Thoreau’s Massachusetts in the 20th century and analyze how this

from the timeline that relate to the environment and climate to develop e LA R U history relates to issues of racism and inequality today.
the Woods has inspired

context for our challenges today. Then have students research the Encourage students to evaluate how antiracist

the environmentalist

predicted impact of climate change on Massachusetts for the next 100 movement. movements and policies can address and dismantle these
years. Have students create an awareness campaign that calls fellow Bay persisting inequalities. (PS.1, PS.2, PS.3, PS.4, PS.5, PS.6,
Staters to take action for the climate and environment of our PS.7,8T4.20,8T4.25,8T4.27,USII.T4.35) What will the

commonwealth. (PS.2, PS.3, PS.5, PS.6, PS.7) Massachusetts of

tomorrow be like?
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THE MASSACHUSETTS CHRONICLES
VIDEO TIMELINE PROJECT

Now that you and your students have enjoyed learning about Massachusetts
through the timeline and news articles, we invite you and your class to
contribute to this project and be a part of the resource itself!

You may have noticed a series of QR codes on the timeline. When scanned,
each of these codes takes the reader to a video playlist for a segment of the
timeline. It is our hope that teachers and students will create short videos
about various events on the timeline (and beyond) to help us continue to
provide a rich learning experience about Massachusetts.

We encourage teachers to use this project as a learning experience in their
classrooms by having students select an event of local interest (or
contribute alocal event that is not featured on the timeline), conduct
research about the event, and then produce a 1-2 minute video, ideally on
location, that describes this event for viewers.

By engaging in this project, students will take a deeper dive into the history
of their community, practice historical thinking by conducting research, and
communicate their conclusions in a public forum.

SUGGESTED LEARNING PLAN

® Begin the activity by asking students to brainstorm what they know about their
community'’s history. Any key events? Significant places? Famous people?
® Next, have students decide on a key event to investigate. Frame this
investigation with the following guiding questions:
® Whatis the event and what took place?
® Why was it important for our community?
® Why should people in Massachusetts want to know more about it?
® With assistance, students should conduct secondary research to answer each of
these questions. If possible, we recommend that teachers link up with school
library/media specialists, local historical societies, etc., to provide students with a
rich research experience.
® Note: Teachers should make sure that videos take an inclusive and sensitive
approach when dealing with issues regarding traditionally marginalized voices.
For more support/guidance, consider reviewing Guiding Principle 2 in the 2018
MA History & Social Science Framework.
® Once the research has been conducted and students have outlined answers to
the guiding questions, students should write a script for the video. This will help
you map out the list of shots needed and assist with the closed captioning process.

THE MASSACHUSETTS CHRONICLES EDUCATOR'S GUIDE

When writing, consider any visuals that you may wish to include through editing
(optional) —what will those be, and when will they be seen?

® Have students produce the video. Videos can be one-take or editedin a
software program. While we encourage students and teachers to get creative

and really invest in the production, the main goal of this project is to help students
foster a personal connection to their local history. That said, tips and guidance for
creating videos are provided below.

Upon completing the videos, consider having a mini film festival in class to
celebrate and view the final products. Ask students to reflect on their learning:
® What was most exciting about this project?
® What was the most challenging? How did you work through it?
® What is one thing you learned that really changed your thinking?
® How has this project changed the way you think about history and your
community?
® Lastly, please share! See below for details on how to submit your videos.
® Note: We ask that teachers be aware of individual school policies regarding privacy

and strongly encourage teachers to seek parental approval prior to uploading videos.

RECORDING

® Be original; do not use copyright protected material like photos, video clips, and
music unless you have written permission or license to use. Be creative and draw

your own pictures, record your own video footage, as well as take your own photos.

® Do your recording/shooting with your camera in the horizontal position (long

way across also known as landscape).

® Be mindful of lighting and shadows. You want good lighting on your talent. Avoid
putting them in front of a large light source like a window. This usually casts them
into an unflattering silhouette.

THE MASSACHUSETTS CHRONICLES VIDEO TIMELINE PROJECT
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® Always test your equipment. Verify that your audio is clean and crisp.

® Use a tripod whenever possible and properly frame your subject. Look to all 4
corners and sides as well as everything in between. (Think about what looks good

in the movies, TV, and YouTube.)

® Do not hesitate to record your video more than once. Do not be surprised by how
long it takes to get a recording that you like.

® Finally, it is always helpful to have a roadmap...a script. This will provide you with a
sense of direction and keep you on the path to success.

EDITING

® When completed, do not delete your copy or raw materials until all videos have
been posted via the Submitting Videos upload form (see below).

STYLES

® Astudent “reporter” presenting the video in a news/documentary/
interview style.

® A narrative approach with pictures, drawings, and/or video for the visuals.
(You could read from the script those portions that are covered by visuals.)
® A classroom setting with students and teacher presenting or responding
to questions.

® Be creative; just make sure your information is understood.

SUBMITTING VIDEOS

1. Visit the Educator’s Guide on The Massachusetts Chronicles website

and navigate to the video upload form.

URL: https:/www.bridgew.edu/masschronicles/educator-guide

2. Complete the Video Submission Form with all requested information and

upload the video and closed captioning script. Note the closed captioning scriptis a
Microsoft Word document with what was spoken (as close as possible) in the video.
3. After submitting the form, the Bridgewater State University Teaching &
Technology Center (TTC) will review the submission and upload the video to

The Massachusetts Chronicles YouTube Channel, which you can find by searching

for The Massachusetts Chronicles in the search box at www.youtube.com.

4. The TTC will notify the submitter once the video is uploaded and ready for viewing.

CELEBRATE THE STORY

OF THE BAY STATE :MASSACHUSETTS
CHRONICLES

Order more class-sets of the Massachusetts Chronicles for your FROM EARLIEST TIMES TO THE PAESENT Dy
school for just $239 (list price $478), that's a 50% discount!
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